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ABSTRACT
ASSESSING THE CHURCH-BASED BIBLE INSTITUTES AND MASTER'S
COMMISSION PROGRAMS OF ASSEMBLIES OF GOD CHURCHES IN
THE GREAT LAKES REGION
by
Donald F. WilHams
The purpose of this study was to develop a formational process profile of the
church-based Bible institutes and Master's Commission programs currently operating in
the churches of the Midwest Region of the General Council of the Assemblies ofGod.
This qualitative study utilized a Web-based survey instrument. Churches were
contacted in advance and notified of their eligibility to participate in the study if they so
elected. Following an established period of time in which invitees could respond to the
request, the survey was made available online for a period of two weeks via the Web-
based research tool QuestionPro. An analysis of the data was conducted in light of the
five core values and the eight corresponding characteristics of the Convergence Model of
church leadership development.
This study affirmed the pervasiveness of church-based training centers in the
Assemblies ofGod. Furthermore, the study revealed the general absence of a clearly
articulated, intentional process for the development and oversight of a vast majority of
the church-based Bible institutes and Master's Commission programs. Finally, the study
affirmed the value of the church-based model of theological education because of its
ability to involve students directly in personal spiritual development and hands-on
opportunities for developing the gifts and skills necessary for fruitful ministry.
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CHAPTER 1
PROBLEM
Introduction
The culture and shape ofministry development in the General Council of the
Assemblies ofGod has undergone a significant shift in the last fifteen years. Driven by a
demand for models that provide a stronger connection between the realities of church
ministry and theological training, models that provide opportunities for greater attention
to spiritual formation and character development, and more cost-effective models,
church-based theological training has emerged as a leading force in ministry preparation.
In addition, the growing number of individuals entering pastoral and missions ministries
in midlife or as second careers has created a demand forministry training that does not
require the relocation of families for ministry training.
In the Indiana District of the Assemblies ofGod, many of the churches are small
(less than one hundred) and have bi-vocational pastors. A growing number of these
churches have pastors coming into ministry as second careers, often after retirement from
other careers. Bob is an example of the growing number of second-career individuals
entering ministry today. Bob was part ofFirst Assembly of God in Fort Wayne, Indiana,
where he served as a volunteer for a number of years. When he began to sense a call on
his life to enter full-time vocational ministry, he was an employee at a local factory. He
needed an opportunity to receive academic training that did not require relocation and
was cost-effective. He needed a place to expand his growing pastoral calling. He needed
a network ofpastors who could validate his ministry and prepare to send him out upon
his retirement, which would occur in his early 50s. The senior leadership team at First
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Assembly of God created a plan built on a combination of academic training from Global
University, a correspondence-based educational program in the Assemblies ofGod, along
with supervised ministry opportunities that would prepare him for pastoral ministry.
Upon retirement. Bob became the senior pastor of a small church in a nearby town where
he has been serving a growing, increasingly healthy congregation. Two other individuals
have followed this same path, becoming lead pastors in other small congregations in the
Fort Wayne area. Increasingly, the districts of the Assemblies of God are looking to large
regional churches like First Assembly of God to develop and place pastors for smaller
congregations, as well as pastors for church plants. Situations such as this provide an
example of the dynamic nature of local church ministry today that is serving as a catalyst
for change in how ministry formation occurs.
Ministry formation is undergoing a radical transformation. Paradigms reflecting
the changing values of a new generation of church leaders are rapidly replacing previous
paradigms, many ofwhich are centuries old. Chapter 1 provides a cursory context for
understanding how the changing nature ofministry formation is influencing
contemporary paradigms ofministry development in the General Council of the
Assemblies of God. The reader will find an overview of the basic components of the
research model that undergird this study.
Contemporary Context of the Problem
Throughout the history of the Church, cycles of stagnation and renewal have
occurred on many levels. Often, a sense ofurgency brought on by an apparent,
overwhelming need results in a process whereby new paradigms begin to emerge.
William G. McLoughlin identifies this pattern on the level of countries and cultures when
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he states, "awakening begins when the accumulated pressures for change produce such
personal and social stress that the whole culture must break the crust of custom" (15). A
similar process is also evident on a micro-level within subcultures. As a subculture, the
church ofNorth America is feeling the renewed pressure of impending change with
regard to the traditional patterns and approaches to preparing church leaders for a life of
fiill-time vocational service to the body of Christ.
Several factors are creating this renewed sense of a need to change the way
churches train future leaders. As with the cycle of renewal itself some of these factors
have appeared throughout church history in periods where theological education
underwent transformation to one degree or another. Other factors are entirely new and
represent a fresh set of challenges and opportunities. Some of the key factors serving as a
catalyst of change include the emerging organizational models of education, the rising
costs ofhigher education, the assessment and accreditation culture ofAmerican higher
education, the decline of the church in North America, the emergence of the renewal
church, the influence of postmodems and their desire for mentoring relationships, the
reformation of spiritual formation in theological education, and the stmggle to define the
purpose of theological education.
Church leaders from the local to the international level today are seeking to make
sense of the increasingly diverse and dynamic state ofministry formation. A fresh call
goes out that is challenging these leaders to begin their work with a renewed look at the
biblical text. As Robert Banks contends, far too little reflection has occurred on how the
biblical text might help provide insight on constmcting an effective model ofministry
formation (73). A look at the biblical text for direction must begin with the earliest
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models ofministry and leadership formation in the Old Testament and include an
understanding of how important developments in the intertestamental period contributed
to the formational models of Christ and the early Church.
In the changing environment ofministry formation, a renewed interest in the
development ofministry formation throughout the history of the Church has emerged. In
each era of the Church, ministry formation underwent significant changes that built upon
and altered previous models. Often, these changes were as much a response to the
changing nature of educational models in the culture at large as they were a response to
the needs of a missionally minded people. For example, the Bible college movement of
the mid-twentieth century began at a time when three larger forces were shaping higher
education in the United States: tax-supported higher education; the significant expansion
ofRoman Catholic higher education; and the increasing secularization ofhigher
education in North America (Witmer 28-30).
Historical Context of the Problem
The General Council of the Assemblies ofGod (GCAG) has a long tradition of a
missiological approach to ministry formation. Since its inception in 1914, the GCAG has
consistently stated that one of its primary commitments should be providing for the
development of future pastors, missionaries, and church leaders. How that training would
take place was a matter of no small contention however. Many early Pentecostals were
deeply suspicious of traditional forms of higher education, viewing such education as
conflicting with their deeply held view on the importance of dependency on the Holy
Spirit. The abundance of untrained leaders in the denomination's early days became a
source of considerable difficulty (Blumhoffer 25).
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The establishment of early Bible institutes became necessary to address this
growing problem. These early institutes generally arose around a single strong leader.
These institutions designed their educational programming to prepare individuals for
Pentecostal ministry, both at home and abroad. Consequently, spiritual formation and
applied ministry were of highest importance (Jones and Yutrzenka 96).
Through the years, higher education in the Assemblies of God has undergone a
seismic shift. Sprawling multimillion-dollar campuses have replaced the storefront and
church-housed Bible institutes. The early, singular vision of preparing missionaries,
evangelists, and pastors through immersion in the biblical text, intense development of
personal spiritual devotion, and hands-on ministry has also changed. Today, regionally
accredited curricula providing for a much broader professional development have
replaced the early, much narrower priorities of preparing lay leaders and pastors for
ministry in local churches and missionaries for ministry around the world. To date, none
of the original regional Bible colleges has retained "Bible" in their names. Of the
nineteen GCAG institutes, colleges, universities, and seminaries, only seven are not
regionally accredited. Six of the seven schools not regionally accredited are U. S.
missions schools oriented toward the training ofparticular ethnic group leaders (e.g.,
American Indian, Hispanic, and Caribbean), leaving only Zion Bible College (recently
obtained by the GCAG) as the lone school not regionally accredited. In 2005, the
GCAG's oldest Bible college. Central Bible College in Springfield, Missouri, also
became regionally accredited. Likewise, the Assemblies ofGod's leading purveyor of
correspondence-based training. Global University, is in the process ofmoving towards
regional accreditation.
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Like many denominations today, the GCAG is also feeling the increasing pressure
to rethink the way it goes about the process ofministry formation. The factors mentioned
are reshaping the way the GCAG is approaching ministry formation.
One growing response to the forces of change in the ministry formation of the
GCAG is the reemergence of church-based centers for theological training and ministry
formation. While these centers have always been part of the ministry formation fabric of
the GCAG, the growth of church-based ministry training centers since the year 2000 has
been quite significant. Currently, the GCAG Office of Statistics reports in the 2005
Annual Church Ministries Report that over 1,100 of its 12,222 churches have church-
based Bible institutes, with a combined enrollment ofnearly fifteen thousand students, a
number that is higher than the combined enrollment for all resident higher education
institutions (Doty, "Global Research Question").
As shown in Table 1.1, many of these church-based Bible institutes (CBBls) have
less than five students. Follow-up studies discovered that in many cases churches
reporting less than five students often reported having a CBBI when, in fact, they did not
have an established program; rather, a number of students were studying correspondence
materials on their own through Global University (Kingsriter Telephone Interview).
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Table 1.1. Distribution of Church-Based Bible Institutes by Enrollment
Enrollment grouping Number of CBBIs
100 + students
51-99 smdents
21-50 students
1 1-20 students
6-10 students
1-5 students
20
29
115
175
203
594
In 1996 and 2002, the Assemblies ofGod Commission on Christian Higher
Education took a survey of those churches reporting CBBIs and Master's Commission
(MC) programs. A copy of the executive summary of the 1 996 survey appears in
Appendix A. While these studies yielded key demographic information, they left
questions of a more fundamental nature unanswered. Some of these core questions
address core matters including the role Scripture plays in the development of students in
each CBBI/MC, the approach each CBBI/MC takes with regard to spiritual and moral
fonnation, the manner in which each CBBI/MC develops a holistic understanding of the
church in a way consistent with the biotic-organic nature of the church as presented in
Scripture, the intentional process by which each CBBI/MC develops students relationally,
and how the programs assist students in developing a proper philosophical approach to
God, the church, life, and ministry giving specific attention to understanding the ministry
of the Holy Spirit.
The focus of this study was to take a fresh look at the features of an effective
ministry training model for renewal-oriented churches in the Pentecostal and charismatic
tradition. The articulation of these features will also provide the beginning of a model
that would be instrumental in the development and evaluation of existing church-based
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ministry formation programs in their attempt to provide a viable option to traditional
models ofministry formation as represented by the GCAG Bible institutes, colleges,
universities, and seminaries.
The Problem
Like many denominations today, the GCAG is wrestling with the sweeping
changes occurring in higher education, in general, and in ministry formation, in
particular. One solution gaining rapid acceptance on a grassroots level is the CBBI.
While CBBIs have existed since the inception of the GCAG, their growth in the last five
years has been unprecedented (see Table 1 .2).
Over the past five years, the number ofCBBI/MC programs in the GCAG has
more than doubled. Despite the growing number of churches embarking on this kind of
leadership development program, and despite the rapidly increasing number of pastors
and church leaders who are attending these ministry training centers, to date the GCAG
has not conducted a thorough study ofwhat is actually occurring in most of these
programs. Furthermore, the GCAG has not yet developed a working model or a set of
formational standards providing guidance to churches who desire to establish a CBBI as
part of their ministry.
Without a well-constructed model or a means of consistent evaluation, the ability
of these programs to provide a viable alternative to more traditional forms of pastoral
development is uncertain. Given the rapid growth ofCBBI/MC programs and the
increasing number of students who are choosing this model ofpastoral training, the need
for an evaluative study of these programs is evident.
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Table 1.2. Reported Number of Church-Based Bible Institutes in General Council
of the Assemblies of God U. S.
Year # of CBBIs Enrollment
Number of CBBIs Associated
with Global University
2004 1,199 14,693 880
2003 1,143 14,803 758
2002 990 14,070 401
2001 817 13,527 393
2000 665 12,186 Info not requested
The Purpose
The purpose of this study was to use the five dimensions of the Convergence
Model of leadership development to begin constructing a composite picture of the
formational processes of the church-based Bible institutes and Master's Commissions
currenfiy operating in the churches of the Great Lakes region of the Assemblies of God.
The Convergence Model proposes five dimensions of formation in the life of emerging
church leaders: biblical/theological formation, spiritual formation, ecclesial formafion,
relational formation, and the formation of their understanding of the work of the Spirit in
the life of the church.
The rapid expansion of CBBI/MC programs in the GCAG has outpaced the
development of strong models that give guidance to the development of new programs
and the development of tools to assist in the evaluation of exisfing programs. In many
cases, these programs emerge out of a belief that they provide more effective training for
vocational ministry than traditional campus-based Bible college or seminary approaches.
With the growing number of students entering church-based training, the GCAG is in
crifical need of a tool that assists in the development and evaluafion of the CBBI/MC
programs to ensure that they are truly providing appropriately effecfive ministry training.
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The failure of the GCAG to closely support and assist in a healthy development of
CBBI/MC programs could have far-reaching implications for quality of ftiture ministry
leaders serving in the denomination.
Research Questions
The following research questions provided the framework for this study.
Research Question #1
What role does Scripture play in the personal, theological, and ministry
development of students in each CBBI/MC?
Research Question #2
What approach does each CBBI/MC take with regard to spiritual and character
formation of their students?
Research Question #3
How does each CBBI/MC develop a holistic and biotic-organic understanding of
the church in their students?
Research Question #4
What is each CBBI/MC doing to develop students relationally, assisting them in
constructing a biblical understanding of koinonia!
Research Question #5
What is being done to assist students in developing a proper philosophical
approach to God, the church, life, and ministry through the work and ministry of the Holy
Spirit?
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Methodology
This study was an evaluation in the descriptive mode. As a method, case studies
in the descriptive mode seek to determine and report on the current situation. The design
of this study is similar to what Robert K. Yin describes as an embedded multiple case
design (40). Multiple case studies can provide more compelling evidence of trends and
patterns occurring in the church-based Bible institutes (CBBI) and Master's Commissions
(MC). As an embedded study, this study focused on key subunits important to gathering a
clearer picture ofwhat is occurring in the church-based training center movement. The
subunits studied include: a cursory profile of the institutional leadership and the presence
of organizational missional intentionality, the presence of intentionality and process in
biblical/theological formation, spiritual/character formation, the formation of
understanding the church as a biotic-organic enterprise, relational formation, and the
formation of a proper understanding ofGod, church life, and the ministry of the Church
through the Holy Spirit.
Population and Subjects
The population for this study included the churches of the General Council of the
Assemblies of God in the Great Lakes region that indicated on their 2004 Annual Church
Ministries Report they had operated a CBBI or an MC during the previous year. The
Great Lakes Region normally consists ofMichigan, Illinois, Indiana, Kentucky, Ohio,
and the Appalachian District, but for this study the Appalachian District was not included
due to the small number ofCBBI/MC programs in that district. Because a significant
number of churches who reported they have a CBBI or MC program only report one or
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two participants, only those churches reporting at least five participants received an
invitation to participate in the study.
Table 1.3. Population and Sample
# of Churches
Nationally in
the GCAG
# of Churches
in the Great
Lakes region of
the GCAG
#of CBBls/MCs
# of CBBIs/MCs
Nationally (2004)
#of CBBls/MCs
Great Lakes (2004)
Meeting
Study Criteria
(2004)(2004) (2004)
12,277 1853 1,242 180 64
Through the offices of the related district councils, the Office of the General
Secretary of the GCAG, and the GCAG Office of Statistics, permission was granted to
contact these churches. The pastors overseeing the CBBI/MC programs of each of the
churches studied gave their permission for their church to participate. Each church
received an invitation by mail to participate in the study and received instructions for
participating in the online survey.
Instrumentation
A researcher-designed questionnaire (Church-Based Bible Institute and Master's
Commission Formational Process Evaluation) provided the necessary tool for gathering
the information necessary to understand what approaches the participating churches are
using to develop leaders in five key areas of leadership development. These questions
addressed the areas ofbiblical/theological training, spiritual/moral formation,
ecclesiological formation, relational formation, and pneumatological formation. Surveys
such as this one are one of several accepted means by which case study researchers
conduct interviews (Yin 91). Semi-structured interviews were also conducted.
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Data Collection
Two separate means were used to collect the data. First, study participants could
go to a Web site (www.questionpro.com) contracted for gathering information for this
study. Second, those who preferred a paper version of the study received a copy in the
mail.
Delimitations and Generalizability
This study focused on a sampling of the 1,853 churches in the GCAG nationally
that reported in their 2004 Armual Church Ministries Report (ACMR) to be currently
operating a church-based Bible institute or a Master's Commission. The churches
included in the study were those churches in the Great Lakes region: Indiana, Michigan,
Ohio, Illinois, and Kentucky. The total number of churches that qualified for the study
(sixty-two) represents 3.3 percent of the total number of churches in the GCAG that
reported having a CBBI orMC (see Table 1 .3). Because of inconsistencies in how
churches reported having church-based training centers, an unknown margin of error
exists as to the exact number of churches nationally that operate these programs.
According to Sheri Doty, Statistician for the GCAG, three types of errors occurred on the
Annual Church Ministry Reports (ACMRs) that introduce an unknown margin of error:
some churches did not report having a CBBI yet responded "yes" to their CBBI being
associated with Global University. As well, contrary to the ACMR instructions, some
churches reported having a CBBI as well as an MC. Some churches left both the CBBI
and MC question blank but responded positively to being associated with Global
University. Some churches reported only one person in their CBBI or MC.
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Previous research compiled by the Department ofHigher Education of the GCAG
provides a reference point for the study under consideration and helps to give further
clarification to the scope and nature of the programs currently in existence in the
Assemblies of God. The current study is valuable in the GCAG's ongoing effort to
develop a national model for CBBIs and MCs.
Other denominations or groups of affiliated churches could adapt this research
model to provide their churches with better direction for establishing church-based
ministry formation centers.
Theological Grounding
Few issues are as fimdamental to the fiiture of the local church as the issue of
leadership development. The theological grounding for this study is the consistent
biblical record of a pattern whereby God provides his people with Spirit-empowered and
Spirit-equipped leadership. While leaders are a gift to the Church by Christ (Eph. 4:1 1), a
demonstration of the grace ofGod, each generation of church leaders also plays an
important role in the development of those who will lead the next generation (2 Tim.
2:1). Effective leaders recognize the urgency of the call to develop leaders and that the
church cannot fail to pass on the baton of leadership to those who are next to lead
(Forman, Jones, and Miller 22).
The theological grounding of this study is essential for several reasons. First,
pastoral ministry today has become increasingly multifaceted. Few occupations in the
culture are as diverse in their roles as vocational ministry (Jones and Yutzrenka 96). The
church's tendency to add more and more roles to pastoral ministry requires that leaders in
ministry training scrape off the barnacles of cultural expectations and rediscover the
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primary nature and scope ofpastoral ministry. Scripture, not culture, should always be
the primary source for determining the scope and role ofpastoral ministry. Defining the
scope and nature ofpastoral ministry is especially important when determining the nature
and scope ofministry formation. One has to begin with the end in mind. The New
Testament provides several key texts that give important parameters for determining the
priorities of pastoral ministry. Most of these texts occur in the episfies ofPaul, most
notably, the pastoral episfies of 1 Timothy, 2 Timothy, and Titus.
Second, theological grounding is essential in helping to find a way through the
myriad of expectations regarding the priorities ofministry formation and theological
education. A strong theological grounding gives guidance in making several fundamental
decisions that consistently resurface when discussing ministry formation priorities. These
decisions include whether theological education should focus on imparting biblical
information and the skills of textual exegesis, to what degree ministry training should
focus on training experts in the discipline of theological inquiry, whether or not ministry
formafion should give its efforts to developing masters ofmethodology, whether or not
ministry formation should be predominately an immersion into the spiritual disciplines
and the creation of a mentor/mentoree relationship, and to what degree perspective
pastors should be schooled in history, traditions, and liturgical pracfices of a particular
expression of the Christian faith. Leaders in ministry formation would do well to return to
Scripture as the starting point for determining the essenfial elements and priorities of
training future ministry leaders.
Third, a proper theological grounding will benefit those reconsidering the shape
ofministry development by helping them to determine the best context in which effective
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ministry formation should take place. From the earliest centuries of church history,
various models ofministry formation existed from the imperial schools of rhetoric, to
monasteries, to small groups for aspiring clergy who were held under the direct
supervision of a bishop (e.g., Augustine's monasterium clericorum; Bullock 1-3). A
review of the biblical literature assists in understanding the relationships and
environments that best nurture New Testament priorities for pastoral ministry.
Fourth, a review of the biblical text provides some of its greatest fruit in
reestablishing the role of the Holy Spirit in the formation process. Fundamentally,
ministry is the cooperation of human vessels with God's initiatives to extend the
priorities and realities of the kingdom ofGod into this world. The role of the Holy Spirit
is so foundational to this endeavor that the first disciples, like Jesus (Luke 3:21-22), were
not to begin theirministry without direct and personal empowerment for the task (Acts
1 :4-6).
Contemporary discussions concerning the nature, scope, and contexts ofministry
formation too often neglect the important work of laying a biblical theology forministry
formation. The development of a theology ofministry formation is key to the overall
process.
Theoretical Foundations
Several models ofministry leadership development exist today that could serve
groups such as the GCAG in developing effective models ofministry leadership
development in the local church. Among these models, two provide the most promise for
evaluating church-based models, and for developing a paradigm of formational goals that
would strengthen the ongoing growth ofnew and exisfing programs. Historically, Bible
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colleges, seminaries, and even many church-based programs utilizing distance education
materials from these institutions operate upon what J. Robert Clinton calls the "banking
model" (Leadership Training Models 12). The banking model is based upon a Greek
view of education and includes several notable features.
� The goal of education is the acquisition of accumulated knowledge.
� The best setting for education is a school building.
� The optimal structure for education is formal and structured. Degrees and
accreditation are important symbols ofprestige.
� The role of students in this model is a passive one in which they learn a
predetermined body of knowledge.
� The methods of education are largely verbal as teachers engage primarily in
lectures and utilize books and essays.
� Trainers are the experts who determine where, what, and how the students
should learn. The emphasis in this model is on teaching.
The Developmental Model
The rapid expansion in recent years of new bodies of knowledge has made it
necessary for a new model to emerge that would account for this rapid informational
expansion. No one person could possibly hope to accumulate all of the information
emerging in modem times. The developmental model sees the process of leaming as
more fundamental than the body of information mastered. The developmental model
insists that leaming should occur along three domains. These domains are affective,
cognitive, and experiential (Clinton, Leadership Training Models 14). The developmental
model operates on several key assumptions.
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� Knowledge is viewed holistically and utilizes the tension between the three
domains: affective, cognitive, and experiential.
� The goal of education is total development and growth of the individual rather
than acquiring facts.
� The setting of education is anywhere growth is facilitated. Leaming should be
field-based, and real-life settings are preferred as the context for leaming.
� The stmcture of education in the developmental model can be either formal or
nonformal. Degrees and accreditation are valued, but they are not the central focus, and
in some cases, they may actually hinder tme leaming.
� Students have an active role in determining what, how, when, and where they
leam.
� The methods used in the developmental model are varied. They include
traditional methods such as lectures, books, and essays, but the model also emphasizes
modeling on the part of the trainer as a lifelong leamer. Trainers evidence care and
concern for their students.
The Convergence Model
In the absence of a clearly articulated model in the GCAG for its church-based
pastoral leadership development, the Convergence Model of leadership development
provided the model of church leadership development for this study. James T. Flynn, Wie
L. Tjiong, and Russell W. West articulate this model in their text A Well-Fumished
Heart. I chose this model because I believe the core dimensions at the foundation of this
model are biblically consistent, historically validated, and educationally supported and
because the values and characteristics reflect the theological and missiological values that
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are important to Assemblies of God leaders. As well, tbe Convergence Model provides
for the flexibility to tap into the wide array of educational paradigms existing today, as
they might be appropriate to accomplish these core values.
In addition to gathering important information regarding the profile of the
CBBI/MC leader and the mission and vision of the CBBI/MC programs, the research
instrument used in this study sought to discover what is occurring in the CBBIs/MC
programs in relation to the five core formational dimensions of the Convergence Model
(Flynn, Tjiong, and West 196-97). The formational dimensions of the Convergence
Model include
� Theologia�the role Scripture plays in the formational process of the students;
� Paideia�the spiritual and moral formation that occurs in light ofwhat students
leam and apply;
� Ekklesia�the formation of a proper biotic-organic and holistic understanding
� of the Church;
� Koinonia�the formation of a person's understanding of their symbiotic
� relationship with other believers, and the relationship between theological
education, the believer, and the Church; and
� Pneumatics�the formation of a philosophical framework by which the
� believers relate to God, the Church, and the ministry through Spirit-filled
living.
Each of these dimensions has eight characteristics associated with it that provide the
framework for the Convergence Model (155-75). A table appears in Appendix F that
gives the five dimensions and their corresponding characteristics.
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Definition of Terms
Several terms at the heart of this study require further definition.
Church-Based
The term church-based denotes a ministry formation program that operates in or
is included in the ministry programming of a local Assemblies ofGod church. The
program may or may not meet on the church campus itself due to facility restrictions, but
the program is part of the ministries operating under the auspices of a particular church
and its pastoral/board leadership. The expressed purpose of this advanced training is to
equip laity and/or provide a range of training opportunities for those who are answering
the call to become apostles, prophets, pastors, teachers, or evangelists.
Bible Institutes
Bible institute is a rather general term describing a range of church-based ministry
training programs intentionally designed to address the personal, spiritual, and ministry
development of those who believe that God is calling them to give their lives in greater
service to Christ through the local church. These institutes include advanced training for
those who desire greater training as a volunteer, and training for those who are
considering vocafional Christian service at some level. The training often includes but
may not be limited to such components as personal, spiritual, and moral development
opportunifies, theological/biblical education, practical ministry skill development, and
regular occasions for hands-on ministry involvement.
To ensure consistency with previous GCAG studies on CBBIs, this study uses the
following defmifion ofBible institute based on the Assemblies of God Annual Church
Ministries Report. A Bible institute is a program that "has a formal Bible ministry
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training program for adults that is in addition [original emphasis] to the usual Sunday
school or Wednesday evening program" (4).
Master's Commissions
A Master's Commission is a one to three-year program housed in the local church
whose purpose is to provide advanced discipleship training, involvement in both local
and world evangelism, and ministry development. These programs typically target young
adults (ages 18-25), and they emphasize the setting aside of a season of life for intensive
personal spiritual development and ministry exploration. They often form partnerships
with nontraditional theological education programs to provide academic training, both
accredited and nonaccredited. They may also include a residential component that allows
them to experience community life among the program participants.
Master's Commission International, the founding and networking organization of
these programs, defines a Master's Commission:
Master's Commission is a hands-on discipleship training ground
that provides a balanced growth environment to develop and equip
the whole person. More than a program. Master's Commission is a
lifestyle of total commitment for Christians on all levels. We
believe teaching Godly disciplines will provide direction during the
most critical times of a person's life. The Holy Spirit is given
complete freedom to transform individuals into the image of the
Master.
While not all Master's Commission programs operating in Assemblies of God churches
maintain an official relafionship with Master's Commission International, this definition
provides a basic understanding of the purpose and nature of these programs.
Formational Process
A formational process is an intentionally designed collection of experiences, both
formal and informal, that provides an environment where the maturing work of the Spirit
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can most naturally occur in the life of an emerging leader. Formation processes occur in a
varied number of life domains including biblical/theological development, spiritual/moral
development, relational development, ecclesiological development, and pneumatological
development.
Convergence Model
The Convergence Model of theological training developed by authors Flynn,
Tjiong, and West takes into consideration the types ofparadigm shifting particularly
suited to the needs of interdenominational renewal-oriented churches. Five core-shaping
dimensions {theologia, paideia, ekklesia, koinonia, and pneumatics) associated with
theological training and ministry leadership development under gird the Convergence
Model. Each of the core dimensions has eight characteristics (see Appendix F) associated
with it (191-93).
Overview of the Study
Chapter 2 provides a review ofpertinent biblical literature and contemporary
research concerning ministry formation. The literature review begins with a review of
some of the key issues facing the modem church in relation to ministry formation. A
survey of important biblical texts provides a biblical theology ofministry formation. In
addition, a review ofmmistry formation models throughout church history will provide a
panoramic view of the historic nature of the stmggle to provide an effective process for
developing the spiritual leaders of the next generation. A review of contemporary models
ofministry formation gives a sense of the changing nature ofministry formation now.
Finally, a summary of the Convergence Model of leadership development appears as an
example of current efforts to provide a broad framework for those leaders and churches
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who desire to engage in the process of church leadership development through the
establishing of church-based ministry training programs.
Chapter 3 presents a detailed discussion of the design and methods of the research
and provides a discussion of the methods of data analysis.
Chapter 4 presents the findings of the research.
Chapter 5 discusses the major outcomes of the study and some practical
applications of the conclusions. Finally, considerations for fiirther research conclude the
chapter.
Summary
The seismic shifts occurring today in ministry formation are deeply rooted in the
attempts of the twenty-first century Church to respond to a rapidly changing world. The
shifts occurring in ministry development paradigms in the GCAG reflect a connection
with, and a significant expansion on, historic patterns ofministry training. The following
study of a select group ofGCAG church-based institutes evaluates the formational
process of these programs in five core formafional areas.
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CHAPTER 2
LITERATURE
Contemporary Issues in Ministry Formation
Throughout church history, various forces have shaped the nature and priorities of
ministry formation and theological education. The contemporary setting is no exception.
In order to understand better why a significant number of nontraditional ministry
formation models are currently emerging, leaders need to see these trends in light of a
few of the most significant forces shaping these processes today.
The issues shaping contemporary ministry formation and theological education
are manifold. Among those forces influencing the nature of theological education and
ministry formation, seven are particularly important. These factors include
� the emerging organizational models of education,
� the rising costs of higher educafion,
� the assessment and accreditation culture ofAmerican higher education,
� decline of the church in North America,
� the emergence of the renewal church,
� the influence ofpostmodems and their desire for mentoring relationships, and
� the stmggle to define the purpose of theological education.
Emerging Organizational Models of Education
Historically, theological educafion has both shaped the broader educafional
pattems of society and undergone transformafion because of developments in the broader
educational context. For example, during the Middle Ages, higher education existed to
serve the purposes of the church. Led by Scholasfic theologians and theologians, the
Williams 25
church was the driving force in education (S. Smith 55). The educational values that exist
in theological training circles today (e.g., emphasis on original research and publishing,
the role of arts and sciences, and the protection of academic freedom) owe their presence
to the educational reformations that took place in nineteenth-century Germany (Kelsey
80-82).
Today, once again, trends in the broader educational environment ofNorth
America are also shaping theological education. It is too broad of a statement however, to
say that the transformation that is occurring in theological circles owes its existence to
what is taking place in the broader culture. Considerable similarity exists between the
changes taking place in secular educational models and the changes occurring in
theological education. Similarities include growing concern over the rising cost of higher
education, a demand for improved accessibility and convenience, and a direct application
of knowledge to a specific work setting (Hannah 1). Further, rapidly expanding advances
in digital communication and leaming technologies are accelerating these factors of
transformation. Each of these factors is evident in the reshaping of theological education,
as well.
Donald E. Hannah identifies seven emerging models apparent in the broader
environment of higher education. The changing nature of higher education drives each of
these models. Once viewed as primarily a preparatory experience for 1 8-22-year-olds, the
demands of adults in a lifelong process of career development that is also fueled by their
personal quests are driving the forces of change in higher education (70). Inherent in each
model are inputs that the university measures to determine the organization's
effectiveness and to provide a way of anticipating student leaming. As well, certain core
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assumptions and characteristics inherent to each of the models exist. A review of these
emerging models readily reveals similarities in the changing nature of theological and
ministerial training.
Extended traditional universities. The extended traditional university is the
oldest adaptation of the traditional, institutional model of higher education. As early as
the nineteenth century, universities were beginning to establish satellite campuses for
making traditional university leaming available to nonresident, adult students. These
programs do not inherently threaten the basic educational institution of the university, but
they do provide the university's service to a different clientele (Hannah 71). A key goal
of this model is to provide the host university with a means of remaining responsive to
the changing needs of the lifelong leaming pattems of adults (75).
For-profit adult-centered universities. Whereas historically, higher education
has been primarily a not-for-profit enterprise, a growing number of entrepreneurs have
seen education as a commodity whose demand makes it an opportunity to become a
strong business investment. Course fees and tuition costs solely cover the educational
expenses of these for-profit educational programs. The focus of these schools is
predominately the career-oriented leamer. They are highly responsive to the changing
demands of the marketplace. Because these schools exist to turn a profit for their
investors, they make minimal investments in the physical plants of the universities. They
also focus on training for lucrative, high-demand fields that allows them to attract large
numbers of career-oriented students (Hannah 76). Theological education has also seen the
emergence of for-profit theological schools. Grand Canyon University, a for-profit
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university based in Phoenix, Arizona, offers applied ministry degrees in pastoral ministry,
worship, and youth ministries.
Distance education/technology-based universities. Distance education,
particularly technology-based distance education is one of the most diverse of the
emerging models. Within this model, three subgroups or traditions exist: the
correspondence tradition; the distance education tradition made available through various
forms of television, satellite, cable, and desktop video technologies; and, the newest
tradition, the Web-based tradition (Hannah 77).
Traditionally, correspondence-based models arose out of a need to meet the
growing demand for higher education in areas where educational options were limited.
Three consistent obstacles inhibit the effectiveness of traditional correspondence-based
models: inability to respond rapidly to changing needs of the constituency, the stigma of
being an inferior educational experience, and the sense of isolation that many students
encounter without the supportive environment of instructors and fellow classmates
(Hannah 77).
Distance education via broadcast technologies have become a common, albeit
cost-prohibitive means of providing classroom experience to nontraditional students. As
Hannah notes, the broadcast model assumes that face-to-face instruction and interaction
between student and teacher is the preferred method of leaming, even at a distance (79).
For most, this model simply eliminates the obstacle of classroom accessibility. In nearly
all other aspects, this model is akin to the traditional classroom model. Since the end of
the Second World War, educators have searched for a pedagogy that accommodates
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advancing technology in the classroom. Advancing technology is questioning the
traditional teacher-centered paradigm at its most fundamental levels (Whitlock 182).
Web-based distance education, the most recent model of distance education,
offers many benefits previous models could not provide. One of the greatest benefits is
that of accessibility. Cathleen A. Kennedy, in a report to the Berkley Evaluation and
Assessment Research Center, identifies five ways online education makes higher
education available to more people. First, it can reduce certain economic limitations by
eliminating the need for institutions to continue investing millions of dollars in facilities
in order to expand educational opportunities to geographically or economically isolated
people groups.
Second, online education can address deficiencies in at-risk students through
specific, well-designed tutoring exercises. As well, academically at-risk students avoid
some of the stigma that accompanies more public leaming environments (Kennedy).
Third, like the original correspondence version of distance education, online
education is much more adaptable to working students or those whose family
responsibilities require nontraditional leaming times. Unlike traditional correspondence
programs, however, online courses provide a sense of community for leamers that earlier
models could not provide (Kennedy).
Fourth, online classes address the needs of those who have had bad experiences
with the traditional model ofhigher education. These needs include the intimidation of
large classrooms, the fear of constantly being observed and evaluated by their peers, and
the freedom from having to make elaborate transportation arrangements (Kennedy).
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Fifth, online leaming opens new pathways of communication options.
Historically, direct and timely interaction between students and instmctors was a
significant limitation of the traditional correspondence model. Letters or periodic
teleconferences were previously tbe only way for distance education students to interact
with peers or professors. The delay in communicafion often meant that students missed
important connections between leaming and applicafion (Kennedy).
Despite the promises ofWeb-based leaming, others are convinced this new tool
cannot replace the need for a place, a "campus," where the focused development of
leaders occurs out of a broad-based education and a community of diverse opinions,
ideas, and people (Hales 7).
The question arising in this discussion is the very definition of education. If one
defines education as simply the exchange of information, then Web-based models are
certainly a more cost-effective and appropriate delivery system for many people. If,
however, education is more encompassing than an exchange of information, and it
requires a community component, then Web-based systems may find their best
application as one tool used by an existing community of leaders seeking to prepare the
next generation. The discussion regarding the importance of community in leaming does
not ignore that some level of relationality is available through interacfive elements of
Web-based technology, but whether or not an e-community of this nature can replicate
the community necessary for whole-life development is a matter that warrants a much
deeper study.
Corporate universities. A corporate university is a portal within a company
tlirough which it strategically educates employees, customers, and suppliers. Corporate
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universities link an organization's strategies to the leaming goals of its audiences
(Momson and Meister, "Coiporate Universities"). According to James L. Morrison and
Jeanne C. Meister, corporate universities represent the fastest growing segment of higher
education. Between 1 998 and 200 1 , corporate universities grew from 400 to over 2,000,
16 percent ofwhich had cooperative relationships with colleges and universities to
provide degree programs ( "e-Leaming").
Most corporate universities include a blend of both classroom and e-leaming
components. Increasingly, however, corporations are offering their training online.
Webinars, online versions of training seminars, allow workers to avoid the hassles of
travel and leam at their pace when convenient for them. Recent sui-veys among users of
corporate universities show that the best participation comes from a combination of both
synchronous (scheduled by the company) and asynchronous (scheduled at the discretion
of the student) e-learning experiences (Morrison and Meister, "e-Leaming").
University/industry strategic alliances. Many emerging technology,
communications, and publishing companies are also testing the water in this new
marketplace in a variety ofways. Market opportunities are developing around the content
strengths of universities and the access strengths of emerging technology firms. These
partnerships force interaction between organizations whose culture, goals, and
philosophies are quite different from each other. One potential benefit of this interaction
is the opportunity for both organizations to examine practices that may be hindering their
respective objectives and to acquire much-needed information and knowledge from the
other (Harmah 83). For example, a university might develop the content for an online
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course and maintain the ownership rights to the course, yet a technology firm may hold
all distribution rights to that specific leaming module.
Degree/certification competency-based universities. The rapidly changing
nature of today's marketplace has resulted in a growing number of companies and
industries today requiring ongoing training. The purpose of this training is to confinue
developing competency in a fluid culture. Competency-based training is also referred to
as mandatory professional confinuing educafion (Hannah 85).
An example ofhow competency-based leaming has also entered the higher
education market is the growth of life-experience credit or proficiency-based credit.
Students can receive credit despite how they may have achieved competency in a given
area provided they can demonstrate through testing the competencies that a given course
seeks to develop (Hannah 86).
Global multinational universities. With the advancement and accelerated pace
ofmodem globalization has come a new model ofhigher education called the global
multinational university (GMU). GMUs are virtual universities that extend beyond
cultural, language, and geographic barriers to provide educational opportunities to
anyone, anywhere, at any time who has access to the delivery systems of a particular
university. Creating a GMU is not without its own set of challenges as Hannah notes.
Cultural norms and pattems pose serious obstacles to leaming across political and
cultural boundaries (88).
Few examples of tme GMUs are currently in existence. Some of those currently
operating include San Diego based National University, Presidio World College for
Sustainable Development, Athena University, a virtual online university established in
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1994 to offer online education, and the Global Alliance for Transnational Education
(GATE) formed in 1996.
GMUs also have a presence in theological education. One such example offering
a range of educational opportunities for adults worldwide is the Global University System
based in Springfield, Missouri. Global University currently claims to have 645,294
students enrolled in programs ranging from personal enrichment to graduate degrees. The
university has a presence in 1 80 countries and 1 52 language groups. Resulting from a
merger between ICI University and Berean University, Global University has a combined
history ofmore than eighty years of service. Global is currently accredited by the
Accrediting Commission of the Distance Education and Training Council and has
achieved candidate status by the North Central Association of Colleges and Schools.
Though it has an online presence that includes cutting-edge Internet technology, it
continues to offer the older print courses for those who prefer to study in print or do not
have Internet access. The stated goal ofGlobal University is "to make evangelism,
discipleship, and training accessible to everyone-everywhere" (Global University).
Global University is a blended model on a number of other levels as well. The
university has guidelines for the establishment of study centers where students can study
locally in groups utilizing personal enrichment courses and those courses provided by the
Berean School of the Bible. Berean courses are noncollege credit courses taken for
meeting the minimal educational requirements for credentialed Assemblies of God
ministers.
Beneath the surface of these emerging models of higher education are several
crucial issues. First, what the proliferation of the diverse models ofhigher education is
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saying about the perceived effectiveness of traditional models of higher education.
Second, the emerging models ofhigher education seem to be indicating the values that
once favored a broad liberal arts education are giving way to a more pragmatic approach
whose primary function is to develop skilled workers in one particular profession or
another. Third, is whether or not the current shift in higher education will assist or hinder
efforts to develop people that create a strong society of growing people.
Rising Cost of Higher Education
One of the driving forces behind the emergence of so many different models of
higher education today is the skyrocketing cost of traditional higher education in the
United States. For 2005-2006, the annual average cost of a public college or university
education, including tuition, fees, room, and board was $12,127. For private colleges and
universities, the annual average cosst including tuition, fees, room, and board was
$29,026 ("Trends in College Pricing" 4).
This escalation in educational costs is evident in theological education as well. In
their landmark study of the student indebtedness of theological students, Anthony Ruger,
Sharon L. Miller, and Kim Maphis Early make several startling discoveries. In the period
between 1991 and 2001, the number ofMaster ofDivinity students graduating without
student loan debt dropped from 53 percent to 37 percent. In addition, the number of
Master ofDivinity graduates whose student loans exceeded $20,000 rose from 7 percent
to 33 percent, and the percentage of students borrowing $30,000 or more rose from 1
percent to 21 percent. Similar trends appear in the borrowing of two-year master's
program students also (3-5). The above statistics do not include the student loan
indebtedness that these theological students carried over from their undergraduate
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programs. The average undergraduate loan indebtedness of those entering graduate level
theological studies rose from $1,978 to $6,328 between 1991 and 2001 (6).
Such financial obligation is significant when one considers that the average
congregation in the United States has less than one hundred adults in attendance and that
these churches pay an average total salary package of just over $3 1 ,61 3 (Bama, Pastoral
Compensation). As a result, churches often find hiring well-trained pastors a very
difficult process. Furthermore, theological graduates who incur the above-mentioned
levels of student debt are unable to be involved in new church plants or in the
revitalization of struggling congregations.
The rising costs of education affect not only the individual student but the larger
insfitution as well. According to Joseph C. Hough, a significant number of Protestant
seminaries are in financial trouble (104). With rising educafional costs, increasing
pressure bears down on colleges and seminaries to maintain strong enrollments.
Consequently, these institutions often accept unqualified students into their programs.
In denominations experiencing significant attendance decline, this trend means
that more and more churches are becoming part-time pastoral positions. The loss of
revenue affects the salaries of incoming pastors and the availability of fiands to support
educational missions of the denominations. The increase in part-time pastoral positions is
not limited to mainline churches, but is also a growing trend among evangelical churches
outside the south (Hough 1 05).
In some denominations, the rising cost of tuition is in direct conflict with
foundational theological and missiological values. The GCAG, for instance, has
historically given strong emphasis to evangelism, world missions, and church planting.
Williams 35
Dayton Kingsriter, the GCAG Director of the Christian Higher Education Department
observed that because ministerial credentials "can be gotten quicker and cheaper through
these alternative means [this] has driven, and will continue to drive, students away from
our schools" (Church-Based Bible Institutes 1). Church organizations will not be able to
maintain a viable missiological value on church planting and world missions while
continuing to graduate ministerial students with annually escalating student debt loads.
One grassroots response in the Assemblies of God to the problem of skyrocketing
educational costs is the church-based Bible institute. Church-based training is particularly
predominant in strong church-planting churches in the Assemblies of God. Mount Hope
Church and International Outreach Center in East Lansing, Michigan, is one such church.
Mount Hope Church houses the Mount Hope Bible Training Institute. The institute
utilizes academic resources from Global University, preparing church leaders for a wide
variety of leadership positions. From this training center. Mount Hope has started over
twenty churches in the state ofMichigan. The greatly reduced cost of providing
foundational ministry training allows Mount Hope to foster church planters who do not
carry burdensome educational financial obligations.
The Credential and Accreditation Assumptions of North American Culture
The underlying beliefs and assumptions of a culture can either foster or hinder the
development of a society. For centuries. Western cultures believed that the world was
flat. Belief in a flat earth created certain limitations to exploration; consequently, a
limited understanding of the worid prevailed. The advancement of a complete knowledge
of the world did not occur until some braved the waters of popular opinion as well as the
waters of the unexplored worid and discovered that the world was actually round.
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For over one hundred years in the United States, the process of accrediting
educational institutions has sought to serve as a self-imposed process of institutional
accountability. The basic premise is that the establishing of some generally accepted
educational and institutional standards would ensure the consistency and quality of higher
education across the nation. The highest form of accreditation, regional accreditation,
soon became the national "high bar." The common assumption soon became that those
institutions that were regionally accredited provided the highest quality education.
Similarly, some deeply entrenched assumptions are present in the United States
today regarding the connection between formal education, the granting of credentials
necessary for most high-end occupations, and the actual job performance by people in
these positions who do and do not have either the formal education or credentials deemed
essential for the task. Figure 2.1 illustrates how these assumptions connect to each other
and form a self-perpetuating process.
Quality Education =
regionally or nationally
accredited institution
recognized by Council
for Higher Education
Accreditation
Formal Education = best
preparation for well-
trained workforce
Formal Education =
broad liberal arts-based
education in a quality
educational institution
Fig. 2.1. Cycle of assumptions in higher education
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After a carefiil analysis of the connection among formal education, credentialing,
job performance, and economic development, Randall Collins draws several conclusions
that challenge these entrenched assumptions. First, contrary to what many Americans
believe, economic evidence strongly suggests that education makes no clear contribution
to economic development beyond that ofmass literacy. Further, he concludes that the
formal education process is irrelevant and, at times, counterproductive to job
productivity. As well, job experience rather than formal education makes the greatest
contribution to vocational skill development. Finally, schooling is a very inefficient way
of training for work skills (21).
An equally powerful set of assumptions exists related to the connection between
the quality of education an institution provides and the institution's accreditation. In her
overview ofhigher education accreditation in the United States, Judith S. Eaton gives the
purpose of accreditation according to the Council for Higher Education Accreditation
(CHEA):
[Accreditation is] the primary means by which colleges, universities, and
programs assure quality to students and the public. Accredited status is a
signal to students and the public that an institution or program meets at
least minimal standards for its faculty, curriculum, student services and
libraries. (3)
Few would argue against the need for assisting the public in knowing whether an
educational/training institution is providing a quality educational experience. Historically,
the accreditation process arose in the United States over one hundred years ago out of a
concern to serve the educational, safety, and health concerns of the public (3).
Nevertheless, whether regional or national accreditation guarantees an education that
truly prepares an individual for a particular occupation is a matter of considerable debate.
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The presence of emerging models of education is challenging traditional standards
used to accredit higher education. Accreditation is generally concerned with measuring
traditional inputs to instruction. The entire approach to accreditation flows out from
traditional universities and current institutional accreditation processes. Because all of the
emerging models discussed above differ in fiandamental ways from traditional
institutions, regional accrediting associations are under increasing pressure to change the
way in which they grant accreditation and the criteria they use to establish eligibility for
accreditation (Hannah 87-88).
This same set of assumptions has also filtered into the theological education
process. The Association for Biblical Higher Educafion (ABHE) and the Association of
Theological Schools (ATS) are the two leading agencies providing accreditation for
theological schools. The ABHE provides accreditation for primarily undergraduate
programs, and ATS provides accreditation for graduate institutions.
Since the 1980s, however, a strong movement has existed among undergraduate
biblical studies programs to broaden their academic programs and work toward regional
accreditation status in an effort to compete with Christian liberal arts colleges and
universities as well as secular universities.
Two important factors have led to this development. First, with rising educational
costs, educafional institutions experience increased pressure to offer an ever-broadening
selecfion ofprograms that attract a growing number of students. Consequently, Bible
colleges, for example, who once focused exclusively on the training of pastors,
missionaries, and church leaders have adopted the title "university" and have begun
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offering programs that train Christians for careers in education, business, law, and
science.
Another factor that has led Bible colleges to move toward regional accreditation is
the transferability of course credits. While the CHEA recognizes both the ABHE and
regional accreditation, the reality is that most secular institutions and many Christian
liberal arts universities would not accept credits from ABHE-accredited schools.'
The entire nature of accreditation rests on the development of certain models of
education that have arisen in Western culture. As Banks notes, seminaries and Bible
colleges have often adopted secular models of education rather than conduct a thorough
theological and practical evaluation of them. When such evaluation takes place, it tends
to parallel what is taking place in the education and training ofprofessions generally and
not on distinctive grounds (6).
The Decline of the Church in North America
For some time now, researchers have documented the inability of the church of
North America to grow at a rate that at least keeps pace with the overall birthrate of the
nation. While some groups (e.g., the Assemblies ofGod, Church of the Nazarene, and the
Southern Baptist Convention) have faired better than most, mainline denominations in
particular have experienced a sharp decline (Stump 638). Those groups who have
experienced modest growth should take little comfort in that growth, however. According
to George Bama, overwhelming evidence reveals that the church ofNorth America,
despite spending over one trillion dollars in the last twenty years on domestic church
See www.mntransfer.org, a Web site providing information on the transfer of credits within the state of
Minnesota.
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ministry programs, has seen no measurable increase in its ability to lead people to Christ
(State of the Church 2002 63). For some, this decline serves as a clarion call for
institutions to evaluate their ability to develop leaders who are able "to understand and
minister in a missional context" (Sherbino).
Among the many reasons cited for this decline is the perceived failure of
seminaries and colleges to produce pastoral leadership that is able to lead effectively in
today's culture (Franklin 1 14). Three criticisms generally surround seminary and Bible
college graduates today. The first and foremost area of concern is the absence of spiritual
vitality. Another perceived failure is that these graduates are too academic in their
approach and, therefore, are unable to lead in the day-to-day matters of church life. Third,
they are sometimes ineffective because they lack the theological foundafions necessary
for the growth of a spiritually healthy congregation.
One of the solutions commonly offered to the decline of the Western church is the
revitalization and redesign of theological education. Robert W. Ferris argues that this
path, though not the easiest, may be the most accessible way toward church renewal in
the West. Ferris' position grows from the fundamental belief that congregational
reorientation flows from a reorientation of leadership, beginning first with the institutions
and processes that train church leaders (55-57).
The Emergence of the Renewal Church Globally
Interestingly, while at the same time the church at large in North America is in
decline, a fresh wind of the Spirit of the Lord is blowing across many places in the world,
especially in Third World and developing nafions. As discussed below in detail, every
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season of spiritual renewal throughout church history has brought changes in the pattems
ol theological education and ministry development.
David B. Barrett, George T. Kunan, and Todd M. Johnson paint a detailed picture
of the spiritual awakening taking place today. Africa serves as a good illustration of the
current growth of the Church in Third World nations. As of 1 900, these researchers
estimate that Africa was only .06 percent Christian. By the year 2000, that figure had
grown to 8.9 percent, with an estimated 8.4 million coming to faith in Christ daily. Asia
is also experiencing tremendous growth. There, an estimated 2.4 million people are
tuming to Christ annually (5).
Along with this change, the ethnic and social profile of "Christian" is rapidly
changing. Today, 29 percent of the world's Christians are white while 71 percent are
nonwhite. Christianity today is more urban than mral, more female than male. More
Christians are under the age of 1 8, 66 percent live in third world or developing countries
while 32 percent live in Westem nations, and 87 percent live in poverty while only 1 8
percent are affluent (Barrett, Kunan, and Johnson 19). Each aspect of this changing
demographic carries with it significant ramifications for the way today's leaders should
be conceiving of developing, and delivering theological education.
Another element of the renewal having a significant impact on the shape of
theological education today is the charismatic nature of the renewal. Historians have
recently come to call the twentieth century "the century of the Spirit." The renewed
understanding and teaching of the Holy Spirit's empowerment that occurred because of
the revivals in Wales at the end of the nineteenth century and the Azusa revival at the
turn of the twentieth century has changed the face of the church. In 1 900, only .2 percent
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of the world's Christians could be considered Pentecostal or charismatic; this figure had
grown to over 27 percent by the year 2000 (Barrett, Kunan, and Johnson 19). In Latin
America, Pentecostals outnumber other Protestant groups three to one, despite having a
system of pastoral development that is nontraditional and allows the natural giftings of
leaders to emerge within the context ofministry rather than remove them from ministry
for formal training (Kinsler 1 1).
The net result of the explosive growth of the Church in these parts of the world
requires a paradigm shift in the development of church leaders. As Flynn, Tjiong, and
West note, the logistical and economic realities facing the church today means that the
traditional pattern of theological education in the West that requires enormous investment
of capital in physical facilities, relocation on the part of the students, and can take up to
seven years to complete is simply not a viable solution (51). Furthermore, as the last
thirty years have shown in Latin America, indigenous leaders ofmodest training, much of
it "on the job," can successfiilly and fruitftilly lead congregations of 10,000, 25,000, and
even 200,000 people (Kinsler 11).
Postmodems: How Their Values Are Shaping the Nature ofMinistry Training
Busters (those aged 20-38) are changing the pastoring and leading of churches. In
his research, Bama identifies five ways that Busters are reshaping ministry in North
America ("New Generation"). One of those ways is that many are choosing
nontraditional forms ofpastoral education instead of seminary. Whereas 62 percent of
Boomer pastors are seminary trained, only 46 percent of Busters elected to go to
seminary. Many are choosing to bypass seminary out of skepficism and distmst that these
institufions can effecfively prepare them for ministry.
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Another area of emphasis this group is bringing to pastoral ministry is the deep
desire for mentoring relationships. While many definitions ofmentoring exist, a very
succinct and clear definition is one articulated by J. Robert and Richard W. Clinton. They
define mentoring as "a relational experience in which one person empowers another by
sharing God-given resources," (2.3).
One example of the growing cry for mentoring by those currently serving in
pastoral positions is the emergence of intentional programs ofmentoring and life
coaching for clergy. Both of these experiences speak to the high demand for personal
interaction between two people. These relationships become holy places where holy
conversations take place that can make the difference between success and failure on
both a personal and professional level for pastors (Melander 32).
Ted W. Ward suggests using the metaphor of "life-walk" for reengineering
theological education. He contends that seeing the educational process as a journey is
more consistent with the biblical model. "Journey" does not suggest the absence of
purpose or direction, however; rather, it recognizes that being is even more important
than going. A vital component of this journey in Ward's opinion is the issue of
companionship. The presence of significant others teaching and guiding developing
leaders is a critical component in effecfive theological education (49). The metaphor of
journey is particularly instructive for those who desire to meet the high relational needs
of the next generation of church leaders.
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Spiritual Formation, Academic Discipline, or Praxis: The Struggle to Define the
Purpose of Theological Education
The rebirth of emphasis on spiritual formation within theological education has
renewed an ancient tension. Since the earliest days ofChristianity, a marked conflict has
existed between matters of tbe mind and matters of the heart. Tertullian's now classic
statement, "What indeed has Athens to do with Jerusalem?" illustrates the argument.
This tension continues in contemporary circles of theological formation and
ministry development. David H. Kelsey illustrates this conflict today by classifying
theological formation into two categories: Athens and Berlin. Athens represents the
classical model that placed emphasis on the cultivation of the character or "soul"
(paideia . The goal of this approach is to produce responsible citizens with the habits and
virtues of responsible citizenship. The Athens model dominated theological education in
the early Church up until the fourth century (64).
For some, spiritual formation is what defines the leadership development process.
Representative of this perspective, Connie Kliengartner contends, "In its flillness,
formation, or church leadership preparation, needs to transform the lives, hearts, and
minds of people presenting themselves for ministry" (35). The idea ofpaideia is at the
heart of the Convergence Model of leadership development articulated by Flynn, Tjiong,
and West. The ultimate purpose of this model, to which all of the model's goals tie, is the
spiritual and moral formation of the participants (194).
Kelsey goes on to use Berlin to identify the philosophy of theological formation
that grew out of the University ofBerlin in the early nineteenth century. The Berlin
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model approaches theological education as a scientific discipline. It views individual
formation from a perspective of intellectual pursuit and professional development (78).
In an effort to avoid what seems to be an inevitable "either/or" discussion
regarding the tension between Athens and Berlin, George P. Schner suggests a constant
search for underlying formative principles shared by both aspects of leadership
development (97). His contention is that the academic will always come into conflict with
the aspects of personal, inner formation if the concepts that underlie the two are not
ultimately the same. The reality is that those in training for pastoral ministry need to be
both "formed" and "informed." The two penetrate one another and are essential for the
other's existence. Formation alone too often degenerates into technique alone. Focusing
on meeting the need of the moment without the development of an historical, biblical
context and the development of critical thinking skills is an equally problematic position
(100).
In addition, modem theological education exists in a great tension between the
priority of achieving academic norms, as reflected in the ability to demonstrate
proficiency in the classical disciplines of theology and matters of praxis. Praxis
represents the priority of developing leaders who demonstrate excellence in matters
related to practical church ministry concems such as organizational leadership,
counseling, preaching, and vision casting (Hough and Cobb 16-18).
In today's leader-centric church environment, the issues related to praxis have
become preeminent. Even the most cursory survey of the plethora of church-based and
denominationally sponsored training conferences reveals that the dominant concem on
the part of church leaders is finding some way to do what the church is doing better. The
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underlying assumption is that churches can experience transformation if leaders can
somehow discover the hidden programming jewel or leadership tidbit. Effective models
ofministry development in the future will be those that consistently pursue avenues of
fruitful ministry without neglecting the matters of the personal and theological formation.
William O. Crews, president of Golden Gate Baptist Theological Seminary, cuts
to the heart of this debate:
The emerging debate over the worth of seminary education is not
methodological, but philosophical and far more critical than what is
delivered and how it is delivered. The debate of the 21st century will be
over whether seminaries are needed at all! It is no longer a debate
between the academic model of Athens vs the professional school model
ofBerlin; it is whether one should attend seminary, period.
While it is doubtful that seminaries will soon become extinct, this growing
sentiment expressed by Crews and other church leaders serves as a clarion call for
seminaries to adapt the changing priorities of the next millennium.
Biblical Models ofMinistry Formation
Ironically, an often-neglected body of literature in the discussions concerning the
nature and focus of theological education and ministry formation is Scripture. An
underlying assumption of this study is that Scripture not only has something to contribute
to the current debate but that its nature as God's timeless and authoritative witness to
humanity of the Lord's purposes for the people of God gives it a place of foremost
priority. Banks provides a succinct, four-part look at the relevance of Scripture in the
discussion ofmodem theological education (73-126).
Banks' arguments for the relevance of Scripture as a starting point can be
summed up as follows. First, though diverse in authorship, time, and location, enough
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consistency exists across the pages of Scripture to provide at least some basic
foundational structures for a biblical approach to ministry formation.
Second, despite the vast difference between the world of the Bible and today, this
difference does not mean the current debate should dismiss Scripture out of hand when
considering issues of theological education anymore than one would dismiss it from
discussions addressing other concems ofmodem life. Because of the universal needs of
humanity and the common threads of issues facing the universal Church, examining the
biblical text is still a worthwhile endeavor in this discussion.
Third, many discussions conceming the form and purpose of theological
education look back to certain periods of church history in order to shed light on the
current debate. A historical look of this nature should not discriminate against the biblical
text.
Fourth, distinguishing among methods and practices in Scripture is an essential
task. While bringing biblical methods forward into the modem context can be a
problematic task, latent principles are present in these practices that provide a pathway
for discovering concrete ways of living out the values, commitments, and beliefs of
Christian faith (Banks 79-82).
Ministry Formation Models in the Old Testament
The Old Testament is informative to the contemporary discussion ofministry
formation in four particular ways. First is the fundamental understanding of knowledge
that serves as the foundation of tme wisdom and leaming in the Old Testament. Second,
the Old Testament provides characteristics of formative mentoring models that produce
vital leadership. Third, the Old Testament concept of "the company of the prophets"
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provides an example of the importance ofministry formation having an in-life and in-
service aspect to the training. Fourth, the Old Testament provides insight into the types of
inner formation that is critical in the life of a spiritual leader.
A study of the biblical text in relationship to theological education and ministry
formation begins with the very nature of knowledge itself In the Old Testament, "to
know" {VT) implies a knowledge that involves direct personal experience with the object
of knowledge (Fretheim 2; 410). According to Deuteronomy 8:5, the mind/heart, the
"inner man" (33'? ), is where knowledge occurs. Consequently, a symbiotic relationship
exists between persons' character and their capacity to discern and grasp truth. Proverbs
18:15 notes that the discerning heart is one that gains knowledge. Such a heart enables
one to incorporate perceptions and experiences and synthesize them for the purpose of
sound judgment and right action (410). The response ofPharaoh and his leaders to ignore
the word of the Lord through Moses demonstrates that unless a heart is properly oriented
to God, outward perception and information alone do not lead to knowledge (Exod. 7:23;
9:21).
Such an understanding of knowledge provides an important backdrop for
understanding that a biblically consistent theological education implies growing in one's
personal experience and relationship with God. Neither the sheer accumulation of
knowledge, nor the exposure to a myriad ofministry experiences alone is sufficient to
constitute true knowledge. A lasting education is only possible when spiritual formation
is also occurring. Leaming has taken place only when it leads to right action.
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The second major contribution of the Old Testament to the understanding of a
bibhcally informed ministry formation process is tbe examples it provides of strong
mentoring relationships.
The first such relationship is Moses and Joshua. Joshua first appears as a military
leader under Moses in the battle with the Amalekites (Exod. 1 7:8-16). During this batfie,
Moses and Joshua fulfill their unique leadership functions and bring about a great victory
for Israel. An important directive in this record is the Lord's specific instruction to Moses
to record the account of the battle and the Lord's promise to annihilate the Amalekites so
that Joshua could hear it again in the future. The retelling ofGod's faithful acts in the
past is a key component in building the faith of the next generation. Effective leadership
development includes the gathering and retelling of pivotal moments of divine encounter
as part of the formative process in the lives of those who follow. Clinton calls the
exercise of retelling the moments of encounter the process of dynamic reflection, a
discipline that encourages faith expectations in the fiiture (Bible and Leadership Values
71).
In Exodus 24:13, Joshua flincfions as Moses' aide {n'W) in a religious ceremonial
capacity by going up the mountain with him to receive the Ten Commandments, and in
Exodus 33:1 1, he accompanies Moses to the tent ofmeeting. Joshua's custom of
remaining behind in the tent suggests his relationship with Moses appears to move
beyond his official capacities as the spiritual leader of Israel into the dimension ofhis life
as a worshiper ofYahweh. A truly biblical and effecfive model of leadership training is
one that fosters spiritual passion in the hearts of young leaders by being present with
older leaders who are living out lives of devotion to God.
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Joshua's capacity is that of a civil servant (dbi)) to Moses in Deuteronomy 1 :38,
as the one who will serve as Israel's political leader. Here, one ofMoses' chief roles in
the development of Joshua's leadership was that of an encourager. The term "encourage"
(pm) is one that connotes the act of strengthening something or someone (Holladay 99).
One of the great callings in leadership development is for senior leaders who have
experienced the trenches of leadership to build up and encourage young leaders. The best
place for this encouragement to occur is in the context ofministry itselfwhere senior
leaders can strengthen emerging leaders in the moments of failure and hardship
particularly common early in ministry.
Moses was also responsible for overseeing the commissioning of Joshua as
Israel's next leader (Deut. 31:14). A consistent biblical picture of leadership development
is that active leaders not only identify and strengthen younger leaders but effective senior
leaders also release emerging leaders. Too often, theological education and ministry
development occur in isolation fi-om the process of commissioning and blessing for
ministry.
Another ministry formation relationship in the Old Testament that provides
valuable insight to the contemporary discussion regarding theological education is the
relationship between Elijah and Elisha. The account of their relationship begins with the
story of Elisha's call and commission by the Lord through Elijah (1 Kings 19:19-21). A
key feature of the relationship between the senior prophet Elijah and the prophet-in-
training Elisha is transference of the prophetic anointing as symbolized by Elijah's cloak.
At the beginning of this relafionship (1 Kings 19:19), and at the end (2 Kings 2:1-18),
Elijah's cloak became a symbol of the prophefic ministry given to him by Yahweh.
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A key leadership development principle that emerges in the relationship between
Elijah and Elisha is that the transference of a particular anointing in ministry occurs in the
context of relationship. In the context of the ebb and flow ofministry, the Holy Spirit
deposits the seeds of future ministry through the life of a senior leader into that of an
emerging leader. Such a transference occurs as a relational process rather than an
informational one. One can also see this pattern in the life and ministry of Jesus and in
the ministry of Paul.
The third contribution of the Old Testament to the contemporary discussion
regarding ministry formation is the "company of the prophets," (2 Kings 2:3),
or the "sons of the prophets" (1 Kings 20:35). Some writers refer to this group as the
"school of the prophets," though as Ron M. Clouzet notes, direct evidence does not
appear in the Old Testament that such schools existed (1 09) in the sense that one might
think of the term "school" in contemporary terms. R. K. Harrison reflects a similar
conclusion when he notes the difficulty with concluding from the biblical text whether
the members of these prophetic guilds were disciples of the prophets, or if they were
simply attracted to the teaching of the prophets (761). Other scholars refer to these
prophetic associations as "schools of the prophets" (e.g., Keil and Delitzsch 290) and see
them as evidence of an unbroken chain of group prophetism that first appears in the Saul
narratives (1 Sam. 10:5, 10) and continues through the period of the divided kingdom up
to the fime of the Exile (Napier 3: 908).
While the degree to which these groups ofprophets included "schools" in a
formal sense may be in question, aspects of their life together clearly provided for the
kind ofmentorship that the relafionship ofElijah and Elisha reflects. Clouzet identifies
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key aspects of the "company of prophets" that are noteworthy (110-14). The schools
appeared in numerous localities with up to one hundred people associated with a
particular group (2 Kings 2:7; 4:43). These locations appear to have been places that were
also spiritual tuming points in the history of Israel (Gilgal, Josh. 5:9; Jericho, Josh. 6:15-
21; Bethel, Gen. 23:10-22). Another key aspect was the close association between the key
prophetic figures and the larger group of prophets. The company of prophets "sat before"
(TDS'p ?"'nS!:?"') (2 Kings 4:38) or fellowshipped with Elisha and apparently even lived in
a communal setting with him (2 Kings 6:1). Finally, the Holy Spirit would often
empower these individuals to demonstrate the supematural power ofGod in the context
of the company of prophets. Prophecies often occurred (1 Sam. 10:5-10; 19:20); rivers
were divided (2 Kings 2:14-18); a city's water supply was purified (2 Kings 2:19-22); an
axe head floated to the surface of the water (2 Kings 6: 1 -6). Clearly, these gatherings
were more than a place where those with prophetic gifts leamed about prophetic
leadership. The prophetic community witnessed firsthand the miraculous power ofGod.
The fourth contribution of the Old Testament to the current theological education
discussion is the insight it provides as to the types of inner formation that need to occur in
the life of a spiritual leader. In particular, Jonah, God's reluctant prophet to Ninevah, is
such an example. Jonah undergoes what Clinton refers to as a paradigm shift (Bible and
Leadership Values 130). The paradigm shift Jonah experienced occurred in six phases.
First, the prophet experienced an inifial call to a specific ministry (Jon. 1:1-3). Second,
Jonah failed an obedience check (Jon. 1 :3). Third, God responded by disciplining Jonah
and creating a life crisis (Jon. 1 :4-2:10). Fourth, the prophet received a second ministry
call, to which he answered appropriately (Jon. 3:3). Finally, in a fime of dynamic
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reflection, God challenged Jonah to view his life and ministry from God's perspective
(Jon. 4:1-1 1). The account of Jonah's crisis of life and ministry illustrates that ministry
formation is a dynamic, ongoing process occurring throughout the life of a leader. In
addition, ministry itself is often the context of the greatest formative experiences.
Ministry Formation Modeled by Jesus
In the discussion surrounding the form and nature ofministry development, no
example is greater or more challenging for the modem discussion than the model
provided by Jesus. Throughout his life, Jesus' approach to serving the needs of people
provides a fresh perspective on the core aspects of effective ministry development. These
aspects include the candidates, context, content, course, and the commission of effective
leadership development. Each of these aspects appears in Mark's account of Jesus'
calling of the twelve apostles:
Jesus went up on a mountainside and called to him those he wanted, and
they came to him. He appointed twelve�designating them apostles�that
they might be with him and that he might send them out to preach and to
have authority to drive out demons. These are the twelve he appointed:
Simon (to whom he gave the name Peter); James son of Zebedee and his
brother John (to them he gave the name Boanerges, which means Sons of
Thunder); Andrew, Philip, Bartholomew, Matthew, Thomas, James son of
Alphaeus, Thaddaeus, Simon the Zealot and Judas Iscariot, who betrayed
him. (Mark 3:1 3- 19, NIV)
The aspects of Jesus' leadership development process are in important source for the
contemporary discussion of the shape and nature of church leadership education.
The candidates Jesus chose to include in his process ofministry development
reflect a quality often neglected in today's process of forming church leaders. The
common denominator of all these men Jesus called to walk with him is a quality of
responsiveness. They came from different professions. Peter, Andrew, James, and John
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were fishermen (Mark 1:16, 19). Matthew (Levi) was a tax collector (Mark 2:13-15).
They came from different political persuasions. As a tax collector, Matthew would have
aligned himselfwith the occupying forces of Rome. Simon the Zealot, on the other hand,
connected with a nationalistic party that violently opposed the occupation of Israel by
Rome. Nevertheless, in each case, the response of those whom Jesus called was
immediate (euGus) (Mark 1:18) and complete (cK^ivres TTCtyTa) (Luke 5:11; Matt.
19:27). Spiritual receptivity, a heart that is fundamentally inclined toward God, has
marked the lives of some of the greatest spiritual leaders recorded in the pages of
Scripture (e.g., David, 1 Sam. 13:14). In the eyes of Jesus, spiritual sensitivity is the key
to understanding those principles fundamental to kingdom life (Matt. 13:9-16).
The context for Jesus' ministry formation activity was that of a close, personal
relationship. A key biblical term that informs an understanding of this aspect is the term
[raGriTTig, "follower, disciple." In today's ministry development environment, the notion
of one's "ministry calling" receives a tremendous amount of attention. Mark 3:14
demonstrates that prior to one's calling into a vocation called "ministry" a call to a
relationship exists called "discipleship." It is the call to "be with him." A. B. Bruce notes
that the most fundamental facet of Jesus' calling of the first disciples was that it was
primarily a call to relationship:
For we have here to do not with any formal solemn call to the great office
of the apostleship, or even with the commencement of an uninterrupted
discipleship, but at the utmost with the beginnings of an acquaintance with
and of faith in Jesus on the part of certain individuals who subsequently
became constant attendants on His person, and ultimately apostles ofHis
religion. (5)
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In calling his disciples first to relationship, Jesus continued an eternal pattern set forward
in the very nature of the Trinity. Just as the ministry of Jesus received its purpose,
direction, and empowerment from his relationship with the Father (John 5:19-27), Jesus
knew that the ministry of the disciples must be an outgrowth of their relationship to him
(John 15:1-17).
The relationship within which Jesus formed those who would minister the gospel
was a relationship ofpresence and transparency. Jesus spent time with the disciples in a
wide array of life situations. They celebrated together (John 2:1-3). They mourned
together (John 1 1 :7, 35). They faced crisis together (Matt. 8:23-27). They served the
needs of the multitudes together (Mark 6:30-44). They worshipped together (Mark 14:12-
26). They experienced life together (Mark 2:23). In the end, Jesus even invited them into
the deepest, most difficult moments ofhis life (Matt. 26:36-38). Not only did Jesus invite
his disciples to share in a deepened relationship with him, but he also called them to a
depth of relationship among themselves characterized by love (John 13:34-36) and a
spirit of servanthood (John 13:1-17). In a day of changing ministry formafion paradigms,
a restorafion of a strong relational component between teacher and student is essenfial. As
well, among those who are answering the call to serve the Church through leadership, a
deepened understanding of the need for one another is vital.
The modem stmggle to release the content of theological educafion from the grip
of Schliermacher's fourfold curriculum outline makes a fresh look at the content of Jesus'
ministry formation model essential. The content of Jesus' training agenda unfolds from a
central life mission. The life mission of Jesus and the de facto content of his ministry
training curriculum was, first and foremost, the advent of the kingdom of heaven upon
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the earth (Matt. 4:23; Mark 1 :38). The central focus of Jesus' ministry formation agenda
was to prepare his disciples to proclaim the same message that had dominated his own
teaching and preaching (Matt. 10:7).
Those engaged in the modem debate surrounding the content of theological
education should exercise caution with regard to the degree of parallel between the
context of Jesus' training of the twelve and the training ofWesternized Christians. Strong
biblical and historical evidence exists to suggest that the first followers of Jesus did not
begin their time with him with the level ofbiblical illiteracy and spiritual ignorance that
characterizes so many entering ministry training today. Religious education would have
been part of the fabric of family life and society for many of these first disciples (Deut.
6:4-9). C. B. Eavey records that during the third period of Jewish education (538 BC to
the birth of Christ) the synagogue was the central place ofworship and instmction. In the
synagogue, young Jewish boys were required to memorize large portions ofMosaic law.
Furthermore, the establishment of the "Houses of the Book" as places ofbasic instmction
would have provided additional opportunities for young Jewish men to become familiar
with the history of God's redemptive work on behalf of his people (62-64).
Some of the disciples had first been disciples of John the Baptist (e.g., Andrew,
John 1 :37-42). Philip demonstrates that he and his friends had a strong knowledge of and
experience with the messianic literature of the Old Testament (John 1 :45). Therefore, that
Jesus appears not to spend time teaching and preparing his disciples with a basic history
and knowledge of the Old Testament should not suggest that such preparation today is
unnecessary. Because Jesus' disciples had a basic knowledge ofGod's revelation through
Israel in the Old Testament, Jesus' training agenda focused more specifically upon
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preparing them to connect the Old Testament promises to his life and redemptive
ministry. For those who would follow who did not have this critical background familiar
to so many Jews of Christ's day, God preserved this critical theological, historical, and
revelatory context in the pages of the cannon of the Old Testament.
In training his disciples, then, the content of Jesus' ministry development focused
on the essentials of kingdom ministry. These essentials included key formative agendas
in their lives. If his followers were going to proclaim the message that the kingdom had
come in Christ, they would need to be able to exemplify kingdom life. In the Sermon on
the Mount (Matt. 5-7), Jesus articulated the basic values of kingdom life he called his
disciples to embrace.
Christ also insisted that ministers of the kingdom message should reflect kingdom
values on leadership. For Jesus, leadership was not a training agenda with an eye on
increasing organizational productivity. Leadership for Jesus was a means of continuing
his ministry as the Suffering Servant (John 13:1-17). As servants, Jesus called those who
would serve the Church through exercising gifts of leadership to embrace a
countercultural understanding of their position in relationship to other leaders (Matt.
20:20-23) and their authority in the lives of others (Matt. 20:26-28).
When one surveys the landscape ofpreparatory ministry training and in-service
ministry enrichment, a stark contrast exists between the training agenda of Jesus and the
agenda of today. Whereas the modem church appears engrossed in matters of
methodology as a means to increase outreach and ministry effectiveness, Jesus insisted
that his servants give their attention to supematural equipping. The matter of Spirit-
empowerment was so critical to Jesus that he commanded the disciples not to attempt
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kingdom ministry without first receiving the same Spirit that had equipped Jesus (Luke
24:49; cf. 4:14-21). Jesus emphasized to his disciples that the hardships they would face
made empowerment a nonnegofiable (Luke 12:1 1-12). Only by the empowerment of the
Spirit would the disciples be able to take the message of the kingdom to the fiirthest
comers of the globe (Acts 1 :8).
The content goals for Jesus' discipleship training seem to focus on developing the
skills needed to replicate the mission of Jesus. If one is to take the commissions of Jesus
seriously, these skills would include prayer, faith (for healings, exorcisms, and freedom
from sin), and aggressive evangelism and mission (Ruthven 9).
The course Jesus took in the formation of his disciples' ministry development is
one of the most striking features of his own ministry. Understanding the nature of
rabbinic training during the time of Christ is helpful in fully appreciafing the
methodology Jesus used in training his disciples. In some respects, Jesus reflected some
of the rabbinic pattems of developing the next generation of leaders. Like his
counterparts among the various religious groups (Pharisees, Sadducees, and Essenes) in
first century Judaism, Jesus was known as a "rabbi" or "teacher." Like the teachers of
these groups, Jesus had gathered a group of disciples to himself (Mark 3:13-19). As was
common among the Pharisees and their followers, Jesus engaged in teaching as a primary
means of communicafing his message to his followers (Mark 9:31). Not only did Jesus
teach his disciples, but also like his counterparts he taught the crowds in general (Matt.
7:28). In a similar fashion to other rabbis ofhis fime, Jesus traveled from place to place
preaching his message (Matt. 4:23; 23:15). The primary venues in which Jesus taught, the
temple courts and the synagogues, were the same venues that the religious leaders of his
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day used for their teaching (Matt. 9:35; Mark 12:35). Even Jesus' use of parables, his
favorite teaching mechanism, is evident in the teaching pattems common among the
broader culture (Matt. 13:3; Mark 4:2).
One unique feature of Jesus' teaching methodology was the way be exercised
incamational teaching. Incamational teaching refers to Jesus' entering the teaching
moment with the gift ofhimself A clear example of Jesus' incamational teaching occurs
in John 13:1-17. Jesus embodied for bis disciples the life and values that he expected of
them as his followers and as leaders.
A second unique feature of his methodology was the way in which he invited the
disciples into ftjll participation in the moment (Matt. 14:13-21). His teaching did not
focus on helping his disciples master the memorization of large bodies of oral and written
tradition. Such methodolgy was the focus of the religious leaders of his time. Jesus'
methodology prepared the disciples through hands-on involvement so they would be
ready to do the works he had done (John 14:12).
A third unique feature of Jesus' methodology was one of authority and power.
The authority (6???s'i() evident in Jesus' ministry caused those who heard him to stand
in amazement at the power that characterized his teaching (Matt. 21 :23; Mark 1 :22, 27;
Luke 4:32, 36). The religious leaders (e.g., Hillel) during the time of Christ established
the authority of their teaching upon their ability to master what previous masters had
taught. These chains of tradition, often cited in pairs of authorities (e.g., Hillel and
Shammai) became the source of rabbinic authority (Chilton 914). For Jesus, his authority
as one engaged in shaping the lives and ministries of those who followed him rested in
the empowerment of the Holy Spirit that came upon him at the outset ofhis ministry
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(Luke 3:21-23, 4:18-20). Because Jesus' authority came because of Spirit-empowerment
based in his relationship with the Father, he insisted that his disciples receive this same
power prior to their engaging in the ministry of kingdom building (Luke 24:49). A return
to this priority on the part of the modem Church may be the single most important facet
of the effort to reconstmct the ministry formation process.
Ministry Formation in the Early Church
Following the Day of Pentecost, the numbers of those who identified themselves
with "the Way" grew rapidly. Two bodies ofNew Testament literature provide
significant insight as to the nature ofministry formation in the earliest days of the
Church. The book ofActs recounts the missionary activity of the first apostles, prophets,
and evangelists. Luke's record provides windows into the ministry development priorifies
of the early Church. The second body of literature that informs an understanding of
ministry formation in the early Church is the Pauline epistles. Written to address pastoral
matters in his earliest congregations, the apostle Paul instmcts congregations and leaders
on matters of doctrine, church life, personal ethics, spiritual growth, and the future of
God's plan. Laced throughout these texts, especially the Pastoral Epistles, are ministry
formation values that the Church today needs to revisit.
Ministry formation in the book of Acts. The book ofActs informs the current
discussion conceming the changing nature ofministry formafion in two ways. First, the
book ofActs clearly demonstrates that the single greatest qualifying characterisfic of
those who would serve as leaders is that their lives evidenced the qualifies ofSpirit
empowerment and godly wisdom. The second contribution of the book ofActs is that it
clearly shows ministry formation taking place in the context ofmentoring relationships
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between leaders with a proven history of empowered ministry and emerging leaders
whose lives evidenced the marks of Spirit gifledness.
Within a very short period, the first crisis arose that began to shape the roles and
responsibilities of spiritual leaders in the early Church. The solution to the crisis began to
signify the presence of dimensions ofpastoral care that needed attention. In particular,
the practical needs of the people required that specially called and gifted leaders fiinction
according to the Spirit's direction (Acts 6:1-7). The quality that defined the criterion for
leadership was that those chosen to lead needed to be "full of the Holy Spirit and
wisdom" (Acts 6:3). For the early Church, the essential qualifies of a leader were those
relating to one's connectedness to the empowering presence of God and their ability to
apply godly wisdom to everyday situations. Both Stephen (Acts 7:55) and Barnabas (Acts
1 1 :24) illustrate the fundamental value that the early Church placed on the spiritual and
character formation of its leaders.
With the increasing demands of a growing number of followers, the early Church
needed to ensure the presence of an ample pool of leaders ready to respond to the call of
the Spirit to shepherd the people ofGod. The evidence seems to suggest that the early
Church developed its leaders through close personal relationships between seasoned
leaders and emerging leaders. Age appears not to have been a factor in this approach.
Saul, a man well advanced in life in many ways, came under the mentorship of Barnabas
upon his conversion and transition into his apostolic ministry (Acts 1 1 :25-26). Later, a
young emerging leader named Timothy came under the guidance of Paul. The
relationship provided the context for his development as a pastor in Ephesus (Acts 16:3).
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In each of these cases, the emerging leader received training in the context of active
ministry.
From time to time, an emerging leader required additional training. When the
need for such training became evident, a seasoned leader would take the young leader
aside for a season of supplementary training and immediately release them back into their
ministry environment (Acts 18:24-26). The result of this approach was that the emerging
leader increased in ministry effectiveness (Acts 1 8:27-29).
Ministry formation in the ministry of Paul. As the number ofbelievers in
Christ multiplied, they began to gather in groups the New Testament identifies as
"churches" (eKKA.r|aia). Early missionaries and apostles established these gatherings of
believers in cities throughout Palestine and Asia Minor. The most prolific church planter
recorded in Scripture was the apostle Paul. The book ofActs records at least three major
missionary campaigns by Paul in which he established churches and prepared leaders to
care for those who embraced the message of Jesus Christ.
Much ofwhat is known ofPaul's priorities and approach to preparing local
church leaders is found in what are known as the Pastoral Epistles: 1 and 2 Timothy and
Titus. Epistles are by nature letters written to churches by an apostle for the purpose of
encouraging, correcting, and instructing; therefore, they are not systematic treatments of
any one particular subject but are situational in nature. Consequently, the task in
discovering Paul's, and thereby the early Church's, approach to ministry formation is to
piece together leadership development statements from throughout all of his writings but,
in particular, the Pastoral Epistles. Since the earliest days of the Church, these epistles
have been important to matters of ecclesiastical discipline (Quinn 571).
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Paul's training of three young leaders in particular gives a reliable view of his
overall ministry formation strategy. The three young leaders whose leadership Paul
significantly shaped was John Mark, Timothy, and Titus. In each case, Paul gave
attention to five areas of development in their lives as church leaders: their theological
development, their spiritual/moral development, the development of their understanding
of the nature of the church and its ministry, the development of their understanding of
how to handle relational matters in the church, and their development of their ministries
under the empowerment of the Holy Spirit.
With the growth and expansion of the Church came an increasing number of
heresies. Paul was concerned that his young pastors not unwittingly wander off into
theological error and risk shipwrecking their faith and the faith of their congregations (1
Tim. 1:19). On several occasions (1 Tim. 4:16; Tit. 1:9; 2:1) Paul demonstrated concem
that the young leaders under his care give attention to right doctrine or teaching
(SiSaQKaXi'a�the teaching that relates to God's saving acts and thus leads to salvation
[Rengstorf 165]). Paul reminded them that the preservation (eTTiiievw) of sound doctrine
in the life of a leader carries etemal consequences not only in the life of the leader but
also in the lives of those whom the leader pastors (1 Tim. 4:16).
Correct teaching and theological formation alone was not sufficient to define the
work of those responsible for the care of souls. Interwoven into Paul's command to guard
one's doctrine or teaching was the admonition to couple sound doctrine with personal
faith and love toward others (2 Tim. 1:13). Paul recognized that the personal moral
development of a leader has a profound influence on a leader's ability to lead and on the
ongoing integrity of the gospel message among those who hear it (Tit. 2:7, 10). In his
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own life, Paul led by example in uniting sound doctrine with life (2 Tim. 3:10). Paul was
particularly concerned that young leaders "flee the evil desires of youth" (2 Tim. 2:22).
Among the desires (eTTiBuiiLa�strongly desire to have what belongs to someone else
and/or to engage in an activity that is morally wrong [Louw and Nida 290]) to which Paul
gave particular focus were the matters of sexual purity (1 Tim. 4:12; 2 Tim. 2:22) and
financial integrity (1 Tim. 3:3, 6:10). Paul also admonished the pastors under his care to
be gracious in the way in which they exercised their pastoral authority in their role as
teachers (2 Tim. 2:24-26).
Developing in his young pastors a proper sense of the nature, purpose, and proper
functioning of the church was a major concem in the mind of Paul. The purpose ofmuch
of the instmction in 1 Timothy was so that, should Paul delay his retum to Ephesus,
Timothy would have ample instmction to know "how people ought to conduct
themselves in God's household, which is the church of the living God, the pillar and
foundation of the tmth" (1 Tim. 3:15). Consistently throughout his other writings, Paul
communicates the nature of the Church in terms of organic metaphors ("body," [Rom.
12:4-8; 1 Cor. 12:12-31]; "olive tree" [Rom. 1 1 :1 1-24]). The metaphors Paul employed
were consistent with the organic metaphors used by the Old Testament prophets to
describe Israel (Jer. 2:21) and the metaphors Christ used to describe the nature of
kingdom life (John 15). Paul no doubt would have passed along this same understanding
of the Church to the young pastors under his care.
Because the epistles of Paul are occasional in nature, the matter of relational
formation occupies a significant part ofPaul's focus. In many cases, issues of a relational
naUire brought about the need for Paul to write many of these letters. Relational
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fracturing in the body of Christ was a significant factor behind the writing of 1
Corinthians (1:10-12). The brokenness between Paul and the church ofCorinth itselfwas
the occasion for the second epistle to Corinth (1 :23-2:4). Philemon is an entire epistle
dedicated to the broken relationship between a slave owner and his slave Onesimus.
In the Pastoral Epistles, Paul specifically instructs young pastors regarding the
nature of their own relationships as well as the proper relationships among those who are
part of the local church. The health of a leader's family relationships was ofutmost
importance to Paul. In each of the Pastoral Epistles, Paul makes a special point to
highlight the important contribution of family relationships in the life of a leader (1 Tim.
3:2; 4; 2 Tim. 1 :5; Tit. 1 :6). Furthermore, Paul instructs his leaders as to the importance
ofhealthy family relationships in the church at large (1 Tim. 2:8-15; Tit. 2:1-8)
recognizing that family health in the church is one of the great testimonies to the reality
of the gospel message (Tit. 2:5).
Another facet ofhealthy relationships within the local church about which Paul
instructed his young pastors was the matter ofministering to the practical needs of the
community of faith. The treatment of the elderly (1 Tim. 5:1-3) and the care ofwidows (1
Tim. 5:3-16) were further examples of the kind of instruction Paul gave in the
development ofpastoral leadership.
Finally, Paul reminded the pastors under his charge that their ministries had their
origin in the empowering work of the Holy Spirit. On two separate occasions, Paul
reminds Timothy of the Spirit's work in setting him aside for the work of the ministry.
Through the laying on ofhands and the ministry of the prophetic, Timothy received the
giffs and commissioning necessary for his ministry (1 Tim. 4:14; 2 Tim. 1 :6). Paul
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reminded Timothy he had received the power of the Spirit (8{)ya|iis), and that this power
gave life to the Word he preached (2 Tim. 3:16) and gave him the capacity to live for and
suffer for Christ (2 Tim. 1 :8).
Historical Models ofMinistry Formation
One of the fascinating trends apparent in the modem ministry formation
movement is the rediscovery on the part of evangelicals of the ancient texts of Scripture
and the exegesis of the earliest periods of the Christian church (Oden 1 38-40). Seeing the
modem situation in light of the history of the church provides an important perspective in
the attempt to create tmly effective models ofministry formation that develop leaders
who can lead the church as God intends.
Recent studies in the history ofministry leadership development have attempted
to organize the historical development of leadership training into six major eras
beginning first with the New Testament and moving forward to the modem era (Flynn,
Tjong, and West 95-97). Table 2.1 illustrates these eras and their characteristics.
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Table 2.1. Historical Eras ofMinistry Development in the Western Church
Mode Example Implications
New Testament era Church-based,
master apprentice
model
Eph 4:1 1-1 3�Elders
equipping the saints for
ministry
Relafional transfer of
knowledge
Post-apostolic era One teacher in a
small group that is
isolated
Monastic orders and
catechism classes
Relational�skill based,
but isolated from people
Post-Enlightenment era Biblical languages,
scientific process,
rhetorical methods
University model Clerics ("one who
reads") and laity
Colonial world era Vocational,
professional training
in residence
Log Colleges, Harvard,
Yale, Princeton
Theoretical basis,
degrees
Modern era Mechanistic,
progressive,
efficiency, leaming
systems
Pastor-making
machines, minister-
making experts, degree
mills, professors that are
ministry-making experts
Self-actualization,
preparation for a role
rather than preparing a
person
Postmodern era Individualization,
professionalization
On-the-job training,
continuing education,
D.Min.
Real, practical, mentor
based
These eras and their subsequent developments apply primarily to the development
of theological training in the Westem Protestant church. Ronald E. Osbom suggests an
alternative overview of the history ofministry training: archaic and biblical times, the
ancient Church, medieval and modem Europe, and churches in America (78-84).
The review of historical eras provided here differs slightly to allow for the
developments that occurred between the Scholastic periods of the medieval church
against which one must see the Reformer's priorities of theological education during the
Reformation. Having already discussed the New Testament era, five eras remain.
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One of the great values of this historical perspective is that it gives one an
understanding that theological education and ministry formation has quite often been an
elemental facet of spiritual and religious reform through the ages. James W. Fraser notes
that the "rousing cry for the awakening forces was also a call for a new kind ofminister
and therefore by implication, a new form of theological education" (3). Furthermore, if
the Church is to give serious effort to reshaping theological education, then as Jeff Reed
notes, understanding the historical forces that have led the church to the place where it is
today is critical (4).
Ancient Church (AD 200-500)
The development of local church leadership in the early centuries following
Christ took place predominately in the context of local church leaders sitting at the feet of
itinerant prophets and apostles. Teaching gleaned in these settings became the substance
of local ministry to follow (Thompson 106). In the earliest period of the church following
the New Testament era, while bishops held the final authority to ordain ministry
candidates, other clergy and laity shared in this important decision (Bullock 1). While
many candidates received their training under the direct supervision of a bishop, others
took their training at local monasteries, and yet others received their education in the
ancient imperial schools of rhetoric (2).
In his review of three fourth-century pastoral treatises (The Second Orafion of
Gregory ofNazianus; John Chrysostom's On the Priesthood; and, Ambrose ofMilan's
De officiis ministrorum). Rowan A. Greer notes that training of this period focused much
more on the moral and spiritual character of the ordained person than on training or
fimcfion (23). The reluctant church leader Chrysostom expressed this primacy of a
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leader's character in his dialogue with his friend Basil regarding their struggle with being
appointed as priests: "He who is going to present any one as qualified for the priesthood
ought not to be content with public report only, but should also himself above all and
before all, investigate the man's character" (Book 2.4).
As the time gap lengthened between the first followers ofChrist and the
subsequent generations, the growth of heresies created a need for educated, authoritative
teachers who could verify that their teaching originated in the teaching of Christ himself
The training of such teachers according to the itinerant Graeco-Roman pattern gave rise
to the birth of the theological expert (Thompson 1 09). At times, emerging leaders went
abroad for a short time to study under notable scholars (e.g., Origen who studied under
Hippolytus in Rome).
By the fourth century, a cursus honorum (a path of advancement through the
ranks) came into being throughout the Roman, Asian, and African churches (Stewart-
Sykes; Thompson 110). Though it was not a rigid system analogous to military rank, the
possible stages became clear: reader, deacon, presbyter, and bishop. In addition, lengths
of service became mandatory so that an evaluation could be made of an individual's
character (110).
Medieval Church (AD 500-1400)
By the medieval period, the ministry training pattems of the church were so
varied that making generalized statements about them is difficult (Bumett 1 32). During
this period in England, schools arose in connecfion with cathedrals. The cathedrals at
Canterbury, Rochester, and Lindisfame each developed such schools. Generally, these
schools were small (fewer than twenty students), and they educated young nobility, often
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taught by missionaries (Bullock 8). The training for monks and nuns at Whitby under
Abbess Hilda was so renowned for its teaching in Scripture and piety that local bishops
regarded it as the best place for the training ofperspective clergy (8).
During the medieval period, cathedral schools eventually became universities.
The cathedral school in Paris under the direction ofWilliam ofChampeaux is one such
example. Soon, students migrating from Paris founded Oxford University around 1 1 67,
which in turn gave rise to Oxford in 1209 (Bullock 16). The course of study during this
period gave rise to the B.A., M.A., and D.D. degrees. Students deferred the study of
theology, considered the "queen of sciences," during this period to the postgraduate
stage. The primary purpose of these universities was to educate clergy, though a general
background in the arts was also part of the curriculum. Many active priests during this
time did not stay in the university system long enough to graduate. Those who did
complete a B.A. or M.A. did not go on to pursue higher education and, therefore, were
active in the priesthood without theological training (17). Though formal training in
theology was often lacking, the ecclesiastical nature of medieval European society meant
that practical guidance was abundant. In England for example, F. W. B. Bullock
estimates that as much as 2 percent of the population were clergy (2 1 ).
With so many individuals entering the priesthood, the issues of quality of
preparation and substance of character became a matter of great concem. A report sent to
King Henry V conceming the state of the clergy noted the absence of a sufficient
examination process of those entering the ministry that led to many who were illiterate in
the orders and of quesfionable moral character funcfioning as priests (Bullock 32).
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Reformation Church (AD 1400-1650)
The need for university reform and the restructuring ofministry development
were among the core matters that resulted in the Protestant Reformation. Richard A.
Muller argues that curriculum reform in the universities was one of the primary roots of
the Reformation (105). The Reformation brought about a new period of questioning the
grounds of theology and the proper methods of study. As Amy Nelson Bumett notes, the
reformers worked diligently to create institutions that would educate, supervise, and
provide a minimal level of practical training for those entering pastoral ministry (133).
During this period, the Bible's role in the life of the church became a matter of
preeminent importance. The cry sola scriptura called for a change not only in the
theology of the church but also in the development of church leadership. The study of
biblical languages and rigorously devised plans for studying the books and themes of the
Bible were core to Reformation pastoral training.
During this period, Melancthon and Heinrich Bullinger both wrote about the
matter of the spirituality and methodology of theological study (Muller 1 06). Muller goes
on to note that this emphasis on both the study of Scripture and the development of
personal spirituality was the focus of lesser known writers as well (e.g., Chytraeus, who
noted that nothing in theology can be leamed apart from right relationship with God
[Muller 106]).
Joel R. Beeke notes that the seminal work of the Reformation period. Exercises
and Library for the Student ofTheology by Gisbertus Voetius, reflects the fmit of the
Dutch pietistic movement known as Nadere Reformatie (4). According to Beeke, Voetius
was to this movement what John Owen was to Puritanism, though Voetius and his work
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are largely unknown to most English-speaking scholars (4). Voetius's seven hundred
pages provides an introduction to theological literature and a four-year program of study.
The heart of this work is that theology must be known and practiced (6).
In his work, Voetius places clear emphasis on personal piety and personal religion
over social status as a perquisite for ministry training; however, this emphasis on personal
faith did not cause Voetius to deemphasize leaming (Muller 111). After the prerequisite
ofpersonal faith, Voetius gives detailed instmction regarding the curriculum and
educational process that brings about personal spiritual formation designed to result in a
mastery of the languages, rhetoric, logic, philosophy, general knowledge, and
development of a well-honed pattem of study. Voetius' pattem of study includes lectio
(thorough reading in a field), meditateo (memorization of key concepts, terms, etc.),
auditio (delivery ofbiblical and theological expositions), scriptio (written compositions),
collatio, collegia (gathering and recapitulation ofmaterials), and enotiatio
(intemalization of the scholastic method) (111).
During this period, the issue of specialization and diversification in ministry
development became a significant matter. At this time, the fourfold encyclopedia of
Bible, history, theology, and practical theology began to develop. Nevertheless, in this
older model, Muller contends that the distinction between theory and praxis was not a
distincfion between purely theoretical and purely practical disciplines. Theology was
understood to be theorefical (i.e., its contents were to be known and studied) and practical
(i.e., its content directed the human soul toward salvation). The older Protestant model
embraced both rigorous engagement with the technical disciplines and intense cultivafion
ofpersonal and corporate piety (120).
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Colonial Church (AD 1650-1850)
The changes that occurred in Protestant theological education from 1740-1875
became the institutional framework for modem theological education in the United
States. Fraser identifies six changes or crises that occurred during this period with
significant implications for the current state ofministry formation in this country. Fraser
makes an important observation regarding the relationship between crisis and changing
pattems of theological education: "Changes in theological education are usually brought
about by changes�by a crisis�in the understanding of the nature of the ministry which
leads directly to shifts in the pattems of preparation for ministry" (xii).
The Great Awakening of the 1730s and 1740s provides the backdrop for the
changes that occurred in ministry formation during this period. The spiritual fervor of the
first seventeenth-century colonists who had immigrated for religious reasons had cooled
in successive generations. Among those who immigrated for economic reasons, their
spiritual fervor was absent from the outset (Sweet 1 1).
The first change that occurred in colonial ministry formation stemmed from fears
conceming the spiritual condition of clergy. In his famous sermon, "The Dangers of an
Unconverted Ministry," Gilbert Tennent expresses this fear: "For I am verily persuaded
the generality of preachers talk of an unknown and unfelt Christ; and the reason why
congregations have been so dead is, because they have had dead men preaching to them"
(Christian History Institute).
Tennent proposed the creation of new schools to educate clergy who could
provide spiritual care for both the "new lighf
' and the "old lighf
' believers (Sweet xii).
Tennent received his training from his father's "Log College" ofNeshaminy. The log
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cabin academy, which functioned for twenty years, produced some of the greatest
revivalists in American history and spun off several other academies such as Samuel
Blair's academy at Faggs Manor, Pennsylvania (Fraser 7). Often, those who had finished
college in these programs went on to complete their training in the home of a noted
revivalist where they could leam the techniques of revival preaching and practical details
of parish life (15).
The second change came about because of the growing popularity of
Unitarianism. Orthodox Congregationalists, out of a need to ensure a steady supply of
orthodox pastors, founded Andover Theological Seminary (Fraser xii). Andover and
other schools like it were the fmit of the Second Great Awakening. A three-year
postcollegiate training program, Andover became characteristic of the evangelical
movement (30). Having only nineteen students its initial year, Andover's curriculum
focused on the reading of sacred literature the first year. Christian and natural theology
the second year, and sacred rhetoric and ecclesiastical history the third year (35). The
model adopted by Andover became the dominant model of Protestant theological
education.
The third development resulted from the ministry of Charles Finney.
Perfectionists and abolifionists founded Oberlin College to meet the need for pastors who
could minister among the poor (Fraser xii). For the students and faculty who walked
away from Lyman Beecher's Lane College to form Oberlin College, the minister was
predominately not a scholar or a saver of individual souls but an acfivist who was
stmggling to build a more just, Christian civilization in America (50).
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The developments that brought about the founding of Oberlin College
demonstrate how the way one perceives the nature ofministry profoundly influences
one's priorities regarding ministry formation. Lyman Beecher believed the minister
should lead revival, which would in turn lead to the development of church-related
organizations that would change a community (Fraser 51). For Charles Finney and
Theodore Weld, the role of a minister was to preach, to call people to a complete and
immediate change, and to use the pulpit as a place to promote the abolitionists' message.
Church organizations, programs, and church unity were matters of secondary importance
(52).
Fourth, the growth of the nation and the emergence of evangelicals (Methodists,
Baptists, Cumberland Presbj^erians, and Disciples ofChrist) meant that not enough
college and seminary- trained pastors were available to supply all of the churches. Many
evangelicals believed the training of those pastors who were available was poor;
consequently, new and more informal pattems ofministry formation developed around
apprenticing relationships (Fraser xii). Evangelicals saw two problems with the
traditional path of ordination: (1) This path could not provide the number of pastors
necessary and the needs were urgent, and (2) classical training programs tended to cut off
the student minister from his audience. Evangelicals saw in-service training as
foundational to future success as a pastor (80).
A spirit of antiformalism in training pervaded the American landscape during this
period. In political and military circles, a fondness arose for natural, instinctive skills
considered best caught, not taught (Fraser 83). A host of new forms of education emerged
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including two-week "preacher institutes," four-year courses of study, apprenticeships
with circuit-riding evangelists, and academies and colleges (83).
When these new, apprentice-trained pastors proved unable to meet the standards
expected by their constituency, a fifth development occurred. These newly formed
denominations soon began to develop their own colleges to educate their pastors and
church leaders (Fraser xii-xiii). Those responsible for credentialing incoming ministers
fi-om the plethora of new ministry formafion centers became alarmed at the level of
preparation many of these young pastors had (99). A similar concem is apparent in
contemporary circles as ministry development models are again diverse and inconsistent
in what they provide.
The new model of training provided in the colleges and academies of the
Methodists and evangelicals provided the same training for clergy, politicians, editors,
and farmers alike. Ministers would be educated among the masses and remain dependent
on the Spirit by not becoming professional theologians (Fraser 100-02).
The final development occurred when the nature of the Methodist circuit rider as
a "man of the people" began to clash with the demands for a more professionally
educated clergy. The Methodist circuit riders prided themselves in relying only on the
Holy Spirit for inspirafion in their preaching. The development of seminaries after the old
pattem of theological training became a threat to that model ofministry, and soon, the
professional school and professional minister had come to these denominations as well
(Fraser xiii).
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Modern Church (AD 1850-1950)
Like all living organisms, the church has historically experienced seasons of
rebirth, growth, stabilization, stagnation, and rebirth. Each of these seasons has affected
the shape and nature ofministry formation. Among the various relationships existing
between church renewal and ministry formation, new paradigms ofministry formation
tend to emerge in two distinct movements of church life�during the periods of growth
and during periods of stagnation.
The prominent development in ministry formation in the modem church era is the
emergence of the Bible institute or Bible college, which is sometimes also referred to as a
Bible school. Virginia Lieson Brereton defines the Bible insfitute/college as an institution
operating at roughly a high school level that trains men and women as evangelists,
missionaries, religious teachers, musicians, pastors, and others workers for
denominational and nondenominational churches of a conservative nature (vii).
The first such schools, the New York Missionary Training College, founded in
1882 by Albert B. Simpson, and Moody Bible Insfitute, established in 1886 by Dwight L.
Moody, had a clear purpose. The central purpose of these schools was to train men and
women for a variety of church vocations and church ministries. A special emphasis of
these early schools was the training of church leaders who would evangelize the masses
ofunreached peoples in the United States and abroad (Witmer 24). As Harold W. Boon
notes, the theological seminaries' emphasis on classical studies did not tend to develop
the aggressive spirit of evangelism that the founders ofBible institutes/colleges insisted
was essenfial to effecfive ministry (2). Boon also notes that the Bible schools did not
Williams 78
initially compete with seminaries; rather, they were for the training of laypeople who
would minister among the masses in the U. S., or among the ignorant classes abroad (3).
The first fianction of the Bible schools, according to S. A. Witmer, "was to
prepare students for Christian ministries through a program ofBiblical and practical
instruction" (24). A hallmark of these schools was their stress on the development of
personal spiritual vitality. These schools emphasized that effective Christian service
flowed from a life dedicated to Christ. One of the hurdles to the spiritual formation
processes of the colleges has been an increasing tendency on the part of the schools to see
personal development as the responsibility of the student dean. Faculty often view their
roles as predominately one of intellectual development. A dichotomy such as this
continues to plague many of these institutions today (171).
Bible schools often found themselves caught in the tension between increasing
pressure to gain academic credibility and their evangelistic/outreach orientations.
Brereton identifies three stages of development in the Bible college movement�
Foundings (1882-1915), Expansion (1915-1940), and Toward Academic Respectability
(1940-present) (78-85). In the last stage, academic goals began to compete with the goal
of training in a real-life ministry context. The establishment of the Accrediting
Association ofBible Colleges in 1947 (recently renamed the Association for Biblical
Higher Education�ABHE) signaled an important shift in the basic predisposition of the
schools as they tried to come to terms with the nagging problem of academic credibility.
Of the over 1,200 Bible colleges and institutes in North America today, 140 hold
accreditation with ABHE. In addition, many schools hold dual accreditation with one of
the six regional accrediting agencies (Association for Biblical Higher Education).
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Because Bible colleges and institutes were largely the fruit ofAmerican
evangelicalism, the Bible occupied a central role in the entire curriculum plan of the
schools. Viewed as the chief instrument of God's molding work in the lives ofpeople, the
Bible's centrality in Bible school curriculum sought to integrate all knowledge into a
Christ-centered unity (Witmer 24).
Initially, Bible schools and institutes did not offer formal degrees; rather, students
who attended these programs would take basic courses focusing on general biblical
themes and practical skills such as personal evangelism and missions. As the schools
developed through the years, students could earn an A.A., B.A., and, in some cases, even
an M.A., in biblical studies. Often, these programs allowed students to focus their studies
in particular areas of church ministry such as Christian education, music, and practical
theology.
Tbe Bible college model quickly emerged as one of the leading purveyors of
evangelical ministry leadership training. Between 1882 and 1945, over 1 10 of these
schools began to educate future pastors, missionaries, and church workers (Brereton 71-
76). Today, over 1 ,200 Bible institutes and Bible colleges operate in North America.
The survival and further promulgation of Bible schools despite their detractors
has been due to several key factors. First, the powerftil evangelistic and missions
orientation of the evangelical movement has maintained a vigorous educational
component. Second, evangelists and spokespersons have demonstrated the ability of
evangelicals to keep the message of the mission simple and the vision clear, and to spread
this message without undue expenditure of time or money. Third, Bible colleges have
shown the ability to work outside of conventional educational barriers. Such an ability is
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demonstrated in the Bible college movement's long tradition ofmaking biblical
education accessible to people beyond the walls, especially women and laypeople. Their
ability to tap into nontraditional forms of delivering education has also kept them viable.
Fourth, the practical ministry focus ofmany schools has made them an attractive option
to a nation that is pragmatic in nature (Brereton 163-65).
Despite these strengths, the last twenty years have seen a marked decline in the
impact of the Bible college movement. Market research conducted in 1993 by
Consultants for Educational Resources and Research on behalf of Columbia Bible
College made some revealing discoveries. A vast majority of college prospects, parents,
and pastors did not accurately perceive nor consider Bible college to be a desirable higher
education option. The negative perception faced by Bible colleges was even true among
evangelical pastors and parents who themselves graduated from Bible colleges. Many of
these graduates had little esteem for the academic credibility, spiritual relevance, and
vocational viability of a Bible college education. Most view Bible college as only a
second or third best option for Christian young people seeking higher education. In
general, those who know Bible college education well tend to perceive it as intellectually
and academically inferior and culturally and vocationally eccentric (Ferris and Enlow).
Postmodern Models ofMinistry Formation
Ministry training takes on many forms in the church today. Shaped by the seven
culturally broad factors already discussed, as well as the forces present in local ministry
contexts, ministry formation is undergoing a renewed season of transformation. Charles
Van Engen identifies six majorministry development paradigms that currently exist in
the church: apprenticing relationships, monastic discipline, university education, self-
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standing seminary, professional school, and in-ministry formation experiences (15-17).
Clinton and Clinton simplify the categorization of training into three general modes:
formal (organized institutional education recognized by a society), nonformal (semi-
organized training that usually takes place outside the jurisdiction of formal training), and
informal (training that takes place in the context of normal life activities; 1-3).
The focus of this study requires that one not ignore the more traditional routes of
ministry development (i.e., monastic discipline, university education, and self-standing
seminary) but that leaders give attention to emerging models that exist in response to the
perceived shortcomings of the traditional models. Often, the best emerging models take
tbe strengths from traditional paradigms and creatively blend them with nonformal and
informal models to create effective approaches to ministry formation.
Apprenticing Relationships
The oldest and simplest form of contemporary ministry training is the mentoring
relationship between a senior leader and an apprentice or emerging leader. The apprentice
model continues to serve the church as the foundation of all truly effective and lasting
ministry development. Regardless of how today's or tomorrow's leaders change their
approach to tbe delivery of the content of theological education, the apprenticing or
mentoring relationship will continue to be the cornerstone.
Rowland Forman, Jeff Jones, and Bruce Miller identify five phases of an effective
mentoring relationship: identification, imitation, instrucfion, involvement, and release
(102). Throughout the process, a shift occurs from dependency to fiiU partnership.
Regardless of the form in which it takes, Clinton and Clinton note that in case studies of
over six hundred leaders, almost every case indicated that at some point in the life of each
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leader significant people influenced them at crucial times in their development. The
common thread in each of these experiences was a relationship with a senior leader who
developed, enabled, or provided needed resources for the life of an emerging leader (2.5).
Clinton and Clinton go on to note that the empowering work ofmentors in the life
of their apprentices occurs in three categories: character (instill, correct, affirm, and give
perspective), skills (identify and develop skills, give perspective, affirm skills, develop
confidence, increase sphere of influence, discover leadership style, and link to resources),
and values (motivate, model values, identify values, affirm values, and transfer values)
(2.11).
Cooperative Model
Harry L. Poe contends that the current state of decline in which many seminaries
find themselves results from one of two extreme positions. The first is the position that
seminaries could take care of the issue themselves by taking their existing model and
simply adding delivery mechanisms. Many distance and technology-based programs
developed out of this position (24-26). The other extreme position is that seminaries can
do nothing right. Here Poe cites the emergence of churches and parachurch organizations
that have abandoned the seminaries and have taken on the task of theological education
(25-27). A more productive position according to Poe is for churches and seminaries to
work together and to stop blaming one another for not doing what they cannot do (28).
A wonderful example of the cooperation that can exist between a seminary and
area churches is Denver Theological Seminary's Training Center program. Students who
participate in this program can choose one of eight ministry settings (Chaplaincy, Church
Planting and Multiplication, Counseling, Intercultural, Parachurch, Rural, Suburban, and
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Urban) in wbicb to serve in a supervised setting during tbeir seminary experience.
Carefully trained mentors in these local settings help students maximize the connection
between their formal educational experience and their practical ministry experience.
Another example of the partnerships emerging between seminaries and area
churches is the work Golden Gate Baptist Theological Seminary (GGBTS) is doing with
churches such as Saddleback Community Church. Through this partnership, GGBTS now
offers a master's degree specifically targeted at lay leadership. Crews identifies three
ways seminaries need to answer the mounting criticism that they are out of touch and
irrelevant to much of church life. Crews suggests seminaries strengthen their ministry to
the churches by being accountable to them, by being available to them, and by adapting
to their changing needs.
Theological Education by Extension
Theological education by extension (TEE) came about in response to "a vast,
urgent need that was not being met by traditional seminaries and Bible institutes, viz. the
training ofmature, local church leaders who were (and are) largely excluded from
residence programs" (Kinsler 61). Regardless of the shape ofTEE, each program shares a
common vision of encouraging and equipping local leaders to develop their ministries in
the context of their lives, families, vocafions, and service (3 1 ). F. Ross Kinsler idenfifies
three essenfial elements in effecfive TEE. First, self-study materials allow students to get
the basic content of their training on their own. The changing demographics of the
modem church must also take into considerafion the low literacy rate ofmany Third
World leaders and look for creative ways to deliver this content to those of limited
reading skills. Practical work, the opportunity to blend theory and pracfice, is another key
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element in TEE. Effective programs look for meaningful ways to incorporate the ministry
environment of TEE students. The third element is regular encounters at a meeting of
those participating in the TEE center. TEE students need to meet with other students and
faculty for inspiration, direction, and confirmation in the process (34-35).
Interestingly, for as long as TEE has been in existence, a majority of seminaries
still have not chosen to provide extension education opportunities. Of the 251 seminaries
who are either accredited with or have candidate status with the Association of
Theological Schools, only seventy-four provide any form of distance or extension
education. Furthermore, ATS continues to hold the line that earning a degree in any ATS
accredited program solely through distance education is not possible. The resistance of
ATS to distance education is a clear indicator of how disconnected mainstream seminary
education is from the hfe of the church at large.
The advent of the Internet and Web-based leaming tools has opened the door for
new horizons in TEE. Many undergraduate and graduate institutions providing
theological training have begun to invest in Web-based tools. While the debate is still hot
among educators about the merits and parody ofWeb-based leaming, its presence and
growing use is a reality. A number of traditional seminaries, Bible colleges, and Christian
universities have begun offering courses online. Some have developed schools of
distance education where students can eam an entire degree through online work. One
such example is Southwestern Assemblies ofGod University (SAGU). Although SAGU
has had a long tradition of correspondence-based education, they have recently made
substantial investments in online leaming platforms such as Tegrity, a Web-based
educational tool that allows schools to broadcast lectures with PowerPoint notes and
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other visual aids to students wherever they are. SAGU offers both certificate and degree
programs to students who desire theological training.
A major criticism ofmany TEE programs is that they are simply the same
traditional program offered in the location of the student's choice. Many of these
programs are still instructor and information based and often do not address the deeper
issues of character and ministry formation is at the heart of the modem debate. In most
cases, TEE simply became an extension of Schliermacher's fourfold curriculum and
provided for a continuation of the knowing versus doing argument. The result is that a
system based more on cultural values in education than on biblical values entered the four
walls of the church (Reed 2).
Reed also notes that at a time when one would expect TEE to be growing, it is
actually in decline. The decline in TEE is due to the failure of TEE to deliver on the
promise ofproviding the best ofboth worlds: quality theological education in an in-
service context. Rather than delivering on this promise. Reed notes that in many cases
TEE has become a case study in the worst ofboth worlds: undisciplined, unaccountable
study combined with poorly supervised ministry experience (1).
In order for TEE to become a viable option in the future, these matters will
continue to require further attention for TEE programs to be tmly transformational.
In-Service Model
Several models have emerged in recent years that allow individuals to begin
pastoral ministry with a minimal amount of training provided they continue their training
"in-service." These models are particularly well suited for second career pastors who
come from a wide variety ofbackgrounds. Often, these pastors find relocating to a
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resident campus for training difficult, if not impossible. Furtbermore, some of them come
with a great deal of life and faith experience, extensive backgrounds in business and
community leadership, and they often have a considerable amount of professional
training that is applicable to ministry. Consequently, their training needs are often
concentrated in the area ofbiblical studies, theological training, and church leadership.
One such program is the United Methodist Course of Study School. Prescribed by
the Division of Ordained Ministry of The United Methodist Church, this program
provides for the education of entry-level classifications of pastors. The Study School
equips individuals to serve local churches as spiritual leaders. Persons who desire to
continue as local pastors must work toward completing the five-year course of study that
includes twenty courses in biblical studies, theological studies, church history, and
practical theology. The Course of Study School requires students to attend a weekend
class offered in conjunction with pre- and post-post class work, making this model a
highly workable solution particularly for second career pastors and those already serving
as lay pastors.
For some, the success of the Study School suggests that this model may be
preferable in many regards to traditional seminary education. D. Stephen Lang suggests
that the effectiveness of the Study School is due to its ability to place pastoral formation
within the context of the faith community where formation occurs best (8).
Unfortunately, these pastors do not have the same opportunities for leadership and
security in their ministry positions as their colleagues who are seminary trained. The
disparity in opportunity reflects the deeply entrenched bias among many denominational
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leaders that seminary-trained pastors are by virtue of that training alone the preferred
candidates for pastoral positions.
Emergent Paradigms
In many cases today, most ofwhat many are calling reform in theological
education is simply a change in the way institutions deliver a traditionally conceived
theological education or is a traditional approach to theological education that occurs
outside the walls of a formal institution, usually in the context of a local church. Some,
however, believe the time has come not only to rethink theological education but to
introduce an entirely new paradigm of theological education to the Westem church.
Among those calling for such a mega shift in paradigms is Reed, who has
developed, along with other like-minded educators, a model called church-based
theological education (CBTE) (7). While at first CBTE may not sound like an entirely
new paradigm for theological education, it is quite unique among the contemporary
models of leadership development.
The term "church-based" in this paradigm is not simply the relocafion of an old
paradigm to the local church. Rather, according to Reed, "church-based" is a term that
denotes an entirely new paradigm:
[Church based theological education is a] flexible leadership development
strategy rooted in the life and ministry of local churches, in which "gifted
men" (Ephesians 4:1 1 ; 2 Timothy 2:2) entmsted more and more of the
ministry to other faithful men while they themselves remained deeply
involved in the process of establishing churches. (8)
The large-scale megashift Reed demands exhibits itself in several ways. Table 2.2
illustrates the smaller megashifts that Reed envisions (6-8).
Williams 88
Table 2.2. CBTE Megashifts
Shifting from Shifting to
Traditional, academic-based accrediting system
� Residential, for-service model
� Church resources seminary as place of
foundational training
� Professors teach unproven individuals in
seminary context
� Centralized staff housed in seminaries
� Costly, large overhead residential institutions
� Fragmented curriculum based on
Schliermacher's fourfold model
� Curriculum based on systematic theology
Church-based assessment procedures
that accommodate formal, nonformal,
and informal training
Church-based, in-service model
Seminary resources church as place of
foundational training
Professors become resource scholars
and mentors in the local church for
training proven and gifted leaders
Decentralized staff operating out of
strategic churches throughout the
country
Development of resourcing centers for
area churches
Curriculum consistent with the
unfolding agenda of Scripture and
current needs of churches
Curriculum based on biblical theology
and theology in culture, relevant to the
belief framework of a given culture
Academic, testing course design Problem-posing course design
The CBTE model is radically different from the common notion of church-based
theological education. Reed contends that most of today's church-based training is more
accurately "church-housed" traditional theological education. What Reed envisions is
"church-based" missional theological education. The CBTE model is a call for
theological education to rediscover its biblical roots in the New Testament model of
gifted leaders, who are themselves immersed in the mission of church planting,
identifying Spirit-gifted, faithful leaders, mentoring them in the context of the church's
missional activities, and ultimately releasing leadership to them (8-10).
Those who espouse this model contend that they are not calling for an
abandonment of the notion of seminary, nor are they advocating the elevation of
nonformal education over formal or informal education (Reed 2). Rather, advocates of
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the CBTE model contend that seminaries are critical to the church, but the form that
seminaries in the West take must experience a paradigm shift of historic proportions if
they are to survive by the end of the century (6).
Assessing Ministry Formation
One of the defining characterisfics ofmodem theological education is
"fragmented" (i.e., void of a unifying set of purposes and priorities that would give
direction to the development of emerging models seeking to train church leaders in a new
millennium). Such is the case in the GCAG. Nearly every one of the above models of
church leadership development currently exists in some form in the GCAG. In
fiiastrafion, many churches, and a growing number of districts, have begun operating their
own centers ofministry development. Consequently, a growing presence of
fragmentation exists within the GCAG with regard to the purposeful ongoing
development of effective models of theological education.
With so many models ofministry development currently operating, the
development of a means by which churches and districts can assess their advanced
leadership development programs is essential. The proliferation of local training
opportunities mandates a fresh articulation of the core leadership values and supporting
methodologies that will shape the next generation ofAssemblies ofGod apostles,
prophets, pastors, teachers, and evangelists in a manner consistent with the New
Testament's vision of a missional people. Furthermore, those endeavoring to respond to
the need for strong local church leadership must be equipped with tools that will assist
them in assessing their effectiveness in providing church leadership formation consistent
with the core values ofNew Testament leadership development.
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Currently, a nationally recognized model does not exist to guide the churches and
districts of the GCAG in developing CBBIs/MC programs. Furthermore, an official
process is needed whereby the GCAG or the COCHE endorses or accredits CBBIs/MC
programs, yet increasingly these programs are providing more and more training for
those seeking ministerial credentials with the GCAG.
This study was an effort to contribute to the identification and articulation of the
values and characteristics consistent with the pattem ofNew Testament leadership
development and an effort to contribute to the development of an appropriate assessment
tool usefiil to local churches and districts for evaluating CBBIs/MC programs.
Summary
In summary, the four main areas of literature review in this dissertation support
the following conclusions:
1. At least seven significant forces from both the broader culture and from within
the subcultures of the church and theological education are having a profound influence
on the changes taking place in theological education today. The emergence ofCBBIs/MC
programs in the GCAG seems to indicate that these forces may be shaping Assemblies of
God ministry formation as well.
2. Scripture, both Old and New Testaments, provides models of leadership
formation that are important sources of guidance in the modem discussion regarding the
redefining and restmcturing ofministry formafion.
3. The pages of church history are filled with examples providing ample
evidence of the many fimes throughout history that ministry formation has undergone
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significant seasons of reorientation and reformation. Often, these times of reformation
were directly tied to seasons of either decline or renewal in the church.
4. In the postmodem era, many models of church leadership development exist.
These models speak to the fragmented state of theological education today, as evidenced
in the GCAG. These models also speak to the need for a fresh articulation of the biblical
values regarding leadership development and the development of tools and resources that
guide those developing emerging models of pastoral development in assessing the
effectiveness of their efforts.
Williams 92
CHAPTER 3
METHODOLOGY
Research Questions
Church-based ministry training has occupied an important role throughout the
history of the Assemblies of God. Significant growth in the number ofCBBI/MC
programs make today an opportune time to develop a composite picture of what is
occurring in these training centers. Furthermore, the significant growth of CBBIs/MCs
signals the need for the GCAG to begin the design of developmental and assessment tools
that can guide the churches in providing quality ministry training experiences. The
purpose of this study was to use the five core values of the Convergence Model of
leadership development to begin constructing a composite picture of the formational
processes of the church-based Bible institutes and Master's Commissions currently
operating in tbe churches of the Great Lakes region of the Assemblies of God.
Research Question #1
What role does Scripture play in the personal, theological, and ministry
development of students in each CBBI/MC?
The historical emphasis that Pentecostals/charismafics have placed on the work of
the Holy Spirit has led some to become careless about providing a strong biblical
foundation for emerging leaders. The purpose of this question was to discover the degree
to which Scripture provides the underpinning for the personal, theological, and ministry
development of each student.
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Research Question #2
What approach does each CBBI/MC take with regard to spiritual and moral
formation of their students?
The goal of this question was to determine what intentionally designed process is
in place to develop the inner life and personal character of those who are participating in
the CBBI/MC programs. The compelling evidence showing that soundness of character
and spiritual vitality are keys to a fruitful, lifelong ministry require a thorough look at this
component of the training processes.
Research Question #3
How does each CBBI/MC develop a holistic and biotic-organic understanding of
the Church in their students?
Many models of personal and church health exist today; consequently, church
leaders to employ metaphors consistent with the biotic-organic nature of kingdom life.
Understanding how these training centers are preparing students with a biblically
consistent understanding of the Church is key to determining their long-term
effectiveness.
Research Question #4
What is each CBBI/MC doing to develop students relationally, assisting them in
constructing a biblical understanding of koinonia!
Because so much ofministry leadership occurs in the context of human
relationships, discovering what is occurring in the church-based training centers to assist
the development ofhealthy people skills is an important step. Second only to matters of
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personal character, relational health is fundamental to developing leaders with ministries
that remain fruitfvil and vital through the years.
Research Question #5
What is being done to assist students in developing a proper philosophical
approach to God, the Church, life, and ministry through the work and ministry of the
Holy Spirit?
Because one has experienced spiritual rebirth and discipleship in a
Pentecostal/charismatic setting, leaders should not assume that these emerging leaders
have also received a biblically informed understanding of the Holy Spirit's working in
the life of an individual or the life of a church. Discovering what specific steps the
CBBI/MC programs employ to ensure that each student has a strong pneumatological
foundation in his or her training was the focus of this question.
Supporting each research question was a series of questions in the survey
specifically designed to discover what is intentionally being done in each of the
participating CBBI/MC programs to accomplish the five areas of leadership formation.
The Observation Schedule (see Appendix C) shows which survey questions corresponded
to which of the core research questions.
Population and Sample
The population for this study included the churches of the General Council of the
Assemblies ofGod, Great Lakes region. The Great Lakes region consists of churches in
Illinois, Indiana, Michigan, Ohio, and Kentucky. One hundred eighty-two churches in
this region reported on their 2004 Annual Church Ministries Report that they have a
church-based Bible institute or a Master's Commission. These 182 churches represent 7
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percent of the 1,853 churches nationally who reported having a CBBI/MC. Because many
of these programs reported having only one or two people in the program, and because of
the difficulty in determining if this type of scenario is actually a CBBI at all or simply an
individual studying on his or her own using the Berean Institute materials for
credentialing, only those churches who reported having five or more people received an
invitation to participate in the survey. Consequently, of the 1 82 churches in the Great
Lakes region who reported having a CBBI/MC program, sixty-four were eligible to
participate in the study representing 3.4 percent of the programs nationally.
Methodology and Instrumentation
Church-based training for vocational ministry has a long history in the GCAG;
however, the strong reemergence of church Bible insfitutes and Master's Commissions
occurring over the last fifteen years warrants a renewed look at this grassroots movement
in theological education. To date, the GCAG has not conducted a formalized study to
determine the formational processes of these church-based training centers. The absence
of such a study is particularly noteworthy considering that the combined number of
residential undergraduate and graduate students enrolled in all academic programs of the
Assemblies ofGod institufions ofhigher education is less than the total number of
students participating in a church-based ministry formation programs (see Table 3.1).
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Table 3.1. Enrollment Comparison between CBBIS/MCs and Residential Graduate
and Undergraduate GCAG Colleges
2001 2002 2003 2004
Total enrollment in all residential graduate and undergraduate 11,559 11.411 11,833 12,220
degree programs in GCAG colleges
Reported emollment in CBBIs/ MC programs 14,050 14,651 15,418 17,678
Because little is known about spiritual, relational, strategic, and ministry
formation processes of the CBBIs and MC programs, I chose a qualitative model of
research to study this phenomenon. Qualitative models are particularly helpful for
exploring phenomenon about which little is known or in situations where one needs to
identify variables that might later be the subject of a quantitative study (Hoepfl).
The methodology of this study involved a qualitative analysis of the five major
areas under consideration. The instrumentation of this study focused on the qualitative
elements of the programming. In the absence of a national standardized self-assessment
tool for Assemblies of God CBBIs/MCs, a researcher-designed questionnaire (Church-
Based Bible Institute and Master's Commission Formational Process Evaluation) built
around the Convergence Model was utilized in this study (see Appendix C). The
questionnaire included a series of questions designed to discover to what degree the five
core values of the Convergence Model {theological, paideia, ekklesia, koinonia, and
pneumatics) and their eight corresponding characteristics are active in these programs.
These values and characteristics are summarized in Appendix F. In addition, semi-
structured interviews with survey participants and with a random selection of non-
participants helped gather necessary follow-up information.
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Validity and Reliability
The multistage testing process for online questionnaires developed by D. A.
Dillman (see Table 3.2) served as the instrument for testing the validity and reliability of
this survey.
Table 3.2 Dillman's Survey Pilot Process
Stage One Stage Two Stage Three Stage Four
Survey by knowledgeable Observation and Small pilot study that Last check by non-
colleagues to ensure "think aloud" emulates all the researchers for typos
question completeness, protocols test procedures proposed and errors inadvertently
efficiency, relevancy and respondents complete by the main study introduced during the
format appropriateness survey. This is last revision process
followed with
retrospective
interviews
Source: Dillman
In the first stage, Kingswriter, Chairman of the Assemblies of God Commission
on Christian Higher Education and the statisfician from the commission's office, received
a paper copy of the survey for review. Following his review, 1 evaluated and
implemented his suggesfions as deemed appropriate for the goals of the study.
At the second stage, three individuals pretested the survey online to ensure the test
could be accessed and navigated easily. As well, these individuals helped to determined if
the test invited participation and if it was easily understood. Two of these individuals
currently direct a CBBI/MC program in the state of Indiana. The third person was a
nonspecialist who had no prior experience with the field of study. The nonspecialist's
participation ensured the test was clear and nontechnical in its approach. Each person
took the test while I was on the telephone with him or her, giving me an opportunity to
identify problem areas by getfing a visceral response. Following the test, each person had
the opportunity to provide an overall impression of the survey, and identified potential
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obstacles others might have while taking the survey. 1 revised or discarded questions that
proved problematic, unclear, or redundant.
At stage three, I gave identification codes to a pilot group of three CBBI/MC
directors and asked them to take the survey online in the same manner as the actual
survey participants would be taking the survey. Using the reporting and information
analysis tools included in the QuestionPro survey package, I produced a sample report
after they completed their surveys. The statistician for the GCAG Commission on
Christian Higher Education evaluated the validity and reliability of the report.
At stage four, the project secretary reviewed the survey for final editorial
corrections. The project secretary compared the final version of the survey against the
version used in the test group to ensure the correction ofproblematic questions. The
secretary also completed a final proofread of the survey for typographical errors.
Data Collection
The primary instrument used to collect the data for this survey was a Web-based
survey tool called QuestionPro. Those who did not have access to the Web or preferred
not to use the Internet received a paper copy of the survey to complete and retum via
mail. A project secretary manually entered surveys not taken in digital form. A third party
proof read the hardcopy surveys and their digital counterparts before entering the
quesfions into the online research tool. Semi-stmctured interviews were also conducted
with those who participated in the survey and with a random sampling of those who
chose not to participate in the online study.
Figure 3.1 represents the schedule that govemed the data gathering and data
interpretation process of this study.
Invitation Deadline to Two Week Deadline Complete
Letter Sent Indicate Sur\'ey to Analysis
to Potential Survey Period Complete on Data
Participants Participation Begins Surveys
* 1 1 1
10/2/06 10/23/06 11/6/06 11/20/06 12/1/06
Figure 3.1. Research timeline.
Each of the sixty-two potential sui-vey participants received a letter of invitation to
participate in the study (see Appendix D). The letter included a self-addressed stamped
reply card on which the survey participants could indicate their willingness to participate
in the study (see Appendix E). The card also requested that the survey participants
indicate if they preferred taking the survey online or by means of a paper version. The
survey instructed participants to retum the cards no later than two weeks prior to the start
of the survey.
Following the retum of the cards, 1 sent out letters confirming a participant's
willingness to participate in the survey. Unique access codes ensured one response per
participant. These access codes also allowed for the evaluation of each CBBI/MC
program on its own merit as well. The letter instmcted participants to put these access
codes in a safe place until the time they completed the survey. Participants who lost their
code could request a new code via e-mail. The letter of confirmation also included
instmctions in case of Intemet or computer failure. The participant could call the project
office so the test could be reset and successfiilly completed.
Each participant received two weeks to complete the survey. At the end of the
survey period, I made a comparison between the original list of sixty-two potenfial
candidates, those who indicated their willingness to participate in the study, and those
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who actually completed the survey. The comparison ensured that I had achieved a viable
statistical sampling in the study. A follow-up telephone survey of a random selection of
the original sixty-two potential programs who did not respond to the initial invitation
would attempt to ensure that the study included enough respondents to comprise a viable
sampling.
The survey gathered information regarding the formational practices of each
CBBI/MC program. Using the Convergence Model, the questions sought to discover
what to what degree intentional formational activity is occurring at a given CBBI/MC
program. The five areas of formational activity selected followed the core values in the
Convergence Model: theologia, paideia, ekklesia, koinonia, and pneumatics. Within each
of the five core values, the survey looked at each CBBI/MC program to discover the
degree to which the eight characteristics of each value in the Convergence Model are
present.
At the conclusion of the survey period, the project secretary entered the data from
the remaining hardcopy versions into a digital format. The data analysis tools provided by
QuestionPro were used to produce reports that could be more easily read and interpreted.
Ethical Considerations
Throughout the course of this research project, I adhered to certain core ethical
considerafions. These considerations guided the process of gathering, storing, and
reporting the data collected from the research instrument.
The research method protected the respondents personally and professionally.
Throughout the process, it was important to respect those participafing by operafing from
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a position of complete transparency as to the purpose and nature of the study. 1 clearly
informed the participants as to how 1 would publish the results of the study.
Throughout the course of the research cycle, it was important to communicate
clearly with the respondents. From the outset, those participating had a clear
understanding of the nature of the study, and that the study had the full consent ofboth
nationally and state denominational leaders.
At the outset of the research, I required each participating program to respond in
writing noting that they had the consent of their church leadership to participate in the
research. The respondents received a clear description of the nature of the survey, the
approximate time would be required for them to complete the study, and how the data
that was gathered would be stored and presented. At any time in the process, those who
had indicated that they wanted to participate could opt out of the study without question.
Those who did opt out received additional opportunities to participate if they so desired.
Throughout each phase of the study, it was important to guard the confidentiality
of those who participated. In addition, those participating received assurance that the
presentation of the data would also protect the identity of the persons and churches who
responded to the survey invitation.
In the initial letter inviting the various CBBI/MC programs to participate,
respondents received assurance that the data gathered in this study would be held in
confidence by the researcher for as long as necessary to complete and present the results.
I assured respondents that once the study was complete that the I would destroy the
original surveys and that I would retain the raw data until the completion of the project.
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Once the study was complete, those who participated received an opportunity to
retain a copy of the study results. I sent an e-mail that provided instructions as to how
they could secure a copy of the study. In addition, national and district officials who had
given permission for the study to take place received an invitation to have a copy of the
results and presentation of the research sent to them.
Those who participated in the study completed their surveys they received a copy
of the book, A Well-Fumished Heart, in keeping with the agreement stated in tbe
invitation to participate. The participants received the text in appreciation for the
cooperation and involvement of those who took time to participate.
Data Analysis
The research instmment used in this study produced three types of data: closed-
ended data, partially closed-ended data, and open-ended data. Partially closed-ended data
resulted from those questions that allowed respondents to provide information other than
the choices provided, or to provide further illustrative information to certain questions.
Upon completion of the surveys, I used QuestionPro 's data analysis module to compile
and score the data. The data, both closed and open-ended data, was downloaded from the
intemet and converted into a spreadsheet format. Using the five core dimensions of the
Convergence Model and the eight core characterisfics that support each of these
dimensions (see Appendix F), I developed a 5 X 8 observation matrix for the purpose of
idenfifying which survey questions applied to which of the elements in the Convergence
Model (see Appendix G). The five research quesfions stated previously each correspond
to one of the five core dimensions of the Convergence Model. The data from the data
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report produced by QuestionPro's reporting service was then entered into the appropriate
grid box based on question number.
After I entered the data from each question into the 5 X 8 matrix, I began to
compare this data against the values of the Convergence Model. From the data provided
by the respondents, 1 was able to begin developing a profile of the formational activities
that existed in each program at the time of the study. The data provided an opportunity to
see formational commitments within not only particular programs, but also the data
served as a means to begin seeing a broader picture of the formational activities that exist
within these programs as a whole.
Williams 1 04
CHAPTER 4
FINDINGS
At the beginning of the third millennium, theological education finds itself in
another season ofmetamorphosis. The contemporary resurgence of church-based
theological educafion is not without historical precedence. The explosive growth of
theological education throughout the churches of the General Council of the Assemblies
ofGod in the last ten years is one such example of the current trend. Consequently, this
study sought to provide insight as to how the church-based Bible insfitutes and Master's
Commission programs operating in the Assemblies of God churches in the Great Lakes
region are addressing five foundational areas of formation in the lives of their program
participants.
At this time, the General Council of the Assemblies ofGod's Council on
Christian Higher Educafion has not developed a tool to assist in the development or the
evaluafion of the denomination's church-based training programs. Consequently, there
was a need to develop such a tool for this study. Using the Convergence Model of
church-based theological education, I designed a research tool that could gather crifical
information regarding the formational acfivities of the programs. The five formational
dimensions of the Convergence model (biblical/theological formation, character/spiritual
formation, formation of an organic/biotic understanding of the church, relational
formation, and the formation of an understanding of the work of the Spirit in the life of
the believer and the local church) provided the structure for the research instrument. In
accordance with the Convergence Model, each of these dimensions consists of eight
characteristics that provided further direction for the development of questions that
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produced a clearer picture of the formational work of the CBBI/MC programs in the
participating churches. Finally, initial questions under each of the five dimensions
allowed me to develop a cursory profile of the institutional leadership and the presence of
organizational missional intentionality. For the program as a whole and for each of the
five formational dimensions, I designed specific questions to determine whether the
program was operating from a clearly developed set of operational and missional
statements.
I included an additional set of questions at the beginning of the survey that
attempted to help me begin developing a profile of the individuals leading the CBBI/MC
programs. Though not directly related to the five research questions, the development of
a leadership profile and an understanding of the missional intentionality of the programs
provide information that is helpful for establishing a sense of context for the formational
processes of the CBBI/MC programs under consideration.
Profile of Subjects
Due to the large number of churches that operate very small CBBI/MC programs
(less than five students; see Table 1.1, p.7), this study chose to include only those
programs in the Great Lakes region (Indiana, Ohio, Michigan, Illinois, and Kentucky)
reporting an enrollment of six or more students. Sixty-two churches met the study criteria
and received an invitation to participate in the study.
I sent an invitation in the mail to those churches who met the study criteria. The
letter assured each program director that the national and district officials of the
Assemblies of God had approved this study, and that their participation, while very
important, was nonetheless voluntary. Just over 1 1 percent of the churches who qualified
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for the study actually completed the survey (see Table 4.1). Five churches who had
initially expressed interest in participating in the study eventually chose not to do so.
Those completing the study represent 3.8 percent of the CBBI/MC programs in the Great
Lakes region, and .003 percent of the CBBI/MC programs nationally. Despite fiirther
attempts by e-mail and telephone to gamer additional participation from qualified
programs, I was unable to gamer further participation from the other programs.
Table 4.1. Profile of Subjects
#of
CBBls/MCs
Meeting
Study Criteria
# of CBBI/MC #of
#of
# of CBBls/MCs
Great Lakes
Programs CBBls/MCs
CBBIs/MCs
Nationally
Responding to
the Study
Invitation
that Completed
the Study
1853 182 64 12 7
Of those who did not complete the study, one dropped out because their program
was exclusively for prison inmates and was not actually operafing for the purpose of
ministry development, a second program had technical difficulties with the online
component and dropped out, a third did not finish the survey after having completed
twenty questions, and the final two simply chose not to participate or respond to further
invitafions to complete the survey.
Program Leadership Profile
The absence of any substanfial prior research into the nature and composition of
those leading CBBI/MC programs made it necessary for this study to include a series of
opening quesfions designed to provide a growing understanding of the leadership
demographics of the CBBI/MC programs. Among the seven participafing programs, the
leadership represented a broad age-span. With the excepfion of the 21-24 year age group.
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every other age group equally represented. Two of the programs have leaders in the 45-
49 year bracket.
Table 4.2. Age Breakdown of CBBI/MC Directors
Age Grouping n %
21-24 ~o aoo~
25-29 1 14.29
30-34 1 14.29
35-39 1 14.29
40-44 1 14.29
45-49 2 28.57
50+ 1 14.29
The gender gap that exists among the CBBI/MC directors is quite significant. Of
the seven programs studied, males lead six of the programs and females lead only one of
the programs. By comparison, according to the GCAG Office of Stafistics, in 2005 there
were 6100 credentialed females or 1 8.2 percent ofU.S. credenfialed ministers in the
GCAG (Doty, "AG Minister's Report").
Table 4.3. Gender Breakdown ofCBBI/MC Directors
Gender n %
Male 6 85.71
Female 1 14.29
Persons currently holding credentials with the GCAG lead a significant
percentage of the programs included in this study. Six programs have leaders that
currently hold ministerial credentials with the GCAG and only one CBBI/MC program
leader is not a credentialed minister with the GCAG.
Williams 108
Table 4.4. Directors Credentialed with Assemblies of God
Credentialed with Assemblies of God n %
Yes
No
6 85.71
14.29
Three basic levels ofministerial credentials exist in the GCAG: certified
minister's license, license to preach (or specialized ministry license), and ordination.
With each successive level of credentialing, candidates face additional requirements of
further education and ministry experience. Therefore, knowing the credentialing level of
the CBBI/MC program directors gives further clarity as to the experience and knowledge
base of those leading the programs. In this study, four of the programs have ordained
program directors, two have licensed program directors, and one program director is led
by someone without GCAG credentials.
Table 4.5. Credential Level of Program Directors
Credential Level n %
Certified Ministers License 0 0.00
License to Preach/Specialized License 2 33.33
Ordained 4 66.67
The educational level of the CBBI/MC program directors is quite diverse. One
program director holds an associate's degree with additional training from the GCAG's
non-college level ministerial training program (Berean School of the Bible), three
directors hold bachelor's degrees and represent the most common level of training, one
program director holds an M.Div., and one holds a D.D.S.
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Table 4.6. Educational Level of Program Directors
Highest Level of Education n %
High School Diploma 0 0.00
Berean School of the Bible 0 0.00
A.A. 1 14.29
B.A./B.S. 3 42.86
M.A./M.S. 0 0.00
M.Div. 1 14.29
Th.M. 0 0.00
D.Min. 0 0.00
Th.D. 0 0.00
Ph.D./Ed.D. 0 0.00
Other (D.D.S. and A.A./Berean Courses) 2 28.57
The experience level of those providing professional training is an important
factor in the development of successive generations of leaders. The years of active
vocational ministry among the program directors in the CBBIs/MCs in this study are
quite broad. Three program directors have less than ten years ofministry experience, one
has been active for ten to fourteen years, two directors have served for fifteen to nineteen
years, and one has more than twenty-five years of vocational ministry experience.
Table 4.7. Program Director Years of Vocational Ministry
Years of Vocational Ministry N %
0-4 years 2 28.57
5-9 years 1 14.29
10-14 years 1 14.29
15-19 years 2 28.57
20-24 years 0 0.00
25 years + 1
14.29
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Presence ofOrganizational Missional Intentionality
The ability of an organization to achieve meaningful outcomes on a consistent
basis directly correlates to the presence of a clearly articulated vision and an unwavering
commitment to a commonly understood mission. Because this study focused on what
might be considered five aspects of a larger missional goal I needed to discover to what
degree each program has a clear sense of vision. For the purpose of this study, 1 defined
vision as "a statement that describes the preferred future of your ministry as you envision
it. The vision statement describes what it is your CBBI/MC program endeavors to
accomplish." Furthermore, I defined a mission statement as the brief summary phrase or
sentence that communicates why your program exists, e.g. ("Shaping the Future One Life
at a Time").
A majority of the programs included in this study operate without a clear
organizafional vision statement. Only three of the seven participating programs reported
having articulated a clear sense of organizational vision.
Table 4.8. Presence ofOrganizational Vision Statement
Written Vision Statement n %
Yes 3 42.86%
No 4 57.14%
The vision statements provided by those programs operating with a specific vision
statement appear below.
� "WWBC is committed to providing instructional framework within the
boundaries of Pentecostalism, and adheres to this theological persuasion."
� "Discipleship, Ministry, Internship, LIFE."
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� "They help students
1 . Know God and make Him known
2. Gain Vision for their life
3. Equip them for their calling"
Because mission flows from vision, that three of the four programs had not
developed an organizational mission statement is not surprising.
Table 4.9. Presence ofOrganizational Mission Statement
Written Mission Statement n %
Yes 4 57.14%
No 3 42.86%
The mission statements of the programs who do have an operational mission statement
appear below. In one case, an apparent confusion existed regarding the difference
between the mission and vision statement.
� "Reaching the World for Christ"
� Xmin is a simple abbreviation for the Greek X�Christ, and Min�Ministry,
thus, Christ's Ministry. A post-high school hands-on ministry training and discipleship
program like you have NEVER seen or experienced before ... GUARANTEED. God's
call on YOUR life is unique and specific. Xmin gives you the choice to receive specific
training, discipleship & ministry opportunities EVERY day! We custom design this
program around you the individual.
� "Build your future on the Rock"
� "To Know Him and Make Him Known"
Williams 112
Biblical/Theological Formation
The first of the five formafional dimensions of the Convergence Model studied in
this research was the biblical/theological dimension. Several noteworthy items emerged
from the research.
� The presence of an identified, accountable person for this dimension is strong
across the programs (7 of 7).
� All seven programs maintain a strong commitment to the core experiences
necessary for placing priority on students having a personal relationship with God.
� The presence of clear biblical/theological formafion goals exists in only four of
the seven programs. Each of the programs with formational goals utilized several means
of accountability to insure they are meeting their formational goals.
� Each program demonstrated a strong commitment to the authority and
inspiration of Scripture. All of the programs embrace the notion that Scripture has
ultimate authority in the lives of believers.
� The data suggests a strong commitment to biblical authority in six of the seven
programs having a specific process for developing a biblical worldview in the lives of the
students.
� From the open-ended responses (see Appendix H) Berean School of the Bible
assists at least two of the CBBI/MC programs in meefing formafional goals.
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Table 4.10. Biblical^Theological Formation
Characteristic
Survey
Question
Nos.
RQ 1
Biblical/Theological Formation
MissioivVision
Leadership
Accountability
18-22
Presence of clear goals and objectives (Yes= 4 No = 3)
Person Responsible for Formational Goals (Yes = 7 No = 0)
Measurable Means of Accountability (Written Tests = 4
Oral Tests = 0, Personal Interviews = 3, Special Projects = 4)
Priority of a living
relationship with
God
27, 34-35
Salvation/Water Baptism Encouraged (7of 7)
Spirit Baptism Encouraged (6 of 7)
Scripmre reading (7 of 7); Scripmre memory (6 of 7); Bible
smdy (7 of 7)
Priority on divine
self-disclosure 24,35
Program teaches all Scripture inspired (7 of 7); Scripmre
reading (7 of 7); Scripture memory (6 of 7); Bible study (7 of 7)
High view of the
authority of
Scripture
23 Program committed to authority of Scripture (7 of 7)
High priority on
inspiration of
Scripture
24 Program teaches all Scripture inspired (7 of 7)
Holistic view of
the Old and New
Testaments
28
On average 35 percent of courses were biblical smdies courses;
100% of programs offered Bible study methods/hermeneutics
Use of Scripmre as
a standard for
living
23, 25-26 Scripture
authoritative in life of believer (7 of 7); presence of
biblical worldview development process (6 of 7)
Formation of a
biblical worldview
25-27
Presence of biblical worldview development process (6 of 7);
model use of Scripture in addressing cultural dilemmas (6 of 7)
Fostering a sense
of awe for God
through Bible
23-24, 27
Scripture authoritative in life of believer (7 of 7); program
teaches all Scripmre inspired (7 of 7); devotional reading and
memory of Scripture encouraged/required (7 of 7);
Spiritual/Character Formation
Similar trends in the data emerged for the spiritual/character formation dimension
as did for the biblical/theological dimension. Only three of the seven programs had
clearly articulated goals and objectives for their spiritual/character formation process.
Five of the seven programs have a person directly responsible for this important area. The
programs are using at least three ways of ensuring that students are achieving the
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character formation goals, including the important role ofpersonal interviews with
pastors and directors. Other notable results in this area include the following
observations:
� All seven programs encourage the core experiences of the Christian walk. One
of the six programs does not intentionally encourage Spirit baptism.^ Three of the six
programs believe deliverance ministry is a needed experience in the life of emerging
leaders.
� Four of the seven programs have a means of determining if students are
meeting formational goals. The presence of formational goals is a key finding in this
dimension since many of the characterisfics are growth related as reflected in repefifion
of the term "increasing." The absence of formational goals indicates that the crifical area
of spiritual/character formation is likely to lack direcfion in these programs.
� All seven programs intenfionally teach the spiritual disciplines, prayer and
scripture reading/study in particular. Only four of the seven engaged the students in
fasting. Supervised participation in the spiritual disciplines exists in only four of the
seven programs.
� All seven programs offer some type of counseling services to their students.
Nevertheless, it should be noted that in most cases (6 of 7), the counseling offered is
pastoral counseling and only one program offers professional counseling to their students.
^
Classical Pentecostal theology asserts that Spirit baptism is a second work of grace subsequent to
a person's salvation in which Christ immerses them in the Spirit (Luke 24:49; Acts 1 :5) for the purpose of
being empowered for the work of evangelizing the world (Acts 1 :8). This event is evidence by the initial
physical sign of speaking in tongues (Acts 2:4; 10:44-46; 11:15; 19:6) and by the ongoing evidence of
Spirit-empowered witness (Acts 4:8, 31; Williams 40-41).
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Table 4.11. Spiritual/Character Formation
Characteristic
Survey
Question
Nos.
RQ2
Character/Spiritual Formation
Mission/Vision
Leadership
Accountability
29-33
Presence of clear goals and objectives (Yes = 3 No == 4)
Person Responsible for Formational Goals (Yes = 5 No = 2)
Measurable Means of Accountability (Written Tests = 3;
Oral Tests = 0; Personal Interviews = 4; Special Projects = 4)
Increasing ability
to experience God
33-35
Means of determining character formation goals (4 of 7)
Essential experiences (salvation 7 of 7; water baptism 7 of 7;
Spirit baptism 6 of 7; deliverance 3 of 7)
Spirimal disciplines high priority (7 of 7)
Reflecting God
like character
33-35 (See data above for increasing ability to experience God and
increasing growth in spiritual disciplines.)
Reflecting God
like personality
37-38
Counseling services offered (7 of 7)
Counseling done by (senior pastor 5 of 7; staff pastors 6 of 7;
program director 3 of 7; professional counselor 1 of 7)
Increasing growth
in the spiritual
disciplines
35-36
Spirimal disciplines encouraged (7 of 7); Predominate
disciplines (prayer, Scripture reading, Bible study 7 of 7;
Scripmre memory, worship, serving 6 of 7) least emphasized
disciplines (fasting and solitude 4 of 7); formalized process of
training in spiritual disciplines (7 of 7); oppormnity to engage in
supervised participation in spirimal disciplines (4 of 7)
Increasing spiritual
health
33-35 (See
data above for increasing ability to experience God and
increasing growth in spiritual disciplines.)
Increasing
experience of the
power of God
33-35 (See
data above for increasing ability to experience God and
increasing growth in spiritual disciplines.)
Deepening
discipleship
33-35 (See
data above for increasing ability to experience God and
increasing growth in spiritual disciplines.)
Increasing
maturity
33-35 (See
data above for increasing ability to experience God and
increasing growth in spiritual disciplines.)
Ecclesiological Formation
Ecclesiological formation refers to the formation of an understanding of the
church as hiotic/organic in nature. Unlike the other dimensions, the data regarding the
mission/vision, leadership, and accountability factors in this dimension is not complete.
In an attempt to shorten the survey and make it more attractive to complete for
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participants, several of the questions in this area were inadvertently deleted. It was not
until after the completion of the surveys that I noticed this mistake. Like the previous
dimensions, not all the programs operate with clear goals and objectives with regard to
ecclesiological development (3 of 7). The absence of clear goals in each of these areas is
an important pattem. A few key observations in the area of the formation of an
understanding of the church as biotic/organic include:
� Of the primary metaphors used to envision the church in these programs, only
one of the top three is biotic/organic in nature ("body" 5 of 7). Two of the least used
metaphors ("flock" 1 of 7; "vine/tree" 1 of 7).
� Coach (6 of 7) and shepherd (5 of 7) were the most frequently used metaphors
used to depict servant leadership in these programs. Such a preference for these
metaphors should not be surprising given the relationally hungry nature of today's
emerging leaders.
� All seven programs demonstrated the strong presence of a process for
discovering one's spiritual giftings and passions. Experiential leaming (7 of 7) as well as
classroom instmction (6 of 7) were the primary venues for this training.
� All seven programs identified themselves as being places where students could
leam practical ministry skills including preaching, teaching, evangelism, and missions.
Again, this training included a mixture of classroom and practical experience with the
skill being taught.
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Table 4.12. Ecclesiological Formation
Characteristic
Survey
Question
Nos.
RQ3
Ecclesiological Formation
Mission/Vision
The organic-biotic
nature of the
church
Functional servant
leadership in the
church
Gift-mix of each
believer in the
church
Expression of the
destiny mix of
each individual
Passion for
relationship,
nurture, and
equipping
Functional
leadership and
administration
Heartfelt and
inspirational
worship ofGod
Passionate need-
oriented
evangelism and
missions
39-40
41
42
43-44
43-44
47-48
47-48
51-52
45-46; 49-
50
Presence of clear goals and objectives (Yes= 3 No = 4); purpose
driven model objectives employed (1 of 7);
Leading metaphors used to envision church (body 5 of 7; team
4 of 7; army 3 of 7); least utilized metaphors (flock 1 of 7;
vine/tree 1 of 7; temple, corporation, bride 0 of 7)
Leading metaphors used to envision servant leadership (coach 6
of 7; shepherd 5 of 7); least used metaphors to envision
leadership (prophet, king, husband, CEO 0 of 7)
Presence of intentional gift discovery process (7 of 7); leading
venues for development of gifts (hands-on involvement and
supervised ministry 7 of 7; spiritual gifts class 6 of 7)
Presence of intentional gift discovery process (7 of 7); leading
venues for development of gifts (hands-on involvement and
supervised ministry 7 of 7; spirimal gifts class 6 of 7)
Process for developing ministry skills (7 of 7); leading ministry
skills developed (preaching and teaching 6 of 7; counseling and
hospital visitation 5 of 7; altar ministry and pastoral care 4 of 7)
Presence of intentional process for developing ministry skills (7
of 7); top leadership/administration skills developed (preaching
and teaching 6 of 7; administration and pastoral care 4 of 7);
least developed (weddings/funerals 2 of 7).
Intentional plan for developing understanding of church as
worshipping community (yes = 5, no =1); main avenues for
developing understanding (participate in worship 6 of 7;
interaction with worship leaders 5 of 7)
Intentional plan for evangelism and missions development (yes
= 6, no = 1); avenues of training (classroom 6 of 7; hands-on
opportunities 5 of 7); participation in cross cultural experience
(5 of 7)
Relational Formation
The presence of clearly defined goals and objectives with regard to the relational
formation process of the CBBI/MC programs in this study are similar to the pattems that
appear in the previous dimensions. Four of seven programs operate with articulated
relafional formation goals. Nevertheless, a smaller number ofprograms (3 of 7) have
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someone directly responsible for these goals. Personal interviews remain among the
favorite means by which students are held accountable for the relational formation goals
(4 of 7). With regard to the eight characteristics of the Convergence Model for relational
formation, the survey yielded the following results:
� Only four of the seven programs use the Trinity as a biblical model for healthy
relational formation.
� A majority of the programs (5 of 7) look for intentional opportunities to engage
the students in times of interaction with people of diverse ethnic backgrounds, ages, etc.
� A majority (5 of 7) of the programs provide biblical instruction regarding the
principles for healthy relationships. The open-ended responses to this issue reveal that in
three of these cases the instruction regarding healthy relationships has a decidedly
marriage and family emphasis.
1. "Through the church's Christian Education classes (Marriage Classes,
Blended Family Class, Divorce Care, Growing Kid's Gods Way, etc.) and
Pastoral preaching."
2. "Textbook�Pursuing the Best by Carey Waldie 'Relationships and Sex'
section; teaching method�practical application of biblical principles, discussion
and research"
3.The marriage class uses The Five Love Languages.
� Instruction and participation in small group ministry occurs in five of the seven
programs, but only four of the seven programs provide for hands-on small group
leadership experience.
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� Multidimensional mentoring relationships exist in six of the seven programs.
Nevertheless, the programs showed a strong preferred Paul relationships over Barnabas
(4 of 7) and Timothy relationships (4 of 7).
� In an attempt to shorten the length of the survey, data was not collected under
two of the characteristics. The above mention ofChristian education classes are a venue
for instruction on relationships, and a similar trend that is evident below under the
findings conceming Spirit-filled life formafion, i.e., the use ofChristian education classes
as a context for spiritual gift education within the CBBI/MC programs speaks to the
integration of these students and their development within the life of the church as a
whole.
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Table 4.13. Relational Formation
Characteristic
Survey
Question
Nos.
RQ4
Relational Formation
Mission/Vision
Leadership
Accountability
Personal
relationship with
God the Trinity
Corporate
fellowship with the
Trinity
Healing and
nurturing
community
Nurmre of loving
relationships
Holistic small
group ministry
Emphasis on
people over
programs
Multidimensional
mentoring
relationships
Partnership
between church
and theological
training
Presence of clear goals and objectives (Yes = 4 No = 3)
53-55; 59 Person Responsible for Formational Goals (Yes = 3 No = 4)
Measurable Means of Accountability (Written Tests = 3;
Oral Tests = 0; Personal Interviews = 4; Special Projects = 3)
60 Relational nature of God in Trinity used as basis for relational
formation (yes = 4, no = 3)
Relational nature of God in Trinity used as basis for relational
formation (yes = 4, no = 3)
Program intentionally seeks to create interaction with a broad
spectrum of people (yes = 5, no = 2)
Provides teaching on biblical pnnciples of healthy relationships
(yes = 5 no = 2);
Intentional develop biblical understanding of small group
ministry (yes = 5 no = 2); avenues of active small group
participation (voluntary weekly small group experience 5 of 7;
classroom instruction in small groups 4 of 7; participate in
leading small group 4 of 7)
No data collected
Types ofmentoring relationships intentionally developed (Paul
62-63 relationships 6 of 7; Barnabas relationships 4 of 7; Timothy
relationships 4 of 7); Means of reporting status of these
relationships (verbal reporting 5 of 7; written reporting 3 of 7)
No data collected
60
61
66-67
64-65
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Spirit-filled Life Formation
The final dimension, Spirit-filled life fonnafion, produced particularly
noteworthy data. What makes these findings particularly interesting is the Pentecostal
context of each of these seven programs. For instance, only two of the five programs
have clear goals and objectives with regard to how the program will form the students in
their understanding of the work of the Spirit in the life of the individual and the local
church. Furthermore, in only three of the seven programs is anyone directly responsible
for the formation of the Spirit-filled life in the students. Additionally noteworthy findings
include the following items:
� Spirit baptism is encouraged in six of the seven programs.
� Only three of seven programs provide instruction that prepares students to pray
with others to participate in Spirit baptism.
� Four of the seven programs do not intenfionally prepare leaders to be renewal
oriented. In the preparation efforts of those who are preparing renewal leaders, only two
of seven programs intenfionally include fimes of interaction between the students and
renewal-oriented leaders.
� Six of the seven programs provide instrucfion with regard to spiritual gifts, but
only four of the seven programs provide any instruction with regard to shepherding the
use of spiritual gifts in the local church.
' Spirit-filled life refers to the Holy Spirit's ongoing work of empowering, equipping, sanctifying,
and continuing the ministry of Christ in a believer's life.
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� Six of the seven programs provide hands-on missions and evangelism
experience.
Table 4.14. Spirit-Filled Life Formation
Characteristic
Survey
Question
Nos.
RQ5
Spirit-Filled Life Formation
Mission/Vision
Leadership
Accountability
Personal relation
ship with God
emphasized
Embracing
renewal-oriented
theology
Experience and
ongoing baptism in
the Holy Spirit
Ability to function
in the gifts and
fruit of the Spirit
Ability to function
in the power of the
Spirit
Embrace five-fold
ministry; diminish
clergy/laity divide
Priesthood and
equipping of the
believer emphasis
Passion for
evangelism and
missions
72-73
27, 34-35
82-83
74-75
78-79
80-81
43-44; 47-
48; 76-77
45-46; 49-
50
Presence of clear goals and objectives (Yes = 2 No = 5)
Person Responsible for Formational Goals (Yes = 3 No = 4)
Measurable Means of Accountability (Written Tests = 3;
Oral Tests = 0; Personal Interviews = 4; Special Projects = 3)
Salvation/Water Baptism Encouraged (7of 7)
Spirit Baptism Encouraged (6 of 7)
Scripmre reading (7 of 7); Scripmre memory (6 of 7); Bible
smdy (7 of 7)
Intentionally prepares smdents to be renewal oriented leaders
(no = 4 yes = 3); avenues of development utilized (classroom
teaching in renewal theology, 2 of 7; interaction with renewal
leaders, 2 of 7)
Opportunities to develop biblical understanding of Spirit
baptism (6 of 7); avenues of development utilized (classroom
instruction 6 of 7; personal experience of Spirit baptism 5 of 7;
taught to lead others into experience of Spirit baptism 3 of 7)
76-77 Provides intentional instruction in spirimal gifts (yes = 6 no = 1)
Provides intentional instruction in the shepherding of spirimal
gifts (yes = 4 no = 3)
Provides intentional instruction in five-fold ministry
(yes = 5 no = 2)
Spirimal gift discovery education and exploration (7 of 7);
intentional development of a variety ofministry skills (7 of 7);
biblical teaching on personal and corporate use of gifts (yes = 6
no= 1);
Intentional plan for evangelism and missions development (yes
= 6, no = 1); avenues of training (classroom 6 of 7; hands-on
opportunities 5 of 7); participation in cross cultural experience
(5 of 7)
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Summary
The use of the Convergence Model to develop a tool for investigating and
evaluating the formational processes of the CBBI/MC programs of seven churches in the
Great Lakes Region of the General Council of the Assemblies ofGod yielded several key
findings. The most important findings of this study include
1 . A number of the programs demonstrate a lack of intentionality expressed
through the development of clear goals and objectives for several of the major
formational dimensions of an emerging leader's life. In addition, a significant need exists
for greater accountability that the goals of the programs are being realized in the lives of
the students.
2. While in some instances specific personnel have direct responsibility for
certain formational dimensions, other areas vital to the continuation ofPentecostal
leadership lack direct supervision.
3. Good evidence exists that the CBBI/MC programs are attempting to provide a
strong biblical foundation for the students' personal faith and their ministry development.
The data suggests a significant commitment to the authority of Scripture in these
programs.
4. The CBBI/MC programs are providing a significant opportunity for emerging
leaders to grow in two specific areas�their personal relationship with God and their
understanding of their own spiritual gifts and passions.
5. The commitment of the CBBI/MC programs to developing the spiritual lives
of their students through experience with core spiritual disciplines such as prayer and
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Scripture is evident. The opportunity to grow through exploration of additional
disciplines exists throughout the programs.
6. The development of an understanding of the church as biotic-organic is
significantly lacking in most of the programs studied.
7. Facilitator models of leadership (coach and shepherd) are the most commonly
used metaphors and reflect high relational needs of emerging leaders.
8. Slightly over fifty percent of tbe programs use the Trinity as a model for
relational formafion of the students.
9. Mentoring relationships where the students are the mentees (Paul) are a sign
of strength for the programs, yet the opportunity exists for further growth through the
intenfional development of peer-based Barnabas relationships (Barnabas) and Timothy
relationships where students begin mentoring others.
10. While a strong majority of the programs encourage Spirit baptism as a
personal experience, the failure of some of the programs to instruct students on how to
lead others into Spirit baptism and the failure of some programs to give attention to
developing renewal -oriented leaders are areas where the Spirit-filled life dimension of the
programs are weak. The failure of a number of the programs to ensure that students are
prepared to lead others into the experience of Spirit baptism and the small number of
those who are purposefully developing renewal-oriented leaders is noteworthy.
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CHAPTER 5
DISCUSSION
The expansion ofCBBI/MC programs in the GCAG over the last fifteen years is
one example of the growing call for a new paradigm of theological education. As these
programs arise in response to this call, a need is evident for models and tools that will
help those who desire to engage in this type ofministry training to ftilfill their calling
with a sense of competency and effectiveness.
This study sought to find an appropriate model that could serve the development
of a tool that would help the churches of the GCAG evaluate the effectiveness of their
CBBI/MC programs in accomplishing imperative formational goals in the lives of their
students. Following is an evaluation and interpretation of the results of this study, some
implications of the study for the ongoing discussion of the reshaping of theological
education, the contributions of this study to the further development of similar research
tools, the way in which this study contributes to the 1 996 and 2002 studies done by the
GCAG on the CBBIs in the United States, limitations of this study, and some unexpected
findings that arose from the study.
Evaluation and Interpretation of the Data
The Church-Based Bible Institute and Master's Commission Formational Process
Evaluation used to study seven of the CBBI/MC programs operating in GCAG churches
of the Great Lakes Region yielded data that is vital for understanding the formational
processes currently at work in these ministries.
A number of the programs demonstrate a lack of intenfionality expressed through
the development of clear goals and objectives for several of the major formational
Williams 126
dimensions of an emerging leader's life. In at least two cases, programs are relying
heavily upon the goals and objectives stated in the Berean School of the Bible course
curriculum. While the methodology of adopting the course objectives of the Berean
courses provides some sense of direction and purpose, these goals and objectives are
largely limited to the cognitive outcomes of the course matenals. In order for emerging
forms of theological education to accomplish effectively the formational needs of
tomorrow's church leaders, programs such as the ones included in this study must
continue to be intentional about developing the goals and objectives that will guide their
programs in the future. An important step for emerging models of theological education
is to gain credibility as avenues of effective ministry leadership development by
identifying their goals, training toward their goals, and evaluating their efforts in a way
that allows them to increase future effectiveness.
In addition to the need for better development of goals and objectives that guide
the programs, these programs need greater internal accountability to ensure that they are
accomplishing their stated goals in the lives of the students. While some of the programs
are utilizing interviews and testing to gauge the effectiveness of their formational
processes, strengthening the evaluation processes within these programs would
strengthen their overall formational outcomes.
An indicator of health in certain dimensions of the programs (i.e.,
biblical/theological and character formation) is the evidence that programs have assigned
responsibility to oversee certain formational dimensions to specific personnel. Ironically,
with regard to dimensions particularly central to Pentecostal doctrine and praxis (i.e., the
Spirit-filled life dimension, most of the programs do not have someone directly
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responsible for this formational area). The lack of intentionality in this area could be a
contributing factor in the failure of at least one program to encourage students to step into
the experience ofSpirit infilling. Furthermore, this lack of intenfionality may also be
contributing to the failure of some programs to be purposefully developing renewal-
oriented leaders.
The data suggests that the CBBI/MC programs in this study are attempting to
provide a strong biblical foundafion for the students' personal faith and their ministry
development (see Table 4.10, p.l 13). The commitment of these programs to the authority
of Scripture is marked. Every program studied affirmed the authority and inspiration of
the biblical text. The evidence shows that at some level Scripture is an essenfial aspect of
the formational work in every program in the study. An unknown factor is the quality of
biblical instruction that is occurring, but that it is occurring as a key element is
undeniable. The data would further suggest that the CBBI/MC programs included in this
study are likely to produce students who have a commitment to the authority of Scripture
in their lives and ministries.
The seven CBBI/MC programs are providing a significant opportunity for
emerging leaders to grow in two specific areas�their personal relationship with God and
their understanding of their own spiritual gifts and passions. Personal growth has long
been a commonly understood strength of the church-based training centers, and the
Master's Commission programs in particular. A widely held belief among GCAG pastors
and denominational leaders is that the strength of these programs resides more in their
ability to engage matters of personal discipleship than in their ability to produce
theologians or professional pracfioners. With regard to the emphasis CBBI/MC programs
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place on the personal spiritual growth of their students, these programs reflect the priority
ofpersonal transformation in the leadership development process proposed by writers
such as Kleingartner (35). The data resulting from this study confirms that the areas of
personal discipleship and spiritual gift explorafion are indeed the areas of greatest
intenfionality, supervision, and accountability. Consequently, these programs seem to be
engaging in personal discipleship and personal gift development with a higher degree of
effecfiveness than the other formafional dimensions.
The commitment of the CBBI/MC programs to developing the spiritual lives of
their students through experience with core spiritual disciplines such as prayer and
Scripture is evident. The reading, memorizafion, and study of Scripture are the most
frequently employed disciplines of the Word. Prayer is equally important to the
formational processes of tbe programs. One cannot overstate the importance of these core
disciplines for lifelong spiritual vitality and ministry effecfiveness. When writing to his
apprentice pastor Timothy on the priorities of local church ministry, the apostle Paul gave
prayer the place of first priority in his instruction (2 Tim. 2:1-8).
Nevertheless, in most of the programs studied opportunities exist to provide
fiirther instruction in the spiritual disciplines such as fasting and solitude. Fasfing is a
discipline often used in association with the development of character traits such as
discipline, moderation, and sacrifice. Fasting is also frequently associated with spiritual
warfare. Each of these areas represents places where the programs might fiirther develop
their students through these disciplines.
All of the programs demonstrated room for growing in their understanding the
biotic-organic nature of the church. While the programs frequently employ the metaphor
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of "body" in their instruction of church life, the programs neglect other metaphors such
as vine/tree and flock. The use of the metaphor "army" in place of the more organic terms
may be an indication of the underlying cultural wars that exist in our nation. While
Scripture clearly presents the picture of the Christian life as a battle, far more instances
appear in Scripture of kingdom life as a living, growing reality.
That the CBBI/MC programs in this study do not typically use biotic-organic
metaphors for the church is not surprising. In recent years, the church ofNorth America
has largely gravitated toward corporate models as evidenced by the enormous popularity
of seminars focusing on the developing of leadership skills in the lives of pastors. Often,
national leadership conferences such as Willow Creek will feature a number ofprominent
business and political leaders as models for leadership in the local church. These models
of leadership rest on certain presuppositions about the nature of the church and its
mission. Furthermore, the GCAG has tended to gravitate toward the purpose-driven
model that builds upon a metaphor of the game ofbaseball. Rarely have biotic-organic
models of the church or the Christian life appeared in the church growth literature of the
GCAG. At a broader level, the use ofbiotic-organic models is not widespread in popular
church development literature. Consequently, one should not be surprised to see an
absence of this metaphor in the development process of young leaders in the CBBI/MC
programs.
Mentoring appears to be a strong component of these programs. Here, the
CBBI/MC ministries reflect the ministry development pattems found throughout
Scripture, particularly in the ministries of Jesus and Paul. Facilitator models of leadership
(coach and shepherd) are the most common metaphors and reflect high relational needs
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of emerging leaders. Programs that focus on these models of leadership will likely have a
greater appeal to emerging leaders. Because of the high relational needs of the most
recent generations of leaders (busters and mosaics), these models of authentic leadership
will likely be the most effective in shaping the lives of those currently engaged in
ministry development.
Mentoring relationships where the students are the mentees (Paul) are a sign of
strength for the programs. As noted in Table 4.13 (p. 120), only one of the programs
studied did not intentionally provide a context for the development ofmentoring
relationships between the students and a senior leader. In the CBBI/MC programs,
students appear to be finding the companionship they desire for what Ward calls the "life-
walk" (49). Further opportunity exists throughout the programs for growth through the
intentional development of peer-based Barnabas relafionships (Barnabas) and Timothy
relationships where students begin mentoring others. Historically, the GCAG has not had
a strong interpersonal development aspect to its ministry training.
The isolation many GCAG pastors have noted in a number of studies might be
addressed in successive generafions ifmore peer-based relationships were modeled and
encouraged. The absence ofTimothy relationships is interesfing to note. Only four of the
seven programs intentionally encouraged these types of relafionships (Table 4.13, p. 120).
Given that many of the CBBI/MC programs identify themselves as being strong in hands-
on opportunities to develop ministry skills, the absence of an intentional process in these
programs for developing Timothy relationships is a key tool that is missing. Programs
desiring to train the next generafion of leaders well need to provide opportunities for
students to engage in mentoring others as early as possible in their training.
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While several programs stated that they are using the Trinity as a model for
relational formation, uncertainty exists as to how the exactly the programs are actually
applying the Trinity to their relational formation. Pentecostals have long believed that
their emphasis on the Holy Spirit was an important factor in the development of a
stronger Trinitarian theology. Historically, however, neither Assemblies of God higher
education nor Assemblies ofGod literature has utilized the Trinity in any serious
discourses addressing the relational health of the believer. An intentional use of the
Trinity as a model of the need for relational development in the lives of emerging leaders
would both strengthen the Trinitarian commitments of Pentecostal leaders and give
Trinitarian theology a renewed place ofmeaning and impact.
The data conceming the Spirit-filled life development processes of these seven
programs revealed critical realities. Consistent with Pentecostal theology, a strong
majority of the programs encourage Spirit baptism as a personal experience. Jesus
insisted that this experience formed part of the foundation of his disciples' ministry (Luke
24:49).
The failure of some of the programs to instmct students on how to lead others into
Spirit baptism is noteworthy. Only three of the seven programs (see Table 4.14, p. 122)
intentionally taught students to lead others into this vital empowering experience. The
fiartherance of a Spirit-empowered theology in the church requires that each successive
generation be able to instmct and guide others into the tmths and experiences central to
Pentecostal faith. Furthermore, the failure of some programs to give attention to
developing renewal-oriented leaders is fiirther evidence that these programs may not be
fully equipping the next generation of leaders with the biblical tmth, spiritual passions,
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and practical ministry skills necessary to lead their congregations into spiritual renewal.
Preparation for renewal -oriented ministry is a vital component of Spirit-filled life
formation that CBBI/MC programs need to address if they desires to effecfively train
fiature ministry leaders.
The failure of the majority of the programs in this study to teach emerging leaders
to lead others into the experience of Spirit bapfism is quite ironic. The perceived failure
on the part of Bible colleges and seminaries to provide this type ofpracfical ministry
training and commitment to core aspects of Pentecostal faith have caused so many
pastors to withdraw their trust from the more traditional models. This study seems to
indicate that church-based programs may not be addressing the matter of Spirit baptism
with any greater success than their traditional counterparts.
Reengaging the Data
Following the gathering and interpretation of the data, it became painfully
obvious that one can only say so much about the CBBI/MC movement in the GCAG
from seven out of sixty-two programs. Consequently, following the initial online survey,
I went back and interviewed two groups ofpeople. First, I interviewed a sampling of
those who had not participated in the study. An area of importance to me was to find out
why the directors of these programs were so reluctant to participate.
Utilizing the "nth" method of randomization, I selected five programs from
among the fifty-seven non-responding programs to call and ask two basic questions. First,
"Did you receive an invitation to participate in the study of the CBBI/MC programs in
the Great Lakes Region?" Second, if yes, "In an effort to help us get more people
involved in fijture studies, can you tell me why you chose not to complete the survey?"
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One ofmy concems was whether or not the program directors had actually received the
invitation to participate in the study. Commonly, these programs operate once year with
ten to fifteen students and then will not have any students the next year. I also wanted to
make sure the survey had been sent to a fiinctioning program.
The single biggest factor cited for nonparticipation was time. Every
nonparticipating program director said that not having enough time to complete the study
was their main reason for not participating. Of the five programs contacted, senior pastors
of smaller churches led two of the programs. Both of them noted that the combination of
ongoing pastoral responsibilities and the demands of leading a training program meant
that the survey was not a priority to them. One wonders if the time demands on the
program directors is also a key to understanding why a better sense of organizational
purpose and direction is lacking in many of the programs, and if the time factor is also a
leading contributor to the failure ofmany programs to provide formational goals for the
students. What I discovered was that these program directors were very willing to talk
with me about their programs. Future studies, especially those conducted by someone
outside of the national office, should avoid the mistake of relying too heavily on the
online delivery system. Relationships are key to participation.
Second, I also went back and contacted each of the program directors who had
participated in the study and asked each of them a series of five questions. 1 wanted to
investigate a litfie further into the percepfions CBBI/MC directors have of the entire
visioning process. I wanted to see if there were any indications that program directors are
innately opposed to anything that appears to be too stmctured with regard to their
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programs. 1 posed the following five questions to each of the participating program
directors.
1 . Do you believe that having a vision/mission statement facilitates greater
effectiveness in the ministry of a CBBI/MC program? Yes or no. Why or why not?
2. Do you believe that having specific formational goals for students would
make a CBBI/MC program more effective in its ministry? Yes or no. Why or why not?
3. What do you believe hinders CBBI/MC programs fi-om developing
formational goals for their programs?
4. Do you believe CBBI/MC programs would increase the effectiveness if they
regularly evaluated their ministry according to their formational goals? Yes or no. Why
or why not?
5. Why do you believe some CBBI/MC program directors might be reluctant to
evaluate their programs' effectiveness on a regular basis?
What I discovered from every program director was that these leaders personally
believe that the development of a vision and mission statement is important to greater
effectiveness, although not all of the programs operate with such statements. It was the
age-old story of knowing what one ought to do yet doing something quite to the contrary.
The consistent response each gave as to why these statements are important was because
the directors saw this type of organizational work as being important to keeping the
ministry focused and on track. The leaders saw such statements as important to
communicating to prospective students exactly what the program is trying to do.
Similar to the first question, the second question revealed that all the directors saw
the presence of formational goals for the students as important for guiding the students in
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expectations. At least three of the directors saw the goals as important also to helping the
organization stay focused on its tasks. Though the directors realized the students and the
ministry may not always hit all of the goals, the very presence of the goals makes
assessment possible. A widespread understanding appears to exists among the directors
that formational goals are consistent with the work of the Spirit in developing dynamic
leaders.
If having formational goals is so important, the logical follow-up question asked
the directors to identify what they believed was keeping other CBBI/MC programs from
developing formational goals. In most cases, directors believe that those leading the
programs either do not see the need for formational goals, or that they do not have a clear
sense of the purpose for their program in the first place. Often, these programs spring up
in a few weeks or months without any forethought as to what the leadership is trying to
accomplish. Again, time is a constraint noted by a couple of the study participants.
Developing formational goals takes time, and many directors simply do not see that they
have time for that type of work.
As noted earlier, the program directors nearly all made the connection between
good formational goals and the ability to assess the effectiveness of the CBBI/MC
program accurately. At least two program directors noted the importance ofmaking the
assessment process as least threatening as possible. If a leader thinks the process is
intended to point out what they are doing wrong, they will be less likely to participate in
assessment. Program directors noted that assessment should be presented in a way that
facilitates truthfiilness and honest participation.
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Finally, most program directors felt the fear of failure and exposure would keep
others from engaging in meaningful assessment. Often, ministry leaders can be mavericks
by nature. Commonly, program directors seem to resist the notion of accountability in a
number of areas. Helping program directors see that the purpose of assessment is to help
them become more effective at what they believe they are called to do is key to
participation. The fear barrier is a significant factor.
Implications of the Findings
This study provides fiirther understanding into the formational processes of the
CBBI/MC programs operating in the churches of the GCAG. The survey created for this
study has proven to be effective in providing a more in-depth look at the church-based
ministry training phenomenon.
The findings also reveal the painful reality that getting CBBI/MC programs to
participate in disciplined self-study and self-evaluation remains a significant challenge.
The entrepreneurial nature of these programs makes them resistant to taking time for
more intentional planning and development of their ministries.
A possible contribution of this study is that it may show the important
contribution that well-defined goals, assigned leadership, and accountability make to the
ability ofCBBI/MC programs to provide a viable option to more traditional models of
ministry development. The study confirms the need that exists in the GCAG for greater
direction to be provided for churches who are operating a CBBI/MC program. Church-
based Bible institutes and Master's Commission programs are now producing more
candidates for ministerial credentials in the GCAG than are the Bible colleges and
seminaries. Consequently, the need for an endorsement process is greater today than ever.
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The need for the development of a minimum set of formational standards among the
CBBI/MC programs became clear through this study. The study also shows that the
development of a clear model that provides well-conceived formational goals is key to
this process.
Contributions to Research Methodology
One of the contributions of the methodology used in this study is to show that
while some may consider online surveys to be a convenient way for people to respond to
a survey, online tools still require a significant amount of personal contact for optimum
participation. The online tool gives respondents maximum access at their convenience.
Significant personal contact with each center involved in a given study may be necessary,
however, in order to establish the relational credibility necessary for wide-scale
participation.
Although national and district leaders of the GCAG endorsed this study, this
endorsement was ultimately not enough to ensure maximum participation.
Kingsriter, the national director of the GCAG Commission on Christian Higher
Education, raised a concem regarding the level of sophistication of the questions in this
study in the early stages of the survey's development. Having had experience with two
previous studies in 1996 and 2002 (see Appendicies A and B), he expressed concem over
the length and sophistication of the first draft of the study. Even after extensive revisions,
the level of thought and processing behind the study may have been further developed
than what the program directors are used to engaging. The brevity ofmany of the open-
ended comments may suggest an absence of thoughtfiil engagement in the process. The
process of this study reinforced the absolute necessity of keeping future program
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development and assessment tools short and simple. The tendency of the CBBI/MC
programs to be suspicious of academia should serve as a clarion warning for the fijture
development of tools to remain simple, short, straightforward, and as utilitarian as
possible.
Relationship to Previous CBBI/MC Studies
In 1996 and 2002, the GCAG Commission on Christian Higher Education
conducted studies of 161 and 191 CBBI programs respectively. The executive summaries
and the content of the surveys completed by these programs appear in Appendicies A and
B. Both of these surveys focused primarily on what this study refers to as
biblical/theological formation issues. Predominately, the earlier studies sought to
discover levels of educational background of those responsible for the programs, official
educational relationships and affiliations, levels of education offered, basic course
content, and the two primary purposes for the existence of the various schools. In both of
these studies the majority ofparticipating CBBI/MC programs idenfified their primary
purpose as providing the education necessary for their students to get credentials with the
GCAG. Their secondary purpose in both studies was primarily to offer lay training
beyond that of Sunday school.
The study of the seven CBBI/MC programs provided here is the first documented
look at formational inner workings of an identified group ofCBBI/MC programs, and
represents a significant step beyond these two earlier studies. Discovering formational
aspects beyond that of simply how, where, what, and why these church-based leadership-
training ministries are delivering the biblical/theological content ofministry formation
was central to the study. The study built upon the knowledge that the 1 996 and 2002
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studies had not focused on a comprehensive look at the formational activities of the
CBBIs/MCs.
Limitations of the Study
Because the response to this study was limited to just seven churches, the results
are not indicative of all CBBI/MC programs across the nation. Due to limited
participation in the initial study, I conducted semi -structured interviews with all study
participants and a random selection of nonparticipants. While the study is representative
ofwhat is occurring in the CBBI/MC programs of the Great Lakes Region, the results
must be limited to what is occurring within tbese particular programs.
As noted earlier, the distribution method of this study posed both opportunities
and challenges for participants. Future studies will want to take into consideration the
likelihood that many of these programs are of an unsophisticated nature. The grassroots
orientation of the programs requires a more informal approach to maximize participation.
As well, future studies will need to consider that many who direct the CBBI/MC
programs may not see the need for the level of planning, forethought, and structure that
this survey assumes, which in the final analysis may have caused many not to participate
in the study.
At times, certain characteristics of the Convergence Model were somewhat
redundant or not entirely clear. Consequently, the process of designing questions that
matched the five by eight matrix as well as was desired became quite difficult at times.
The Convergence Model will require continued adaptation and refinement if it is to serve
as a paradigm for future research and for the design of church-based theological
educafion.
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Furthermore, the efforts to shorten the survey tool resulted in the survey
becoming limited in its ability to reveal important details (e.g., question fifty-nine; see
Appendix C). In cases where the question required a simple yes or no response, a follow-
up question would have been helpful to determine the exact nature of the program's
activities in the cases of affirmative answers.
Suggestions for Further Studies
The results of this study call for a similar follow-up study of the CBBI/MC
programs around the nation with regard to these five important areas of formation in a
leader's life. With so many credentialed minister's receiving their formafive training
through the CBBI/MC format, a deeper look of this nature needs to be made into these
programs nafionwide.
Future researchers should make adjustments in the research instrument to make it
less daunting and more consistent in some places. In order for fiiture studies to reflect
greater generalizability, additional steps will need to be taken to ensure greater
participation. Since previous studies conducted through the office of the GCAG
Commission on Chrisfian Higher Educafion saw an average of 34 percent retum rate,
future studies may ultimately need to originate from the national office in order to have
greater credibility.
One opfion that might create greater participafion is if shorter studies looked at
each individual dimension. Such a focused study would allow for more in-depth research
using more concise research instmments.
Among the other important follow-up studies that need to be conducted in the
fiiture is a study of the graduates of the CBBI/MC programs. Such a study might compare
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their perceived sense of the effectiveness of their ministry training experience with that of
the students who graduated from more traditional programs. The five formational
dimensions of the Convergence Model would again serve as an excellent structure for the
development of such a research instrument.
Personal Reflections
The General Council of the Assemblies ofGod, along with many other
movements and denominafions, is facing a time of great transition with regard to how,
when, where, and to what ends it is developing its future ministry leaders. The escalating
cost of traditional forms of theological education is bringing us to a philosophical
impasse. Assemblies ofGod leaders can no longer afford to hold to the position that the
GCAG is a missional movement focused on church planting, evangelism, and missions
and yet rely on educational models that make education cost prohibitive for graduates to
do anything other than pursue positions in large churches who can provide a better than
average salary.
Even more important than economic concems, however, is whether the church-
based models are actually providing a better ministry preparation experience than their
traditional counterparts. What is becoming apparent with the wave of new training
paradigms is that churches are discovering aspects of leadership development that they
can address more effectively than the Bible colleges and seminaries. Wise churches who
are pursuing church-based theological educafion are also discovering that the academic
community can make vital contributions to the formational process that churches are
largely ineffective at providing. The most effective, long-term programs in the future will
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be those who find a way for each major contributor to maximize its role in the
formational process in an environment of interdependency and cooperation.
The development of innovative educational models, especially those that utilize
Internet-based delivery systems, provide tremendous opportunities for leading teaching
voices of our nation to find their way into church-based training centers. Intemet delivery
systems may prove to be one of the promising opportunifies to allow the academic
community and the local church to collaborate as never before in providing quality
formational experiences that address students in a tmly holisfic way.
The fmit of this study has far-reaching implicafions for my own ministry context.
The Chrism Center forMinistry Formation, a training center currently under development
at First Assembly ofGod Christian Center where I have pastored for the last fifteen years,
is a Convergence Model program. Conducting this study has been extraordinarily helpful
in creating an understanding of the vision, goals, personnel, curriculum, and scope of
Chrism's ministry. For many years to come, this study will influence the students and
churches impacted by Chrism's approach to leadership development.
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APPENDIX A
1996 CBBI Survey
Survey of Assemblies of God Church-Based Bible Institutes, 1996
1 . Your most recent ACMR indicates your church has a church-based Bible institute. By
definition, a church-based Bible institute is one that, "has a formal Bible ministry training
program for adults that is in addition to the usual Sunday school or Wednesday evening
program." If you feel your church-based Bible institute meets that definifion, please
indicate "yes" below and confinue with the survey. If you do not think your institute
meets that definition, please indicate "no" below, give a short explanation, and then
complete only number 1 9 on page three of the survey. Even if you indicate "no," it is
important that you retum the survey in the stamped, self-addressed envelope. Thank you
for your cooperation in completing this survey.
[ ] Yes, our church-based Bible institute meets the above definifion.
[ ] No, our church-based Bible institute does not meet the above definition.
(Please explain briefly and complete only number 19 at the end of the survey
2. Indicate if your institute is affiliated with any of the following: (Check all that apply.)
[ j Berean study center
[ ] ICI study center
[ ] Affiliated with another college(s) (Please indicate)
[ ] Not affiliated with any other college
3. Is your institute recognized or accredited by any state, regional, or national accrediting
associafions?
yes
no
If yes, please indicate the name(s) of the associations
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4. Do you have plans to make application for recognition or accreditation by any state,
regional, or national accrediting association?
yes
no
If yes, please indicate the name(s) of the associations
5. Indicate the kind of certificates/diplomas you award. (Check all that apply.)
[ ] One year certificate [ ] Four year degree
[ ] Two year certificate [ ] Other
[ ] Three year diploma
6. Is your institute on a quarter hour or semester hour calendar? (Check one)
[ j Quarter hours: number ofweeks per quarter
[ ] Semester hours: number of weeks per semester
[ ] Other:
7. How many minutes do your classes meet? (Some of your classes may meet for
different lengths of time. Please check all that apply.)
[ ] 45 minutes [ J 60 minutes
[ ] 50 minutes [ ] Other (please indicate)
[ ] 55 minutes
8. During the Fall 1996 semester or quarter, indicate the number of classes that will be
meeting at the following times:
Monday througli Thursday Friday and Saturday
Number of daytime classes: Number of daytime classes:
Number of evening classes: Number of evening classes:
9. Indicate the amount of tuition charged: (Complete all that apply)
Amount per quarter hour: $_
Amount per semester hour: $ ,
Other: $
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1 0. Indicate what you believe to be the main purpose for your institute.
(Check onlv one.)
[ ] Personal enrichment for the students
[ ] Additional training for laypersons that is more in-depth than Sunday School
[ ] Provide opportunity for students to get A/G ministerial credentials
[ ] Offer credits that will transfer to other colleges
[ ] Other (please explain)
If your institute has a printed purpose or mission statement, please indicate it here.
1 1. If you checked response number three in question 10. a above, please check which
level ofministerial credentials your program prepares students for. (Check all that
apply.)
[ ] Certified minister
[ ] Licensed minister (includes specialized)
[ ] Ordained minister
[ ] Does not apply
12. Indicate the kind and number of courses that are offered at your institute. (Check all
that apply.)
[ ] Bible; number of courses
[ ] Theology: number of courses
[ ] Homiletics: number of courses
[ ] Hermeneutics: number of courses
[ ] Practical Ministry (evangelism, teaching S.S., etc.):
number of courses
[ J General education (English, psychology, etc.): number of courses
[ ] Other: (please list)
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3. Do you have any agreements with colleges whereby credits from your institute are
accepted in transfer?
yes
no
If yes, please explain.
Does your distnct accept credits from your institute toward ministerial credential
requirements?
yes
no
If yes, please indicate if some or qU credits are accepted.
some credits are accepted for ministerial credentials
all credits are accepted for ministerial credentials.
15. If your institute has a catalog, brochure, class schedule, or any other printed materials
available, please send copies to us (we will reimburse you for the postage costs).
16. Indicate the names, educational background, and experiential background of your
faculty members.
NAMES OF
FACULTY
EDUCATIONAL
BACKGROUND
EXPERIENTIAL
BACKGROUND
17. If you have printed materials that indicate the textbooks used for your courses, please
include them with the survey. If not, please list each course and the textbook used
on a separate sheet of paper.
18.^ Current number of students enrolled.
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19. Complete and retum the following by Sept. 16, and we will send you the
complimentary set of The Assemblies ofGod: A Chapter in the Stoiy ofAmerican
Pentecostalism.
Pastor
^
Church name
Church address
^
Church phone ^
Bible institute name
^
Bible institute administrator
Please retum the survey in the enclosed self-addressed, stamped envelope.
It must be postmarked by September 16, 1996 to be included in the survey results.
THANK YOU FOR HELPING US BY COMPLETING THIS SURVEY!
(Please write any suggestions you have for the Commission on the back of this survey form.)
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Church-Based Bible Institute
Summary of Survey Done for COCHE in 1996
1 . A survey was done in Sept. of 1996, of the 436 churches that reported having a
Church-based Bible Institute (CBBI) on their 1995 ACMR. They reported having 1 1 ,769
students enrolled. Sixty-nine percent of the schools had 20 or fewer students enrolled.
2. Of the 436 surveys sent out, 161, or 36.9% responded. Of the 161, 122, or 28.0%
indicated they met the definition of a CBBI, as indicated on the survey (which was the
same definition used on the ACMR). All other numbers quoted in this summary will
operate from tbe base of the 1 22 churches that indicated their school met the prescribed
definition..
3. 60.7% were affiliated with Berean University as a study center.
17.2% were affiliated with ICI as a study center.
1 8% were not affiliated with any college.
None were accredited or recognized by any bona fide accredifing agency.
4. 21 .3% offered one year certificates.
25.4% offered two year certificates.
12.3% offered three year diplomas.
1 0.7% offered four year degrees.
5. 52.5% said their main purpose was to offer credits for ministerial credentials.
However, 72.9% said their district was accepting their credits toward ministerial
credential requirements.
6. 70% offered Bible courses
53% offered Theology courses
33%) offered Homilefics courses
30% offered Hermeneutics courses
46% offered Practical Ministry courses
1 2% offered General Education courses
7. 8% of the faculty have a Doctor's degree as their highest degree.
28% of the faculty have a Master's degree as their highest degree.
33% of the faculty have a Bachelor's degree as their highest degree.
11% of the faculty have some college as their highest academic preparation.
5% of the faculty have Berean (institute level) as their highest academic
preparation.
4% of the faculty had some other type of educational background.
3% of the faculty have a high school diploma as their highest academic
preparation.
8% of the schools did not give their faculty education background.
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8. The 1996 ACMR showed that 476 churches reported havmg a CBBI with 12,951
emolled. This is a 9% increase over 1995 in the number of churches with a CBBI, and
10% increase over 1995 in the number of students enrolled. (This compares with the
1996 resident enrollment at A/G endorsed schools of 10,105; including the
correspondence and extension students we had 1 1 ,916.)
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APPENDIX B
2002 CBBI Survey
Survey of Assemblies of God Church-based Bible Institutes, 2002
1 . Your most recent ACMR indicates your church has a Church-based Bible Institute.
By definition, a Church-based Bible Insfitute is one that "has a formal Bible mmistry
training program for adults that is in addition to the usual Sunday school or Wednesday
evening program." If you feel your Church-based Bible Institute meets that definition,
please indicate "yes" below and continue with the survey. If you do not think your
institute meets that definition, please indicate "no" below, give a short explanation, and
then complete only number 23 on page three of the survey. Even if you indicate "no," it
is important that you retum the survey in the stamped, self-addressed envelope. Thank
you for your cooperation in completing this survey.
[ ] Yes, our Church-based Bible Institute meets the above definition.
[ ] No, our Church-based Bible Institute does not meet the above definition.
(Please explain briefly and complete only number 23 at the end of the survey.)
2. Indicate if your institute is affiliated with any of the following: (Check all that apply.)
[ ] Affiliated with Global University (formerly Berean) as a study center
[ ] Affiliated with another college (Name of college)
[ ] Not affiliated with any college
[ ] Affiliated with Master's Commission
3. Is your institute accredited by any state, regional, or national accrediting associations?
[ ] Yes
[ ] No
If yes, please indicate the name(s) of the association(s)
4. Do you haveplans to make application for recognition or accreditafion by any state,
regional, or national accrediting association?
[ ] Yes
[ ] No
If yes, please indicate the name(s) of tbe associafion(s)
5. Indicate the kind of certificates/diplomas you award. (Check all that apply.)
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[ ] One year certificate [ J Four year degree
[ ] Two year certificate [ ] Other
[ ] Three year diploma
6. Is your institute on a quarter hour or semester hour calendar? (Check one.)
[ ] Quarter hours: number ofweeks per quarter
[ ] Semester hours: number of weeks per semester
[ ] Other
7. How many minutes do your classes meet? (Check one.) (If classes meet for different
amounts of time, indicate the most common length of class that you have.
[ ] 45 minutes [ ] 60 minutes
[ ] 50 minutes [ ] Other (please indicate)
[ ] 55 minutes
8. During the fall 2001 semester or quarter, indicate the number of classes that met at the
following times:
Monday throuRh Thursday Friday and Saturday
Number of daytime classes: Number of daytime classes:
Number of evening classes: Number of evening classes:
9. Indicate the amount of tuition charged: (Complete all that apply)
Amount per quarter hour: $ Other: $
Amount per semester hour: $
1 0. Indicate what you believe to be the most important purpose for your Church-based
Bible Institute. (Check only one.)
[ ] Personal enrichment for the students
[ ] Additional training for laypersons that is more in-depth than Sunday
School
[ ] Provide opportunity for students to get A/G ministerial credentials
[ ] Offer credits that will transfer to other colleges
[ ] Other (please explain)
Indicate what you believe to be the second most important purpose for your Church-
based Bible Institute. (Check onlv one.)
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[ ] Personal enrichment for the students
[ ] Additional training for laypersons that is more in-depth than Sunday
School
[ J Provide opportunity for students to get A/G ministerial credentials
[ ] Offer credits that will transfer to other colleges
[ ] Other (please explain)
If your institute has a printed purpose or mission statement, please indicate it here.
1 1 . If you checked response number three in question 1 0.a. or 1 0.b. above, please check
which level ofministerial credentials your program prepares students for. (Check all that
apply.)
[ ] Certified minister
[ ] Licensed minister (includes specialized)
[ ] Ordained minister
[ ] Does not apply
12. Indicate the kind and number of courses that are offered at your institute. (Check all
that apply.)
[ J Bible: number of courses
[ ] Theology: number of courses
[ ] Homiletics: number of courses
[ ] Hermeneutics: number of courses
[ ] Practical Ministry (evangelism, teaching S.S., etc.): number of courses
[ ] General Education (English, psychology, etc.): number of courses
[ ] Other: (please list)
13. Do you have any agreements with colleges whereby credits from your institute are
accepted in transfer?
[ ] yes
[ ] No
If yes, briefly explain how many credits are accepted in transfer, and the name of
the college.
14. Does your A/G district council accept credits from your institute toward the
educational requirements for ministerial credentials?
Yes No
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If yes, please indicate ifsome or all credits are accepted.
some credits are accepted for ministerial credentials
all credits are accepted for ministerial credentials.
15. If your institute has a catalog, brochure, class schedule, or any other printed materials
available, please send us a copy of each. Thank you.
16. Does your institute have a library that supports your curriculum?
Yes No
If yes, give the approximate number ofbooks in your library .
17. Do you refer any students to other A/G schools? Yes No
If yes, which ones?
1 8. What are your requirements for admission?
1 9. Do you have an interest in establishing a closer relationship with schools endorsed by
the Commission on Christian Higher Education?
Yes No
If yes, what suggestions do you have for the Commission in this regard?
20. Indicate the names, education, and experience of your faculty members. Use a
separate sheet ifmore space is needed.
NAMES EDUCATION EXPERIENCE
21 . If available in printed form, please enclose the titles of the textbooks used for your
courses.
22. Current number of students enrolled
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23. Please complete survey including the following information, and retum to us
postmarked no later than Feb. 4, 2002. We will send you a complimentary copy ofSigns
and Wonders in Ministry Today, by Benny C. Aker and Gary B. McGee with a foreword
by Thomas E. Trask.
Pastor's name
Church name
Church address
Church phone
Bible institute name
Bible institute administrator
Please retum the survey in the enclosed self-addressed, stamped envelope.
It must be postmarked by February 4, 2002 to be included in the survey results.
THANK YOUFOR HELPING US BY COMPLETING THIS SURVEY!
(Please write any other suggestions you have for the Commission on the back of this survey form.)
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Church-Based Bible Institute
Summary of Survey Done for COCHE 2002
1 . A survey was done in January of 2002, of the 635 churches that reported having a Church-
based Bible Institute (CBBI) on their 2000 ACMR. They reported having 12,1 86 students
enrolled. Seventy nine percent of the schools had 20 or fewer students enrolled.
2. Of the 635 surveys sent out, 1 91 , or 30%, responded. Of the 191, 134, or 21%, indicated they
inet the definition of a CBBI, as indicated on the survey (which was the same definition used on
the ACMR). All other numbers quoted in this summary will operate from the base of the 134
churches that indicated their school met the prescribed definition.
3. 75.4%, were affiliated with Global University as a study center.
1 1 .2%, were affiliated with another college.
6.7 %, were affiliated with a Masters Commission.
1 5.7%, were not affiliated with any college.
None were accredited or recognized by any bona fide accrediting agencies.
4. 1 9.4% offered one-year certificates.
23.1% offered two-year certificates.
15.7% offered three-year diploma.
5.2% offered four-year degrees.
5. 38.8 % said the most important purpose for their Church-based Bible Institute was to offer
credits for ministerial credentials.
22.4 % said the most important purpose for their Church-based Bible Institute was additional
training for laypersons that is more in-depth than Sunday School.
28.4 % said the second most important purpose for their Church-based Bible Institute was to
offer credits for ministerial credentials.
35.1% said the second most important purpose for their Church-based Bible Institute was
additional training for laypersons that is more in-depth than Sunday School.
70.9 % said their district was accepting their credits toward ministerial credential
requirements.
6. 59.7% offered Bible courses
45.5% offered Theology courses
32.1% offered Homiletics courses
29.1% offered Hermeneutics courses
45.5% offered Practical Ministry courses
9.0% offered General Education courses
7. 8% of the faculty have a Doctor's degree as their highest degree.
24% of the faculty have a Master's degree as their highest degree.
34% of the faculty have a Bachelor's degree as their highest degree.
2% of the faculty have some college as their highest academic preparation.
5% of the faulty have Global University as their highest academic preparation.
1 3% of the faculty had some other type of educational background.
5% of the faculty have a high school diploma as their highest academic preparation.
8% of the schools did not give their faculty education background.
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APPENDIX C
Church-Based Bible Institute and Master's Commission
Formational Process Evaluation
Dear Friend:
Thanl<c you for accepting tlie invitation to participate in tliis groundbrealdng study of the church-based Bible
institutes and Masters Commissions (CBBI/MC) of the Great Lakes region of the General Council of the
Assemblies of God.
This survey is designed to discover what intentional processes are in place in the CBBI/MC programs in
five areas of leadership formation. Following the Emergence Model of leadership development, this study
will provide an important perspective on how the Assemblies of God is developing the hves of emerging
church leaders.
Your participation m this smdy is completely voluntary. There are no foreseeable risks associated with this
project. Nevertheless, if you feel uncomfortable answering any questions, you can withdraw from the
survey at any point. It is very important for us to leam your opinions. Your survey responses will be strictly
confidential and data from this research will be reported only in the aggregate. Your information will be
coded and will remain confidential.
If you have questions at any time about the survey or the procedures, you may contact Donald Williams at
260-482-3508 or by email at the following email address dwilliams@firstassembly.cc.Thank you very
much for your time and support. As an expression of appreciation for your time in completing this survey, a
copy of the book, A Well Furnished Heart will be sent to you. Please start with the survey now by choking
on the Continue button below.
To expedite the completion of this survey, it will be helpful to you to have the following information at
hand:l. Basic information about your CBBI/MC program such as costs, courses included, basic
descriptions of the components of the program, program leadership contact information, etc. Most often
this information is provided in the text of your CBBI/MC informational brochures and literamre.2. Any
written program mission and vision statements, and program objectives that guide the development and
evaluation of your CBBI/MC program. Completing this survey should take you 15-30 minutes. Should you
get intermpted during the survey, lose your intemet connection, or need to stop the survey for any reason,
simply re-launch the survey with the link provided to you in the email confirming your decision to
participate in the study.
Please answer the following questions as completely as possible. Use the radio buttons to select the answer
appropriate to your program. This information will be used to develop a profile of the CBBI/MC programs
currently in operation.
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Question 2:
PROGRAM DEMOGRAPHICS
What is the official name of your CBBI/MC program?
Please provide the full name of the church under whose direction your CBBI/MC program operates.
Please provide the street address, city, state, and zip code of the church under whose direction your
CBBI/MC program operates.
Please provide the phone number (000-000-0000) of the church under whose direction your CBBI/MC
program operates.
Please provide the name of the senior pastor of the church under whose direction your CBBI/MC program
operates.
If your CBBI/MC program has a website, please provide the web address below. If your program does not
have a site or a page on the churchs general website, simply put NA in the response box.
Question 3:
LEADERSHIP DEMOGRAPHICS. Please provide the following information about the person who is
directly responsible for directing or leading your CBBI/MC program.
What is the name of the person responsible for your CBBI/MC program? (First name, mi. last name)
Question 4:
What is the email address for the person responsible for your CBBI/MC program?
Question 5:
What is the age of the person responsible for your CBBI/MC program?
� 21-24
� 25-29
� 30-34
� 35-39
� 40-44
� 45-49
� 50 +
Question 6:
What is the gender of the person who is responsible for direcfing/leading your CBBI/MC program?
� Male
� Female
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Question 7:
Is tiie CBBI/MC program director credentialed with the General Council of the Assemblies ofGod?
� Yes
� No
Question 8:
Only answer this question if your answer to the previous questions was YES
If the CBBI/MC program director holds ministerial credentials with the General Council of the Assemblies
ofGod, which level ofministerial credentials does the director hold?
� Certified Ministers License
� License to Preach/Specialized License
� Ordained
Question 9:
If the CBBI/MC program director is not credentialed with the General Council of the Assemblies ofGod, is
the CBBI/MC program director credentialed with another denomination or ministry?
� Yes
� No
Question 10:
Only answer this question if your answer to the previous question was YES
If the CBBI/MC program director is credentialed with another denomination or ministry, please provide
level of credential and name of organization with whom the CBBI/MC program director holds ministerial
credentials.
Question 11:
What is the highest level of education completed by the person responsible for directing your CBBI/MC
program?
� High School Diploma
� Berean School of the Bible
� A.A.
� B.A./B.S.
� M.A./M.S.
� M.Div.
� Th.M.
� D.Min.
� Th.D.
� Ph.D./Ed.D.
� Other
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Question 12:
When answering the following question, vocational Christian service refers to leadership and Chnstian
service opportunities for which the person was compensated with a salary of some type (part-time or hill-
time).
How long has the CBBI/MC program director been active in vocational Christian ser\'ice'?
� 0-4 years
� 5-9 years
� 10-14 years
� 15-19 years
� 20-24 years
� 25 years +
Question 13:
A vision statement is a statement that describes the preferred future of your ministry as you envision it. The
vision statement describes what it is your CBBI/MC program endeavors to accomplish.
Does your CBBI/MC program function with a written vision statement?
� Yes
� No
Question 14:
If yes, please provide the vision statement below.
Question 15:
A mission statement is the brief summary phrase or sentence that communicates why your program exists.
For example. Shaping the Future One Life at a Time.
Does your CBBI/MC program function with a written mission statement?
� Yes
� No
Question 16:
If yes, please provide your mission statement below.
BIBLICAL/THEOLOGICAL DEVELOPMENT. The following questions are designed to provide a picture
of what your CBBI/MC program is doing to provide a biblical/theological foundation for your students.
Question 17:
Do you have clearly written goals/objectives that guide your CBBI/MC program in the biblical/theological
preparation of your smdents?
� Yes
� No
Question 18:
If yes, please provide the biblical/theological development goals/objectives of your CBBI/MC program
below.
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Question 19:
Does your program have someone who is specifically responsible to oversee the biblical/theological
formation component of your program?
� Yes
� No
Question 20:
If yes, please provide the name and title of the person responsible for the biblical/theological formation of
the students in your CBBI/MC program.
Question 21:
By what means do you determme if your CBBI/MC program is meeting your goals m preparing your
smdents biblically/theologically? (Check all that apply.)
� Written tests that compare biblical/theological development of the students with the stated goals
of CBBI/MC program
� Oral tests that compare biblical/theological development of the students with the stated goals of
CBBI/MC program
� Personal interviews that compare the biblical/theological development of the students with the
stated goals of CBBI/MC program
� Special projects (written, applicational, etc.) that compare the biblical/theological development of
the students with the stated goals of CBBI/MC program
� None
� Other
Question 22:
Is your program founded on a commitment to the authority of Scripture as the final authority in the lives of
believers and the ministry of the Church?
� Yes
� No
Question 23:
Does your program teach that all Scripture is inspired of the Holy Spirit and infallible in what h teaches?
� Yes
� No
Question 24:
Do you have an intentional process for assisting students in using Scripture to form a biblical worldview?
� Yes
� No
Question 25:
If yes, please describe the process by which you assist your smdents in using Scripture to form a biblical
worldview.
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Question 26:
In wliat ways do you intentionally include Scripture m the spiritual/moral formation of your smdents?
Check ALL that apply.
� Encourage/require devotional reading of Scripture
� Encourage/require memorization of Scripmre
� Model use of Scripture in answering personal or culmral ethical dilemmas
� Other
Question 27:
The intent of this question is to arrive at an understanding of how many Bible/theology related courses your
CBBI/MC program offers in each of the following areas. Biblical Smdies are general information courses
such as sur\'ey courses, courses on books of the bible, courses covering themes throughout Scripmre (e.g.,
prayer) or courses covering persons in the Bible. Bible Smdy Methods/Hermeneutics courses are courses
that teach students effective methods of studying Scripture. Theology Courses are those classes such as
systematic theology, Christology, pneumatology, sotierology, ecclesiology. etc.
Biblical
Studies
(OT/NT
Survey or
book smdies)
Bible Smdy
Methods/Her
meneutics
Courses
Theology
Courses
(systematic
theology, AG
doctrines,
biblical
theology, etc.)
Indicate the number ofbiblical/theological courses your
CBBI/MC offers in each of the following three categories
of courses.
7 7 7
SPIRITUAL/CHARACTER FORMATION. The following questions seek to arrive at an understanding of
how your CBBI/MC program intentionally engages the process of developing the spiritual life and
character of those in the program.
Question 28:
Do you have clearly written goals/objectives that guide your CBBI/MC program in the spiritual/character
formation of your students?
� Yes
� No
Question 29:
If yes, please list the spiritual/character formation goals/objectives of your CBBI/MC program below.
Question 30:
Does your program have someone who is specifically responsible to oversee the spiritual/character
formation component of your program?
� Yes
� No
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Question 31:
If yes, please provide the name and title of the person responsible for the spiritual/character formation of
the students in your CBBI/MC program.
Question 32:
By what means do you determine if your CBBI/MC program is meeting your goals in the
spirimal/character formation of your students? (Check all that apply.)
� Written tests that compare spiritual/character development of the students with the stated goals of
CBBI/MC program
� Oral tests that compare spiritual/character development of the smdents with the stated goals of
CBBI/MC program
� Personal interviews that compare the spiritual/character development of the students with the
stated goals of CBBI/MC program
� Special projects (written, applicational, etc.) that compare the spirimal/character development of
the students with the stated goals ofCBBI/MC program
� None
� Other
Question 33:
Which of the following experiences does your program insist are essential in the lives of those preparing
for leadership in the Church? (Check all that apply.)
� Salvation
� Water baptism
� Spirit baptism
� Deliverance
� Other
Question 34:
Which of the following classical spirimal disciplines are the smdents ofCBBI/MC program intentionally
encouraged to engage in? (Check all that apply.)
� Prayer
� Scripmre reading
� Scripmre memory
� Meditation
� Worship
� Praying in the Spirit
� Bible smdy
� Fasting
� Solitude
� Tithing/Financial stewardship
� Serving
� Other
Williams 163
Question 35:
By wliat means do you intentionally use to instruct and engage your smdents in the classical spiritual
disciplines listed in the previous question? (Check all that apply.)
� Observing those who are already engaging these practices
� Partnering with a mentor
� Classroom instruction
� Unstructured personal experience with feedback
� Structured times of personal devotions
� Retreats
� Other
Question 36:
Does your CBBI/MC program make counseling services available to your students as part of their
spirimal/moral formation process?
� Yes
� No
Question 37:
If yes, with whom does the counseling take place? (Check all that apply.)
� Senior Pastor
� StaffPastors
� Program Director
� Professional Counselor
� Lay Counselor
� Other
ECCLESIOLOGICAL DEVELOPMENT. The following questions are designed to develop an
understanding of how your CBBI/MC program develops an understanding of the namre and purpose of the
church in the lives of your smdents.
Question 38:
Do you have clearly written goals/objectives that guide your CBBI/MC program in developing a proper
understanding of the namre and mission of the church in your smdents?
� Yes
� No
Question 39:
If yes, please provide the goals/objectives of your CBBI/MC program for developing an understanding of
the purpose and nature of the church in the lives of your students.
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Question 40:
Wliichi metaplior best describes the model(s) of "church" that your CBBI/MC program most consistendy
uses in instructing your smdents regarding the purpose and namre of the church? (Check all that apply.)
� Army
� Body
� Bride
� Corporation
� Flock
� Team
� Temple
� Vine/Tree
� Other
Question 41:
Which of the following metaphors best describes the model of leadership that your CBBI/MC program
most consistently uses to mstruct your students with regard to spiritual leadership? (Check all that apply.)
� CEO
� Coach
� Father
� Husband
� King
� Mentor
� Priest
� Prophet
� Shepherd
� Other
Question 42:
Does your CBBI/MC program intentionally assist your smdents in discovering their spiritual gifts and
ministry passions?
� Yes
� No
Question 43:
If yes, which of the following ways do you use most consistently to guide your students in discovering their
spirimal gifts and ministry passions? (Check all that apply.)
� Spirimal Gifts Seminar/Class
� Hands-on exploration of various ministries
� Supervised ministry involvement
� Trial and error
� Other
Question 44:
Does your CBBI/MC program have an intentional plan for developing passionate need-oriented evangelism
in your students?
� Yes
� No
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Question 45:
If yes, which of the following ways do you intentionally use to develop a vision and capacity for this type
of evangelism? (Check all that apply.)
� Classroom instruction in biblical approaches to personal evangelism
� Activities/projects that teach smdents to evaluate conmiunity needs and develop and evangelistic
responses to those needs
� Opportunities to engage in intentional times of personal evangelism
� Opportunities to participate in group-oriented evangelism initiatives
� Regular opportunities to interact with church leaders who have a demonstrated gifting and ability
to lead others in evangelistic ministry
� Other
Question 46:
Does your CBBI/MC program intentionally assist students in the development of practical ministry skills?
� Yes
� No
Question 47:
If yes, which practical ministry skills are intentionally developed through the ministry formation processes
of your CBBI/MC? (Check all that apply.)
� Administration
� Altar ministry
� Counseling
� Crisis intervention
� Finances
� Hospital Visitation
� Pastoral Care
� Preaching
� Project Management
� Teaching
� Weddings/Funerals
� Other
Question 48:
Does your CBBI/MC program have an intentional plan for developing a sense of the Church's global
missions mandate?
� Yes
� No
Question 49:
If yes, which of the following approaches do you intentionally use to create a missions awareness in your
smdents? (Check all that apply.)
� Classroom instruction in the biblical principles ofworld missions
� Ministry to and among others in your community, state, or country whose ethnicity and culture is
different from your smdents
� Oppormnity to engage in cross-cultural ministry through participation in a foreign missions trip
� Regular engagement with missionaries and others who are active in cross-cultural ministry
leadership
� Other
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Question 50:
Does your CBBI/MC program have an intentional plan for developing an understanding of the Church as a
worshipping community in your students'?
� Yes
� No
Question 51:
If yes, which of the following educational means do you intentionally use to develop an understanding of
the church as a worshipping community in the lives of your smdents? (Check all that apply.)
� Classroom instruction in a biblical theology of corporate and private worship
� Weekly participation in the worship life of your church
� Opportunities to lead others in worship through teaching and participation in worship events
� Regular interaction with church leaders who are responsible to lead others in worship
� Other
RELATIONAL DEVELOPMENT. The following questions are designed to provide an understanding of
what your CBBI/MC program is doing to intentionally develop a high value on personal relationships and
the skills necessary to maintain healthy relationships in the lives of your smdents.
Question 52:
Do you have clearly written goals/objectives that guide your CBBI/MC program in leading your students to
develop a pattem of healthy relationships in their lives?
� Yes
� No
Question 53:
If yes, please provide the goals/objectives that guide your CBBI/MC program in developing healthy
relationships among your smdents.
Question 54:
Does your program have someone who is specifically responsible to oversee the relational component of
your program?
� Yes
� No
Question 55:
If yes, please provide the name and title of the person directly responsible for the relational development of
the students in your CBBI/MC program.
Question 56:
Housing in this question could be either room/board included in the cost of the program, provided free of
charge, or offered as an option for smdents who participate in your CBBI/MC program.
Does your CBBI/MC program provide housing for your students?
� Yes
� No
Williams 167
Question 57:
If yes, which of the following housing accommodations do you provide (Check all that apply.)
� Host homes
� Dormitory
� Apartments
� Other
Question 58:
By what means do you determine if your CBBI/MC program is meeting your goals in the relational
formation of your students? (Check all that apply.)
� Written tests that compare relational development of the students with the stated goals of
CBBI/MC program
� Oral tests that compare the relational development of the students with the stated goals of
CBBI/MC program
� Personal interviews that compare the relational development of the students with the stated goals
of CBBI/MC program
� Special projects (written, applicational, etc.) that compare the relational development of the
students with the stated goals ofCBBI/MC program
� Other
Question 59:
Does your CBBI/MC program intentionally use the biblical teaching of the relational nature of God as
expressed in the Trinity as the foundation for our need of healthy relationships?
� Yes
� No
Question 60:
Does your CBBI/MC program intentionally seek to create times of interaction between your students and
others who represent the various ages, abilities, ethnic backgrounds, and socioeconomic backgrounds
present in the church?
� Yes
� No
Question 61:
Which of the following types ofmentoring relationships does your CBBI/MC program intentionally guide
students in developing? (Check all that apply.)
� Bamabas relationships (relationships with peers)
� Timothy relationships (relationships with those less mature in life and faith)
� Paul relationships (relationships with those more mature in life and faith)
Question 62:
How do smdents in your CBBI/MC program report the status of these relationships?
� Verbal report
� Written report
� Smdents do not report
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Question 63:
Does your CBBI/MC program intentionally guide smdents in developing a biblical understanding of small
group ministry in the life of a believer?
� Yes
� No
Question 64:
If yes, which of the following do you intentionally use to reinforce the importance of small group ministry
in your students? (Check all that apply.)
� Classroom instruction in the biblical teaching regarding healthy small groups
� Mandatory participation in a weekly small group gathering
� Voluntary participation m a weekly small group gathering
� Participation in leading a small group
� Other
Question 65:
Does your CBBI/MC program intentionally provide teaching for your students in the area of the biblical
principles of healthy relationships?
� Yes
� No
Question 66:
If yes, please provide a brief description of the material, curriculum, or approach to teaching the bibhcal
principles of healthy relationships.
Question 67:
If your answer to this question is yes, please send an electronic copy of student life policies to
dwilliams(2)firstassembly.cc.
Does your program have written student life policies regarding the personal and ethical standards by which
your students are expected to abide?
� Yes
� No
Question 68:
How are violations of student life policies handled?
� Senior pastor determines response
� Program director determines response
� Disciplinary committee determines response
� Smdent committee determines response
� Other
Question 69:
Does your CBBI/MC program have written policies that restrict dating while students are participating in
your program?
� Yes
� No
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Question 70:
If yes, select which of the following best describes your policy regarding the restriction of dating
relationships among your CBBI/MC students.
� No dating at any period during the program
� No dating for first year students only
� Other
SPIRIT-FILLED LIFE DEVELOPMENT. The followmg questions are designed to develop an
understanding of how your CBBI/MC program intentionally develops an understanding of the work of the
Spirit in the life and ministry of your students.
Question 71:
Do you have clearly written goals/objectives that guide your CBBI/MC program in leading your students to
develop an understanding of the work of the Spirit in their lives?
� Yes
� No
Question 72:
If yes, please provide the goals and objectives of your CBBI/MC program with regard to developing an
understanding of the person and work of the Spirit in the lives of your students.
Question 73:
Does your CBBI/MC program intentionally provide opportunities for students to develop a biblical
understanding of the baptism in the Holy Spirit?
� Yes
� No
Question 74:
If yes, which of the following are intentionally included in your teaching process with regard to Spirit
infilling. (Check all that apply.)
� Classroom instruction on the biblical teaching of Spirit baptism
� Opportunities to experience Spirit baptism personally
� Opportunities for smdents to lead others through teaching and prayer into the experience of Spirit
baptism
� Other
Question 75:
Does your CBBI/MC program include intentional biblical teaching with regard to the personal and
corporate use of spiritual gifts?
� Yes
� No
Question 76:
If yes, please describe your process of instructing your CBBI/MC students with regard to the public use and
shepherding of the gifts of the Spirit.
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Question 77:
Does your CBBI/MC program provide intentional training regarding the shepherding of the gifts of the
Spirit such as tongues and interpretation, prophesy, word of knowledge, word of wisdom, divine healing,
etc.?
� Yes
� No
Question 78:
If yes, please describe your process of instructing your CBBI/MC students in the shepherding of gifts such
as tongues and interpretation, word of knowledge, word ofwisdom, divine healing, etc.
Question 79:
Does your CBBI/MC program intentionally instruct your students in understanding the fivefold pattem of
ministry gifts given by Christ to the church (apostles, prophets, evangelists, pastors and teachers)?
� Yes
� No
Question 80:
If yes, please describe the process by which you instmct your CBBI/MC students in the five-fold ministry
gifts of the Spirit.
Question 81:
Does your CBBI/MC program intentionally prepare students to be renewal-oriented leaders who
understand the biblical foundations of renewal theology, and who have personal experience with the
spirimal dynamics of corporate and personal spiritual renewal?
� Yes
� No
Question 82:
If yes, which of the following are intentionally used in your program to develop renewal-oriented leaders.
(Check all that apply.)
� Classroom teaching in the biblical theology of spiritual renewal
� Intentional opportunities for your smdents to participate personally in a renewal setting in a local
church
� Intentional times of interaction between your students and those church leaders who are actively
pursuing spiritual renewal
� Opportunities for your students to participate in leading others in the various aspects of personal
and corporate spirimal renewal
� Other
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APPENDIX D
Study Invitation Letter
September 20, 2006
Dear Pastor,
1 am a Doctor ofMinistry student at Asbury Theological Seminary. As an ordained minister with the
General Council of the Assemblies ofGod, 1 have a deep commitment to seeing us provide the best
possible training for our fumre pastors, missionaries, and church leaders.
1 am currently conducting research that is the first of its kind in the Assemblies of God. I am conducting a
smdy of the Church-Based Bible Institutes and Master's Commission programs currently operating in the
districts of the Great Lakes region. The states included in this study are Indiana. Illinois, Michigan, Ohio,
and Kentucky. Only those programs who reported having at least five students are being included in this
study. Dr. George Woods, General Secretary of the General Council of the Assemblies ofGod, and the
district superintendents of each participating district have given their approval of this study.
This study is unique in that it seeks to determine how each Church-Based Bible Institute or Master's
Commission is helping to shape our next generation of leaders in five important areas:
Biblical/Theological Training
Spirimal/character Formation
Relational Formation
Understanding of the Namre of the Church
Development of a Spirit-Filled Approach to Life and Ministry
In approximately three months when the research is complete, the original electronic surveys will be
destroyed. The data gathered from the surveys will be kept in my office at least undl my dissertation is
written and approved.
Participation in this study is voluntary. You can refiise to respond to any or all of the questions on the
survey. I appreciate your willingness to consider being part of this important study.
Enclosed is a self-addressed response card indicating your willingness or refusal to participate m this study.
Please mark the box that indicates your decision and put it in the mail. The deadline for responding to the
smdy is Monday, October 23, 2006. You can also indicate your decision by e-mailing me at
dwilliams@firstassembly.cc.
If you have any questions, please feel free to contact me at (260) 482-3508, or by e-mailing me at the
above-mentioned e-mail address.
May God richly bless you and your congregation in your service unto Christ.
Sincerely,
Donald F. Williams
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APPENDIX E
Confirmation of Participation
Confirmation of Participation
As the pastoral supervisor of the Church-Based Bible Institute/Master's Commission
in our church, I hereby (mark one only):
Accept the invitation to participate in the study of the CBBIs/MC programs of
the Great Lakes region of the Assemblies ofGod.
Decline the invitation to participate in the study of the CBBIs/MC programs of
the Great Lakes region of the Assemblies ofGod.
Please Print Your Name:
Please Sign Your Name:
Church ID Code:
Church name
Address
ID Code
CBBl/Master's Commission Study
C/O Donald F. Williams
3301 E. CoHseum Blvd.
Fort Wayne, IN 46805
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APPENDIX F
Convergence Model
Characteristic
It
RQ 1
Theologia
RQ2
Paideia
RQ3
Ekklesia
RQ4
Koinonia
RQ5
Pneumatics
1
Priority of a
living, vital, and
dynamic
relationship with
God
Increasing ability
to experience
more of God
The essential
organic-biolic
nature of the
church
Personal community
in relationship with
God the Trinity
Emphasis on a
personal
sapiential
relationship
with God
2
Priority on
divine self-
disclosure
through the
Scriptures
Reflecting an
increasing God
like character
Functional servant
leadership in the
church
Coiporate
community and
fellowship with the
Trinity
Understanding
and
embracing
lenewal-
oriented
theology
3
High view of the
authority of
Scripture in the
life of the
individual as
demonstrated by
their actions
Reflecting an
increasing God
like personality
Expression of the
gift-mix of each
believer in the
church
Healing and
nurturing
community and
fellowship
Experience
and ongoing
baptism in the
Holy Spirit
4
High priority of
the inspiration
of Scripture in
the fonnation of
one's value
system
Increasing
growth in the
spiritual
disciplines
Expression of the
destiny mix of each
individual in the
church with vision
and discernment
Nurture of loving
personal and
coiporate
relationships
Increasing
ability to
function in the
gifts and fmit
of the Spirit
5
Holistic
understanding of
the Old and
New Testaments
content, values,
and principles
Increasing
spiritual health
Increasing passion
for relationship
with, nurture of,
and equipping of
God's people
Holistic small group
ministiy
Increasing
ability to
function in the
power and
authority of
the Spirit
6
Use of Scripture
as a standard for
living and the
means of
inteipreting life
Increasing
experience of the
power of God in
daily life and
ministry
Functional foim,
leaderehip,
administration, and
management of the
church
Emphasis on people
and relationships
over buildings and
programs
Mobilization,
equipping,
and releasing
of the five
fold ministry;
minimizing
clergy/laity
divide
7
Formation of a
biblical
worldview that
is solidly
anchored in the
Scriptures
Deepening
discipleship
(suirender to
God)
Heart-felt and
inspirational
worship ofGod by
the church
Healthy
multidimensional
mentoring
relationships
Emphasis on
the priesthood
of the believer
and equipping
of the saints
8
The fostering a
sense of awe for
God from
relationship with
Him and
through Bible
Increasing
maturity
Passionate need-
oriented
evangelism and
missions by the
church
Network and
dynamic partnership
between church and
theological training
Passion for
evangelism
and missions
as a means to
fulfill the
great
commission
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APPENDIX G
Observation Schedule
Q2-12 QI3-17
Characteristic
#
RQ 1
Theologia
RQ2
Paideia
RQ3
Ekklesia
RQ4
Koinonia
RQ5
Pneumatics
Missional
Development
and
Intentionality
018-22 029-33 039-40 053-55; 59 072-73
1 Q27, 34-35 033-35 041 O60 027. 34-35
2 024.35 029-30, 33 042 060 082-83
3 023 037-38 043-44 61 074-75
4 024 035-36 043-44 066-67 076-77
5 028 033-35 047-48 Q64-65 078-79
6 023, 25-26 033-35 047-48 Q80-81;
7 025-27 033-35 051-52 062-63 043-44;
47-
48; 76-77
8 023-24,27 033-35 Q45-46;
49-
50
045-46; 49-
50
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APPENDIX H
Church-Based Bible Institute and Master's Commission
Formational Process Evaluation Statistical Results
Research Question #1
What role does Scripture play in the personal, theological, and ministry
development of students in each CBBI/MC?
Question 18
Do you have clearly written goals/objectives that guide your
CBBI/MCprogram in the biblical/theologicalpreparation of
your students?
%
Yes 4 57.14
No 3 42.86
Total 7
Mean 1.43
Standard Dev. 0.53
Variance 0.29
Question 19
Ifyes, please provide the biblical/theological development
goals/objectives ofyour CBBI/MCprogram below.
The goals and objectives set forth in the Berean School of the
Bible Study Center Procedures Manual and those set forth in
the Berean School of the Bible Catalog
OUR CREED:
1. Commitment to God's Word
2. Guaranteed Prayer Time
3. True Discipleship
4. Demonstrated Servanthood
5. Daily Evangelism
6. Single Focus & Purpose
7. Postmodem Ministry.
1 ) Have smdent take courses in Berean School of the Bible
2) Weekly Scripmre studies and memorization
3) One on one discipleship
4) Specific classes designed the help smdents in this area. ex.
Apologetics, personal discipleship, cleansing classes, etc
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Question 20
Does yourprogram have someone who is specifically
responsible to oversee the biblical/theological formation
component ofyour program?
%
Yes 7 100.00
No 0 0.00
Total 7
Question 22
By what means do you detej-mine ifyour CBBI/MCprogram is
meeting your goals in preparing your students
biblically/theologically? (Check all that apply.)
%
Written tests that compare biblical/theological
development of the students with the stated goals of
CBBI/MC program 4 28.57
Oral tests that compare biblical/theological development
of the students with the stated goals of CBBI/MC program 0 0.00
Personal interviews that compare the biblical/theological
development of the smdents with the stated goals of
CBBI/MC program 3 21.43
Special projects (written, applicational, etc.) that
compare the biblical/theological development of the students
with the stated goals of CBBI/MC program 4 28.57
None 1 7.14
Other 2 14.29
Total 14
Mean 3.29
Standard Dev. 1.77
Variance 3.14
Other Option [Other]
We administer the Berean School of the Bible program. These
smdents take an online exam with Global University.
Completion with passing grade from Global University
and then personal interviews with overseeing pastor/advisor
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Question 23
Is yourprogram founded on a commitment to the authority of
Scripture as the final authority in the lives ofbelievers and the
ministry of the Church?
%
Yes 7 100.00
No 0 0.00
Total 7
Mean 1.00
Standard Dev. 0.00
Variance 0.00
Question 24
Does yourprogram teach that all Scripture is inspired of the
Holy Spirit and infallible in what it teaches?
Yes 7 100.00
No 0 0.00
Total 7
Mean 1.00
Standard Dev. 0.00
Variance 0.00
Question 25
Do you have an intentional process for assisting students in
using Scripture to form a biblical worldview?
Yes 6 85.71
No 1 14.29
Total 7
Mean 1,14
Standard Dev. 0.38
Variance 0.14
Question 26
Ifyes, please describe the process by which you assist your
students in using Scripture to form a biblical worldview.
We do this through class room instruction and worship experiences
The satisfactory completion of the prescribed course/s of study
established by Berean School of the Bible
Students memorize over 250 verses from the Word ofGod and apply
them to life in the inner-city and marketplace culture where we live
and train. Beyond being taught, IT'S CAUGHT.
One of courses is called How to Study the Bible as well as the overall
program incorporates the use of Scripture and application.
incorporates the use of Scripture and application.
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Question 27
In what ways do you intentionally include Scripture in the
spiritual/moral formation ofyour students? Check ALL that
apply.
%
Encourage/require devotional reading of Scripture 7 33.33
Encourage/require memorization of Scripture 7 33.33
Model use of Scripmre in answering personal or culmral
ethical dilemmas 6 28.57
Other 1 4.76
Total 21
Mean 2.05
Standard Dev. 0.92
Variance 0.85
Other Option [Other]
smdy of scripture
Question 28
The intent of this question is to arrive at an understanding ofhow many Bible/theology related
courses your CBBI/MCprogram offers in each of the following areas. Biblical Studies are general
information courses such as survey courses, courses on books of the bible, courses covering themes
throughout Scripture (e.g., prayer) or courses covering persons in the Bible. Bible Study
Methods/Hermeneutics courses are courses that teach students effective methods ofstudying
Scripture. Theology Courses are those classes such as systematic theology, Christology,
pneumatology, sotierology, ecclesiology, etc.
Indicate the number ofbiblical/theological courses your CBBI/MC offers in each of the following
three categories ofcourses.
Biblical Smdies Bible Smdy Theology Courses (systematic
(OT/NT Survey Methods/Hermeneutics theology, AG doctrines, biblical
Respondent or book smdies) Courses theology, etc.)
4190654 18 3 9
4195114 9 3 3
4211089 10 8 8
4213749 0 2 1
4480466 4 1 4
4542431
4962408 2 2 18
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Research Question #2
What approach does each CBBI/MC take with regard to spiritual and moral
formation of their students?
Question 29
Do you have clearly written goals/objectives that guide your
CBBI/MCprogram in the spiritual/characterformation of
your students?
%
Yes 3 42.86
No 4 57.14
Total 7
Mean 1.57
Standard Dev. 0.53
Variance 0.29
Question 30
Ifyes, please list the spiritual/characterformation
goals/objectives ofyour CBBI/MCprogram below.
Tire spiritual/character formation goals and objectives as set
forth in the required internships for the three credential levels
(Certificate, License, Ordination)established by the General
Council and Michigan District Council and Berean School of
the Bible
1 ) Build the FASTT principles into students. Faithful,
Available, Servant Hearted, Teachable, Team Player
2) Freedom from persistent sin
3) Teach the spirimal disciplines. Prayer, Fasting, Worship,
Meditation, etc.
Listed in Student Manual
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Question 31
Does your program liave someone wlio is specifically
responsible to oversee the spiritual/character formation
component of your program?
%
Yes 5 71.43
No 2 28.57
Total 7
Mean 1.29
Standard Dev. 0.49
Variance 0.24
Question 33
By what means do you determine ifyour CBBI/MCprogram is
meeting your goals in the spiritual/characterformation of
your students? (Check all that apply.)
Written tests that compare spirimal/character
development of the students with the stated goals of
CBBI/MC program 3 20.00
Oral tests that compare spirimal/character development
of the students with the stated goals of CBBI/MC program 0 0.00
Personal interviews that compare the spirimal/character
development of the smdents with the stated goals of
CBBI/MC program 4 26.67
Special projects (written, applicadonal, etc.) that
compare the spirimal/character development of the students
with the stated goals of CBBI/MC program 4 26.67
None 2 13.33
Other 2 13.33
Total 15
Mean 3.53
Standard Dev. 1.64
Variance 2.70
Other Option [Other]
We spend weekly times in one another's lives for
accountability, correction, instruction and encouragement.
Look each other in the eyes. Pray for each other. And our
smdents live in housing environments that create a positive
climate for character development.
Multiple Classes and activities dedicated to said goal
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Question 34
iVhich of ihe following experiences does your program insist
are essential in the lives of those preparing for leadership in
the Church (Check all that apply.)
%
Salvation 7 26.92
Water baptism 7 26.92
Spirit baptism 6 23.08
Deliverance 3 11.54
Other 3 11.54
Total 26
Mean 2.54
Standard Dev. 1.33
Variance 1.78
Other Option [Other]
Servants Heart = humility
Willingness to work
Leadership by example
JOY
note: I think of all the qualifications that you could have
listed, it's curious that you chose "Deliverance".
Freedom from persistent sins, consistent devotional life,
being FASTT Faithful, Available, Servant Hearted,
Teachable, Team Player
Christlike Character
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Question 35
JVhich of the following classical spiritual disciplines are the
students ofCBBI/MCprogram intentionally encouraged to
engage in? (Check all that apply.)
%
Prayer 7 11.11
Scripture reading 7 11.11
Scripture memory 6 9.52
Meditation 5 7.94
Worsliip 6 9.52
Praying in tire Spirit 5 7.94
Bible study 7 11.11
Fasting 4 6.35
Solimde 4 6.35
Tithing/Financial stewardship 5 7.94
Serving 6 9.52
Other 1 1.59
Total 63
Mean 5.78
Standard Dev. 3.33
Variance 11.11
Other Option [Other]
Visitation
Evangelism
Discipleship of others
Acts of Kindness
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Question 36
By what means do vou intentionally use to instruct and engage
your students in the classical spiiitual disciplines listed in the
previous question? (Check all that apply.)
%
Observing those who are already engaging these
practices 4 13.79
Partnering with a mentor 4 13.79
Classroom instruction 7 24.14
Unstructured personal experience with feedback 4 13.79
Structured times of personal devotions 7 24.14
Retreats 2 6.90
Other 1 3.45
Total 29
Mean 3.55
Standard Dev. 1.66
Variance 2.76
Other Option [Other]
We, staff, do these things with our students - they see it in our
lives, our homes, etc.
Question 37
Does your CBBI/MCprogram make counseling senices
available to your students as part of their spiritual/moral
formation process?
Yes 7 100.00
No 0 0.00
Total 7
Mean 1.00
Standard Dev. 0.00
Variance 0.00
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Question 38
Ifyes, with whom does the counseling take place? (Check all
that apply.)
%
Senior Pastor 5 27.78
StaffPastors 6 33.33
Program Director 3 16.67
Professional Counselor 2 11.11
Lay Counselor 1 5.56
Other 1 5.56
Total 18
Mean 2.50
Standard Dev. 1.47
Variance 2.15
Other Option [Other]
"Counseling" is such a broad term. We strive to make
whatever needed per the individual
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Research Question #3
How does each CBBI/MC develop a holistic and biotic-organic understanding
of the Church in their students?
Question 39
Do you have clearly written goals/objectives that guide
your CBBI/MCprogram in developing a proper
understanding of the nature and mission of the church in
vour students?
%
Yes 3 42.86
No 4 57.14
Total 7
Mean 1.57
Standard Dev. 0.53
Variance 0.29
Question 40
Ifyes, please provide the goals/objectives ofyour CBBI/MC
program for developing an understanding of the purpose
and nature of the church in the lives ofyour students.
We employ the goals and objectives of the We Build People
(Purpose Driven) philosophy of the Assemblies ofGod
Relevant, Equipping, Alive and Loving = acronym that
spells REAL
Although I am answering 'no' to these questions, 1 am
referring to our church as creating these goals. The Berean
school of the Bible courses all have written goals and
objectives in each course book.
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Question 41
Which metaphor best describes the model(s) of "church
"
that your CBBI/MCprogram most consistently uses in
instructing your students regarding the purpose and nature
of the church? (Check all that apply.)
%
Army 3 18.75
Body 5 31.25
Bride 0 0.00
Corporation 0 0.00
Floclc 1 6.25
Team 4 25.00
Temple 0 0.00
Vine/Tree 1 6.25
Other 2 12.50
Total 16
Mean 4.25
Standard Dev. 2.93
Variance 8.60
Other Option [Other]
Family
Community
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Question 42
IVhich of the following metaphors best describes the model
of leadership that your CBBI/MC program most
consistently uses to instruct your students M'ith regard to
spiritual leadership? (Check all that apply.)
%
CEO 0 0.00
Coacli 6 25.00
Father 3 12,50
Husband 0 0.00
King 0 0,00
Mentor 6 25.00
Priest 2 8,33
Prophet 0 0,00
Shepherd 5 20,83
Other 2 8,33
Total 24
Mean 5,67
Standard Dev. 2.94
Variance 8,67
Other Option [Other]
Servant
Ephesians 4:1 1
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Question 43
Does your CBBI/MCprogram intentionally assist your
students in discovering their spiritual gifts and ministry
passions?
%
Yes 7 100.00
No 0 0.00
Total 7
Mean 1.00
Standard Dev. 0.00
Variance 0.00
Question 44
Ifyes, which of the following ways do you use most
consistently to guide your students in discovering their
spiritual gifts and ministiy passions? (Check all that apply.)
Spiritual Gifts Seminar/Class 6 24.00
Hands-on exploration of various ministries 7 28.00
Supervised ministry involvement 7 28.00
Trial and error 5 20.00
Other 0 0.00
Total 25
Mean 2.44
Standard Dev. 1.08
Variance 1.17
Other Option |Other)
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Question 45
Does your CBBI/MCprogram have an intentionalplan for
developingpassionate need-oriented evangelism in your
students?
%
Yes 6 85.71
No 1 14.29
Total 7
Mean 1.14
Standard Dev. 0.38
Variance 0.14
Question 46
Ifyes, which of the following ways do you intentionally use
to develop a vision and capacity for this type of
evangelism? (Check all that apply.)
Classroom instruction in biblical approaches to
personal evangelism 6 25.00
Activities/projects that teach smdents to evaluate
community needs and develop and evangelistic responses to
those needs 5 20.83
Opportunities to engage in intentional times of
personal evangelism 5 20.83
Oppormnities to participate in group-oriented
evangelism initiatives 5 20.83
Regular oppormnities to interact with church leaders
who have a demonstrated gifting and ability to lead others
in evangelistic ministry 3 12.50
Other 0 0.00
Total 24
Mean 2.75
Standard Dev. 1.39
Variance 1.93
Other Option [Other]
Question 47
Does your CBBI/MC program intentionally assist students
in the development ofpractical ministry skills?
Yes 7 100.00
No 0 0.00
Total 7
Mean 1.00
Standard Dev. 0.00
Variance 0.00
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Question 48
Ifyes, which practical ministry skills are intentionally
developed through the ministry formation processes ofyour
CBBI/MC? (Check all that apply.)
%
Administration 4 8,51
Altar ministry 4 8.51
Counseling 5 10,64
Crisis intervention 3 6,38
Finances 4 8,51
Hospital Visitation 5 10,64
Pastoral Care 4 8,51
Preaching 6 12.77
Project Management 3 6.38
Teaching 6 12.77
Weddings/Funerals 2 4.26
Other 1 2.13
Total 47
Mean 6.09
Standard Dev. 3,17
Variance 10.04
Other Option [Other]
Homeless ministry
Worship/Music
Prayer/Intercession
Question 49
Does your CBBI/MCprogram have an intentionalplanfor
developing a sense of the Church 's global missions
mandate?
Yes 6 85.71
No 1 14,29
Total 7
Mean 1.14
Standard Dev. 0,38
Variance 0,14
Question 50
Ifyes, which of thefollowing approaches do you
intentionally use to create a missions awareness in your
students? (Check all that apply.)
Classroom instruction in the biblical principles of
world missions 5 29.41
Ministry to and among others in your community,
state, or country whose ethnicity and culture is different
from your students 4 23,53
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Opportunity to engage in cross-cultural ministry
through participation in a foreign missions trip 5 29.41
Regular engagement with missionaries and others who
are active in cross-cultural ministry leadership 3 17.65
Other 0 0.00
Total 17
Mean 2.35
Standard Dev. 1.11
Variance 1.24
Other Option [Other]
Question 51
Does your CBBI/MCprogram have an intentionalplan for
developing an understanding of the Church as a
worshipping community in your students?
%
Yes 5 83.33
No 1 16,67
Total 6
Mean 1.17
Standard Dev. 0,41
Variance 0.17
Question 52
Ifyes, which of the following educational means do you
intentionally use to develop an understanding ofthe church
as a worshipping community in the lives ofyour students?
(Check all that apply.)
Classroom instruction in a biblical theology of
corporate and private worship 3 17,65
Weekly participation in the worship life of your church 6 35.29
Opportunities to lead others in worship through
teaching and participation in worship events 3 17,65
Regular interaction with church leaders who are
responsible to lead others in worship 5 29,41
Other 0 0,00
Total 17
Mean 2,59
Standard Dev. 1.12
Variance 1.26
Other Option [Other]
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Research Question #4
What is each CBBI/MC doing to develop students relationally, assisting them
in constructing a biblical understanding of koinonia!
Question 53
Do you liave clearly written goals/objectives that guide your
CBBI/MC program in leading your students to develop a
pattem of healthy relationships in their lives?
%
Yes 4 57.14
No 3 42.86
Total 7
Mean 1.43
Standard Dev. 0.53
Variance 0.29
Question 54
Ifyes, please provide the goals/objectives that guide your
CBBI/MCprogram in developing healthy relationships
among your students.
Those goals and objectives incorporated in the courses and
internships of the Berean School of the Bible courses.
Specific course designed to teach students who to pursue
and maintain a health romantic and Godly relationship.
Question 55
Does yourprogram have someone who is specifically
responsible to oversee the relational component ofyour
program?
Yes 3 42.86
No 4 57.14
Total 7
Mean 1.57
Standard Dev. 0.53
Variance 0.29
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Question 57
Housing in this question could be either room/board
included in the cost of the program, provided free of
charge, or offered as an option for smdents who
participate in your CBBI/MC program.
%
Does your CBBI/MCprogram provide housingfor
your students?
Yes 3 42.86
No 4 57.14
Total 7
Mean 1.57
Standard Dev. 0.53
Variance 0.29
Question 58
Ifyes, which of the following housing accomodations
do you provide (Check all that apply.)
Host homes 1 33.33
Dormitory 0 0,00
Apartments 2 66.67
Other 0 0,00
Total 3
Mean 2.33
Standard Dev. 1.15
Variance 1.33
Other Option |Other]
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Question 59
By what means do you determine ifyour CBBI/MC
program is meeting your goals in the relational
formation ofyour students? (Check all that apply.)
%
Written tests tliat compare relational
development of the students with the stated goals of
CBBI/MC program 3 27.27
Oral tests that compare the relational
development of the smdents with the stated goals of
CBBI/MC program 0 0.00
Personal interviews that compare the relational
development of the smdents with the stated goals of
CBBI/MC program 4 36.36
Special projects (written, applicational, etc.) that
compare the relational development of the smdents
with the stated goals of CBBI/MC program 3 27.27
Other 1 9.09
Total 11
Mean 2.91
Standard Dev. 1.38
Variance 1.89
Other Option [Other]
Question 60
Does your CBBI/MCprogram intentionally use the
biblical teaching of the relational nature ofGod as
expressed in the Trinity as the foundation for our
need ofhealthy relationships?
Yes 4 57.14
No 3 42.86
Total 7
Mean 1.43
Standard Dev. 0.53
Variance 0.29
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Question 61
Does your CBBI/MC program intentionally seek to
create times of interaction between your students and
others who represent the various ages, abilities,
ethnic backgrounds, and socioeconomic backgrounds
present in the church?
%
Yes 5 71.43
No 2 28.57
Total 7
Mean 1.29
Standard Dev. 0.49
Variance 0.24
Question 62
Which of ihe following types ofmentoring
relationships does your CBBI/MCprogram
intentionally guide students in developing? (Check
all that apply.)
Bamabas relationships (relationships with
peers) 4 28.57
Timothy relationships (relationships with those
less mamre in life and faith) 4 28.57
Paul relationships (relationships with those
more mature in life and faith) 6 42.86
Total 14
Mean 2.14
Standard Dev. 0.86
Variance 0.75
Question 63
How do students in your CBBI/MCprogram report
the status of these relationships?
Verbal report 5 55.56
Written report 3 33.33
Smdents do not report 1 11.11
Total 9
Mean 1.56
Standard Dev. 0.73
Variance 0.53
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Question 64
Does your CBBI/MCprogram intentionally guide
students in developing a biblical understanding of
small group ministry in the life ofa believer?
%
Yes 5 71.43
No 2 28.57
Total 7
Mean 1.29
Standard Dev. 0.49
Variance 0.24
Question 65
Ifyes, which of the following do you intentionally use
to reinforce the importance ofsmall group ministry
in your students? (Check all that apply.)
Classroom instruction in the biblical teaching
regarding healthy small groups 4 26.67
Mandatory participation in a weekly small
group gathering 2 13.33
Voluntary participation in a weekly small group
gathering 5 33.33
Participation in leading a small group 4 26.67
Other 0 0.00
Total 15
Mean 2.60
Standard Dev. 1.18
Variance 1.40
Other Option [Other]
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Question 66
Does your CBBI/MCprogram imentionally provide
teaching for your students in the area of the biblical
principles ofhealthy relationships?
%
Yes 5 7L43
No 2 28.57
Total 7
Mean 1.29
Standard Dev. 0.49
Variance 0.24
Question 67
Ifyes, pleaseprovide a briefdescription of the
material, curriculum, or approach to teaching the
biblicalprinciples ofhealthy relationships.
Through the church's Christian Education classes
(Marriage Classes, Blended Family Class, Divorce
Care, Growing Kid's God's Way, etc.) and Pastoral
preaching.
Textbook - Pursuing the Best by Pst. Carey Waldie
'Relationships and Sex' section
Teaching method - Practical application of biblical
principles, discussion and research
The marriage class uses The Five Love Languages.
Multiple classes dedicated to said subject
Question 69
How are violations ofstudent life policies handled?
Senior pastor determines response 2 28.57
Program director determines response 3 42.86
Disciplinary committee determines response 2 28.57
Student committee determines response 0 0.00
Other 0 0.00
Total 7
Mean 2.00
Standard Dev. 0.82
Variance 0.67
Other Option |Other]
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Question 70
Does your CBBI/MCprogram have written policies
that restrict dating while students are participating
in yourprogram?
%
Yes 2 28.57
No 5 71.43
Total 7
Mean 1.71
Standard Dev. 0.49
Variance 0.24
Question 71
Ifyes, select which of the following best describes
yourpolicy regarding the restriction ofdating
relationships among your CBBI/MC students.
No dating at any period during the program 0 0.00
No dating for first year students only 2 100.00
Other 0 0.00
Total 2
Mean 2.00
Standard Dev. 0.00
Variance 0.00
Other Option [Other]
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Research Question #5
What is being done to assist students in developing a proper philosophical
approach to God, the Church, life, and ministry through the work and ministry of the
Holy Spirit?
Question 72
Do you have clearly written goals/objectives that
guide your CBBI/MCprogram in leading your
students to develop an understanding of the work of
the Spirit in their lives?
%
Yes 2 28.57
No 5 71.43
Total 7
Mean 1.71
Standard Dev. 0.49
Variance 0.24
Question 73
Ifyes, pleaseprovide the goals and objectives ofyour
CBBI/MCprogram with regard to developing an
understanding of theperson and work of the Spirit in
the lives ofyour students.
Those set forth in the related Berean School of the
Bible courses.
We discuss and study Scriptures together
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Question 74
Does your CBBI/MCprogram intentionally provide
opportunities for students to develop a biblical
understanding of the baptism in the Holy Spirit'^
%
Yes 6 85.71
No 1 14.29
Total 7
Mean 1.14
Standard Dev. 0.38
Variance 0.14
Question 75
Ifyes, which of the following are intentionally
included in your teachingprocess with regard to
Spirit infilling. (Check all that apply.)
Classroom instruction on the biblical teaching
of Spirit baptism 6 42.86
Opportunities to experience Spirit baptism
personally 5 35.71
Oppormnities for students to lead others through
teaching and prayer into the experience of Spirit
baptism 3 21.43
Other 0 0.00
Total 14
Mean 1.79
Standard Dev. 0.80
Variance 0.64
Other Option [Other]
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Question 76
Does your CBBI/MCprogram include intentional
biblical teaching with regard to the personal and
corporate use ofspiritual gifts?
%
Yes 6 85.71
No 1 14.29
Total 7
Mean 1.14
Standard Dev. 0.38
Variance 0.14
Question 77
Ifyes, please describe yourprocess of instructing
your CBBI/MC students with regard to the public use
and shepherding of the gifts of the Spirit.
Class room
Through the church's Christian Education classes,
pastoral preaching and pastoral leadership and
exhortation as the Gifts are manifest in the Body.
We discuss and study Scripmres together
I teach a class on the spiritual, motivational, and
ministry gifts, and help each individual discover their
own gifting as well as help them to exercise those
gifts.
classroom and practical
Course entitled Destiny - 3 sessions in length, done
during Sunday school time
Gifts Testing
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Ouestion 78
Does your CBBI/MCprogram provide intentional
training regarding the shepherding of the gifts of the
Spirit such as tongues and interpretation, prophesy,
word ofknowledge, word ofwisdom, divine healing,
etc. ?
%
Yes 4 57.14
No 3 42.86
Total 7
Mean 1.43
Standard Dev. 0.53
Variance 0.29
Question 79
Ifyes, please describe yourprocess of instructing
your CBBI/MC students in the shepherding ofgifts
such as tongues and interpretation, word of
knowledge, word ofwisdom, divine healing, etc.
Classroom, and experience
Through pastoral leadership, exhortation and
teaching.
We discuss and smdy Scripmres together
same seminar [Destiny]
also we allow the gifts to flow in class so the smdents
can 'practice' in a safe environment.
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Question 80
Does your CBBI/MCprogram intentionally instruct
your students in understanding the fivefoldpattern of
ministry gifts given by Christ to the church (apostles,
prophets, evangelists, pastors and teachers)?
%
Yes 5 71.43
No 2 28.57
Total 7
Mean 1.29
Standard Dev. 0.49
Variance 0.24
Question 81
Ifyes, please describe the process by which you
instruct your CBBI/MC students in the fivefold
ministiy gifts of the Spirit.
Through pastoral preaching and teaching.
We discuss and study Scriptures together
same class as above
they take a written gifts test and if they score high on
a five-fold gift, or if they believe they are called into
ministry, 1 (Pastor Tess) meet with them to discuss
and mentor them in their calling.
taught in class settings and developed in a one on one
relationship with a staff pastor
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Question 82
Does your CBBI/MC program intentionally prepare
students to be renewal-oriented leaders who
understand the biblical foundations of renewal
theology, and who have personal experience with the
spiritual dynamics of corporate and personal spiritual
renewal?
%
Yes 3 42.86
No 4 57.14
Total 7
Mean 1.57
Standard Dev. 0.53
Variance 0.29
Question 83
Ifyes, which of the following are intentionally used
in yourprogram to develop renewal-oriented
leaders. (Check all that apply.)
Classroom teaching in the biblical theology of
spirimal renewal 2 28.57
Intentional opportunities for your smdents to
participate personally in a renewal setting in a local
church 1 14.29
Intentional times of interaction between your
smdents and those church leaders who are actively
pursuing spiritual renewal 2 28.57
Oppormnities for your students to participate in
leading others in the various aspects ofpersonal and
corporate spirimal renewal 1 14.29
Other 1 14.29
Total 7
Mean 2.71
Standard Dev. 1.50
Variance 2.24
Other Option [Other]
we probably do this - but don't use such lofty
terminology.
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